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PSYCHO-PEDAGOGICAL CULTURE OF A TEACHER
AND ITS IMPACT ON THE EFFECTIVENESS
OF INCLUSIVE EDUCATION

This article considers the issues aimed at establishing the influence
of psychological and pedagogical culture on the effectiveness of inclusive
education. The basic concepts of provisions of psychological and pedagogical
culture and inclusive education are disclosed. The analysis of factors forming
psychological and pedagogical culture in the framework of inclusive education
has shown that teachers, unlike students and parents, a greater extent note a
high level of culture formation, demonstrate a higher readiness to participate
in inclusive practices and believe in their importance for modern education. It
was found that correctional teachers have a higher level of psychological and
pedagogical culture, compared to inclusion teachers, which probably depends
on the presence of experience in the former and its absence in the latter. They
show higher results in the application of inclusive techniques and interaction
with children with special educational needs, which also confirms their
professional training and experience in this field, which confirms the influence
of psycho-pedagogical culture on the effectiveness of inclusive education.
The results of correlation analysis mark the influence of psycho-pedagogical
culture on the effectiveness of inclusive education, as correctional teachers
with a high level of culture show more outstanding results in all aspects. The
results of the experiment confirm the main hypothesis about the key component
of the inclusive educational process Recommendations aimed at increasing
the level of psychological and pedagogical culture to ensure the effectiveness
of inclusive education were developed.

Keywords: psychological and pedagogical culture, inclusive education,
factors, influence, inclusion pedagogues, correction pedagogues.
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Introduction

The choice of the topic is justified by the fact that inclusive education is one of
the leading strategic courses of development of modern educational system in the
Republic of Kazakhstan, aimed at creating equal opportunities for all Kazakhstani
students in the field of knowledge acquisition. Since according to (Art. 33 of the
Constitution of Kazakhstan, all citizens have the right to secondary education (free
of charge) and on a competitive basis — in higher education [1]. Thus, inclusion
is defined as a humanistic position of Kazakhstan society. At the same time, it
is important to note that the successful implementation of inclusive processes
in education requires deep elaboration of both organizational and psychological
issues. In the course of its realization it is necessary to ensure the correct interaction
of all participants of the educational process. In addition, it is necessary to take
into account that the essential factor determining the effectiveness and quality of
inclusion of children with special educational needs into the general educational
space is the psychological and pedagogical culture of a teacher [2].

The relevance of the research topic is determined by the following factors:
social relevance, which is based on the fact that modern Kazakhstani society is
becoming increasingly aware of the need and importance of ensuring equal rights
and opportunities for all people, including the right to quality education. Therefore,
the development of inclusive practice in school education has become an important
task of state policy of many developed countries of the world, including Kazakhstan;
scientific perspective, because, despite the presence of a large number of studies on
the issues of inclusion, the problem of the influence of psychological and pedagogical
culture on it remains insufficiently studied. Especially relevant is the consideration
of this topic in the context of the connection of psychological and pedagogical
culture with the effectiveness of the educational process. Besides, it has practical
significance, as the issues revealing the peculiarities of teachers’ psychological and
pedagogical culture are of direct importance for improving the quality of education
in general. At the same time, understanding of what elements of psychological and
pedagogical culture are most important for successful implementation of inclusive
approach should allow to develop more effective programs of training and retraining
of teachers for the development of inclusive education.

The purpose of the study is to identify the influence of psychological and
pedagogical culture on the effectiveness of inclusive education. The main directions
of its achievement are defined as: the study of existing theoretical approaches,
the concept and basic provisions of psychological and pedagogical culture and
inclusive education; analysis of factors that form psychological and pedagogical
culture in the framework of inclusive education; the study of the relationship
between the level of psychological and pedagogical culture of teachers and the
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success of the implementation of inclusive practices; identification of ways to
develop the psychological and pedagogical culture of teachers to work in the
conditions of inclusive education.

Research methods: theoretical analysis of scientific literature on the research
topic; survey methods and testing aimed at assessing the level of psychological
and pedagogical culture of teachers and the impact on the effectiveness of
inclusive practices; statistical and analytical methods of information processing
for qualitative and quantitative analysis of the obtained data.

The significance of the study is in the expansion of the theory of psycho-
pedagogical science and for the practice of school education. The developed
recommendations are aimed at improving the psycho-pedagogical culture, which
should increase the effectiveness of inclusive education and thus improve the
quality of life of children with special needs.

Materials and methods

The materials of the research were normative and legislative acts, as well as
scientific publications, textbooks, monographs, dissertations and methodological
developments, which reveal some issues on the topic of the research.

The research methodology is based on theoretical and practical methods.
At the first stage, a literary analysis of sources was conducted, which aims to
establish the existing theoretical concepts, provisions and approaches that reveal
the features of psychological and pedagogical culture and inclusive education.

At the second stage, a questionnaire survey was conducted among a wide
range of respondents (teachers, students and parents), within the framework of
analyzing the factors that shape psychological and pedagogical culture in the
framework of inclusive education. The questionnaire includes questions allowing
to establish the opinion of three groups (teachers, students and parents) regarding:
the level of psychological and pedagogical culture in Kazakhstan; the importance
of inclusive practices in modern education; readiness to participate in inclusive
practices; the need to develop psychological and pedagogical culture of teachers;
factors contributing to the formation of psychological and pedagogical culture;
barriers to the successful implementation of inclusion. 80 teachers, 120 students,
60 parents took part in the survey. The results obtained in the volume of each
group were summarized and recalculated in percentages.

At the next stage, the level of psychological and pedagogical culture was
assessed in teachers working in institutions with inclusion (24 people) and in
correctional institutions (20 people). The methodology for assessing the level
of psychological and pedagogical culture is based on self-assessment and expert
evaluation. Self-assessment of teachers is carried out according to the questions that
relate to their knowledge, skills and attitudes in area of inclusive and correctional
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education, the level of mastery of modern pedagogical technologies, understanding
of the peculiarities of children with special educational needs, as well as readiness
to interact with such children and their parents.

Then an expert commission of experienced teachers and psychologists
conducts observation of pedagogical activities. Based on these two forms of
assessment, the level of psycho-pedagogical culture in the inclusive environment
is evaluated: high, medium and low level.

At this stage we also conducted observation of the teaching process to
assess the implementation of inclusive practices teachers working in this
direction. Evaluation criteria: application of inclusive methods (adaptation of
teaching material, individualization of tasks, etc.); interaction with children
with special educational needs (involvement in the learning process, support
and encouragement); creation of an inclusive atmosphere in the classroom
(encouragement of mutual respect, cooperation and support between students).
Observation was carried out during several lessons and extracurricular activities
to gain a better understanding of pedagogical practice in an inclusive environment.

Correlation analysis is aimed at establishing the presence and strength of
the relationship between the level of psychological and pedagogical culture
and the success of the implementation of inclusive practices. For this purpose,
correlation coefficients are used, which range from -1 to +1. A positive value
indicates a direct dependence (as one indicator grows, the other one grows), and
a negative value indicates an inverse dependence (an increase in one indicator is
accompanied by a decrease in the other one). The closer the value is to y1, the
stronger the relationship.

In the course of the experiment aimed at establishing the influence of
specialized trainings on the development of psychological and pedagogical culture
in the conditions of inclusion on professional skills and attitude of teachers to
children with special needs. There was compared the result of effectiveness of
special trainings for teachers in 10 teachers who had undergone training, which
included special courses to improve psychological and pedagogical culture in
the conditions of inclusion and 10 teachers who had not undergone such training.
The evaluation criteria were: 1. Professional skills (ability to prepare individual
educational programs and assignments; knowledge of adaptive teaching methods;
skills of interaction with children with special needs. 2. Attitude towards children
with special needs (empathy and tolerance; readiness to cooperate and support;
understanding of the developmental peculiarities of children with special needs).

Results and discussions

Results of the literature analysis. Psycho-pedagogical culture is currently
considered as a multidimensional concept and systemic education [3], which is
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characterized as a professional category, meaning specifically a certain degree of
pedagogical experience that a teacher has in the course of improving the process
of teaching and education of students. J. Matos labeled inclusive education
through systemic education, which has a complex invariant sub-structure, which
is noted as an important part of the professional culture of a teacher as a good
specialist [4]. It should be noted that for the first time about the allocation of
psychological and pedagogical culture spoke back in 1979 E. Stones, defining it
as an intermediate area of scientific research, located between psychology and
pedagogy [5]. At present, it is most often considered as a dynamically developing
system [6]. While in Kazakhstan, according to A. Shataev [7] K. Turebaev [8], it
is understood under psychological and pedagogical culture a special pedagogical
culture, expressed in support and assistance to the child in the course of learning
and includes mandatory psychological and pedagogical support. The main elements
of modern psychological and pedagogical culture are defined as: the presence of
psychological and pedagogical literacy; the degree of mastery of the teacher; the
level of development of pedagogical abilities; skills of mastery of pedagogical
technologies and the art of the orator [9]. The most important values accepted
by the teacher and manifested in his psychological and ethical attitudes as the
basis of psychological and pedagogical culture, according to S. A. Uzakbaeva
are the following: understanding and empathetic attitude to students, aimed at
giving them relative autonomy and independence, as well as the establishment
of creative potential; attitude to the collective activity of students as an important
attitude, based on the development of students’ skills of collective creativity,
self-governance, norms and friction, as well as to the development of the skills of
teaching and learning, and to the development of the skills of teaching and learning.

The main provisions in the field of psycho-pedagogical culture and inclusive
education are described in detail by J. Ravenhill. The author points out that the
effectiveness of inclusive education depends on psychological and pedagogical
culture [11]. Since such education should be understood as the creation of
a set of pedagogical and psychological conditions, among which the most
important are: the readiness of teachers to implement the pedagogical process
in the format of inclusion, expressed in the form of personal, professional and
psychological training; the presence of a humanistic system of education, based
on the development of moral and psychological environment within the team; the
organization of psychological and pedagogical support and correctional assistance
to children to ensure their development

The results of the questionnaire are reflected according to Figure 1 and
Table 1.
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Figure 1 — Results of questionnaire survey for three groups, to determine
the level of psychological and pedagogical culture of teachers

The results of the questionnaire survey, three groups of subjects of inclusive
education, to analyze the factors shaping psychological and pedagogical culture,
indicate different levels of psychological and pedagogical culture and perception
of the importance of inclusive practices among teachers, students and parents. As
educators show the highest level of psycho-pedagogical culture, with 40 % rating
it as high and 10 % as very high. and parents reported lower levels, indicating
the need to strengthen work with these categories to increase their awareness and

involvement.

Table 1 — Results of questionnaire survey to determine the level of psychological
and pedagogical culture of teachers, in percentages

Survey questions | Educators | Students | Parents

The importance of inclusive practices in modern education

— Completely irrelevant 0% 4% 10 %
— Little matters 12 % 10 % 20 %
— Important 28 % 30 % 35%
— Very important 40 % 40 % 25%
— Crucial 20 % 16 % 10 %
Willingness to engage in inclusive practices

— Completely unprepared 6 % 10 % 17 %
— Little is ready(s). 9% 20 % 18 %
— Medium Ready(s) 20 % 35% 30 %
— Good to go. 40 % 25 % 20 %
— Completely ready(a) 25 % 10 % 15 %
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Survey questions | Educators | Students | Parents
Effectiveness of current inclusive practices
— Ineffective 15 % 20 % 25 %
— Low efficiency 15 % 20 % 25%
— Moderate efficiency 30 % 30 % 30 %
— High efficiency 40 % 30 % 10 %
Factors contributing to the formation of psychological and pedagogical culture
— Training and qualification of teachers 70 % 50 % 60 %
— Support from the administration 30 % 20 % 40 %
— Interaction with colleagues 30 % 40 %
— Feedback from students and parents 50 % 45 % 40 %
— Access to specialized resources 50 % 50 % 20 %
— State policy in the field of education 50 % 6 % 45 %
— Public perception of inclusion 40 % 16 % 30 %
Barriers to successful implementation of inclusion
— Insufficient training of teachers 60% 50% 70 %
— Lack of logistical support 45% 40% 50 %
— Society’s unpreparedness for inclusion 50% 30% 50 %
— Opposition from parents of healthy children 30% 20% 30 %
— Lack of necessary legislative framework 28% 10% 43 %
— Challenges in adapting curricula 50% 40% 25 %
The need to develop the psychological and pedagogical culture of teachers
— Absolutely no need 5% 10 % 15 %
— Sometimes you need it. 20 % 25 % 30 %
— Needed regularly 50 % 40 % 35 %
—It’s always necessary 25 % 25 % 20 %

Educators consider inclusive practices to be extremely important (20 %),
while 40 % rated them as very important. At the same time, students and parents
were less convinced of their importance. Teachers also expressed a higher
willingness to engage in inclusive practices than students and parents. This
suggests that educators have a better understanding of the need for and importance
of inclusion. Educators were more likely to rate current inclusive practices as
highly effective (40 % labeled them as "highly effective"). Pupils and parents also
gave more reserved assessments, indicating that there are gaps in perceptions and
expectations compared to educators.
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All three groups emphasize teacher training and qualification as a key
factor. However, the difference in assessment of other factors (e.g. support from
administration, interaction with colleagues) indicates different priorities and
expectations. 50 % of teachers, 45 % of students and 40 % of parents ranked
feedback from students and parents as an important factor, 50 % of teachers and
students each indicate access to specialized resources, while 80 % of parents do not
consider this factor important. Teachers (50 %) and parents (45 %) also consider
state policy in the field of education as important factors, while pupils (94 %) do
not consider this factor important. Public perception of inclusion is considered
an important factor, but to a lesser extent by teachers (40 %) and parents (30 %),
and by pupils only by 30 %. Support from administration (except for parents, who
favored this factor by 40 %), as well as interaction with colleagues are considered
the least significant factor.

Insufficient training of teachers was identified as the most frequently cited
obstacle by all groups, which emphasizes the need for enhanced professional
training in this area. The majority of respondents agree with the necessity of regular
development of psychological and pedagogical culture. As 25 % of teachers mark
it as constantly necessary, 50 % as necessary regularly (only 20 % consider it
necessary sometimes and 5 % completely unnecessary). Parents and children note
similar indicators of the need for the development of psychological and pedagogical
culture of teachers, although the percentage of complete unnecessity in these groups
is higher: 10 and 15 %. The latter indicators may indicate that many people do
not quite understand the role of this concept in the system of inclusive education.

The results of the assessment of the level of psychological and pedagogical
culture in teachers working in institutions with inclusion (hereinafter referred to
as inclusion teachers) and in correctional institutions (hereinafter referred to as
correctional teachers), in percentages, are shown according to Figure 2.

Figure 2 — Results of the assessment of the level of psychological
and pedagogical culture evaluation
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The results show that the majority of teachers from correctional institutions
demonstrate a higher level of psychological and pedagogical culture in the field
of inclusion (70 %), which is explained by their specialization and experience.
At the same time, 20 % have an average level and 10 % have a low level. Among
educators working in inclusive settings, 42 % have a high level, 46 % have an
average level, and a small group (12 %). Teachers with low levels are particularly
in need of additional training.

The results of observation of inclusion teachers and correction for the
effectiveness of the implementation of inclusive practices are shown in Figure 3.

Figure 3 — Teacher observation results, in percentages

Correctional teachers demonstrate a significantly higher level of application of
inclusive techniques (75%) compared to inclusion teachers (30 %). This indicates
that correctional teachers have better knowledge of special methods and use them
more actively in their practice. Correctional teachers significantly outperform
inclusion teachers in the aspect of interaction with children with SEND (90 %
vs. 30 %). This indicates a deeper knowledge and skills of correctional teachers
in working with children with special educational needs. Although inclusion
pedagogues show the same level (30 %) as in the previous two indicators,
correctional pedagogues show only an average level (50 %) in creating an inclusive
atmosphere. This may mean that, despite being highly skilled in working with
children with special educational needs, remedial teachers have difficulties in
ensuring full inclusion of all students in the educational process.

The results of the correlation analysis are shown in Table 2.

Table 2 — Results of correlation analysis

Educators | Correctional
of inclusion | educators

0,78 0,92

Indicators

Level of psycho-pedagogical culture and use of
inclusive practices
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Level of psycho-pedagogical culture and interac- 0.71 0.87
tion with children with SEND ’ ’
Level of psycho-pedagogical culture and creation

. . 0,63 0,81
of an inclusive atmosphere

Teachers of inclusion on the influence of the level of psychological and
pedagogical culture on the application of inclusive methods have a strong direct
relationship, because a high level of psychological and pedagogical culture is
associated with the active application of inclusive methods. The level of psycho-
pedagogical culture and interaction with children with special educational needs
also have a significant direct relationship, as a high level of psycho-pedagogical
culture promotes better interaction with children with special educational needs.
The level of psycho-pedagogical culture and creation of an inclusive atmosphere
has also a significant but slightly weaker direct correlation among them, indicating
that a high level of psycho-pedagogical culture contributes to a more inclusive
atmosphere in the classroom. Correctional teachers have higher indicators and are
characterized by a stronger direct correlation, especially regarding the influence of
the level of psychological and pedagogical culture on the use of inclusive methods,
as the correlation coefficient is close to one (0.92).

The results of the experiment showing the impact of specialized trainings
on the development of psychological and pedagogical culture in the conditions
of inclusion on the professional skills and attitudes of teachers towards children
with special needs are reflected in Table 3.

Table 3 — Results of the impact of specialized trainings (average increase for the
group, in %)

Evaluation criterion Past trainings Faiul.ed
trainings

Professional Skills: 70 % 12 %
— Development of IOM 70 % 10 %
— Methods of adaptive learning 60 % 15 %
— Interaction with children 80 % 10 %
Attitudes toward children with special
needs: 67 % 10 %
— Empathy 70 % 10 %
— Tolerance 60 % 10 %
— Collaboration and support 70 % 10 %
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Based on these data, we can draw conclusions. Teachers who have undergone
special training have a significant increase in professional skills: a significant
improvement in professional skills — on average by 70 %. Particular progress is
noted in the skill of interaction with children (80 % increase). Untrained teachers
have insignificant changes, only about 12%, which occurred probably in the course
of practical experience.

In attitudes towards children with special needs, there is also a significant
increase in the indicators of teachers who have undergone trainings, on average
by 67 %: especially in the indicators of empathy (70 %) and cooperation/support
(70 %). For teachers who did not participate in trainings, these indicators remained
virtually unchanged (about 10 %).

Thus, in general, the experiment shows a significant improvement in
professional skills and attitudes towards children with special needs among teachers
who have undergone specialized trainings compared to the control group.

When comparing the obtained results with the results of other authors, the
work of M. Kosov was considered. Kosov in the study of psychological and
pedagogical peculiarities of formation of inclusive culture in general education
school noted that a special role in it have such indicators of inclusive culture as
professionalism of the teacher, competence of all subjects of this process and the
level of awareness of inclusive education [12]. While M. Ferreira in his dissertation
research on the development of psychological and pedagogical competencies
of teachers in the system of inclusive education, points out that an important
element of professional competence of teachers of inclusive education should be
considered their psychological and pedagogical competencies, as well as their
readiness to realize their personal qualities and accumulated potential, in working
with students with special educational needs [13]. It is also possible to compare
them with the opinions of the following foreign authors: V. Kantor, Y. Proekt,
describe the importance of starting the work of educators from early childhood,
by the example of combating the problems of inclusion [14]; E. Crisol-Moya
about the peculiarities of behavior of classroom teachers and peer acceptance
of students in an inclusive classroom [15]; E. Ketrish on the impact of teacher
education programs on future teachers’ attitudes towards inclusive education [16];
Z.Ke exploring teachers’ views on working with others to promote inclusion [17];
A. Bhattacharya noting the important teacher requirements of school inclusion
[18]; J.Hanson on the importance of including students with intellectual disabilities
to establish teacher attitudes and readiness [19].

It should be noted that these authors have made a significant contribution
to the understanding of psychological and pedagogical aspects of inclusive
education, but they have not studied the influence of the level of psychological and
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pedagogical culture on the success of the implementation of inclusive practices. In
contrast to these works, our study is devoted precisely to the identification of this
relationship. At the same time, it confirms some ideas and approaches presented in
other works and adds new elements, thus creating a basis for further development
of psycho-pedagogical culture as the main indicator of ensuring the effectiveness
of inclusive education.

Conclusions

The analysis of factors that form psychological and pedagogical culture in
the framework of inclusive education has shown that teachers note to a greater
extent, a high level of formation of this culture, demonstrate a higher readiness
to participate in inclusive practices and believe in their importance for modern
education. However, they also identify significant barriers, such as insufficient
training and logistics. Pupils perceive inclusive education as an important element
of education, note an average level of psychological and pedagogical culture.
And also demonstrate a lower level of readiness and involvement in inclusive
practices. Parents also identify an average level of psycho-pedagogical culture, but
highly emphasize the importance of inclusion, but their involvement in inclusive
practices remains low. Such results may indicate the need for more interaction
between all actors of inclusive education. Correctional teachers have a higher level
of psycho-pedagogical culture than inclusion teachers, which probably depends
on the former’s experience and the latter’s lack of it. Correctional teachers show
higher results in the application of inclusive methods and interaction with children
with SEND, which also confirms their professional training and experience in
this area. Inclusion educators, despite the name of their field, show relatively low
scores on all criteria, indicating the need for additional training and support to
improve their skills. At the same time, both types of educators face problems in
creating an inclusive atmosphere, which requires attention and the development
of specific strategies to improve this aspect.

The results of the correlation analysis allow us to draw the following general
conclusions. In inclusion teachers revealed a rather strong correlation between the
level of psychological and pedagogical culture and success in the implementation of
inclusive practices, which suggests that teachers with a high level of culture more
effectively apply inclusive methods, interact better with children with disabilities
and create a more inclusive atmosphere. While the correctional educators have an
even closer correspondence between the level of psycho-pedagogical culture and
success in inclusive practices. All of this suggests that remedial educators with
a high level of culture perform more outstandingly in all aspects, making their
training critical to the successful implementation of inclusion.
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The results of the experimental study confirm the high effectiveness of specialized
trainings in the development of psychological and pedagogical culture and professional
competence of teachers working in the conditions of inclusive education. Since, in
general, the experiment showed a significant improvement of professional skills and
attitudes in teachers who underwent specialized trainings compared to the control
group. Such results also indicate the need for systematic professional development
of teachers for successful functioning of inclusive education.

Recommendations aimed at improving the level of psychological and
pedagogical culture to ensure the effectiveness of inclusive education: improving the
qualifications of teachers by organizing regular courses aimed at studying modern
approaches and methods of inclusive education; developing practical skills to practice
the skills of interaction with children with special educational needs; supporting the
psychological resilience of teachers to cope with professional stressors
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*[1I. O. Opwineanuesa

Ammxan bokeiixaH yHUBepCHTETI,
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17.04.26 x. Ty3eTyIepiMeH TYCTi.

03.08.26 >x. OacsIm mbIFapyra KaObUIIaH B

MNEJATOI'TIH IICUXOJOTI' USBIK-ITEJAT OI' MKAJIBIK
MOJEHHUET )KOHE OHbIH UHKJIFO3UBTI BIJIIM BEPYITH
THIMALJIITTHE 9CEPI

Maxanaoa ncuxono2usanvik-nedazo2ukailvlk MooeHuemmiy
UHKTFO3U8mi Oinim bepydiy muimoinizine ocepin anvlkmayaa basblmmansan
Mocenenep Kapacmuipuliaobl. I1cuxonocusnblk-neoazo2ukanblk MooeHuem
neH UHK3Uemi Oilim bepy epedicenepitiy Heei3el y2biMOapbl auibliObl.
Hnxnozuemi 6inim bepy wenbepinoe Nncuxonro2usiblK-nedaz02uKaibl
MOOeHUemmi Kanblnmacmulpamsit pakmoprapovl manoay KepcemxeHoetl,
Myzanimoep, OKywblaiap MeH ama-aHaiapoan aublpMaulbliblesl,
MOOeHUemmiy KalblnMmacyblHbly Jcoz2apbl 0eyeelin aman emeoi,
uHKI03U8MIi modcipubenepee Kamoicyaa dco2apbli 0atiblHObIKMbL
KepcemeOi dcoHe onapobi Kazipai Oinim bepyoesi Maybl30bLIbI2bIHA CeHeOi.
Tyszemy my2animOepiniy UHKIIO3UBMI MY2aliMOepMeH CalblCmblp2aHod
NCUXONOSUANBIK-NEOA202UKANbIK MOOCHUEMMIN dHco2apbl 0eHeelli
bap exenoOiei aHblKmManovl, Oyn OIpiHWiCiHOe MmodiCipubeHiy OO0nYbIHA
JIcOoHe eKIHWiCiHOe OHblY DoaMaybiHa baulanbicmsl OOLYbl MYMKIH.
Onap uuknosuemi o90icmepdi KOL0auyoa dcoHe epekuie OLliM Oepy
Kadjcemminikmepi oap banarapmen e3apa opexkemmecyoe dco2apbl
Homuocenepdi Kepcemeodi, Oya 01apObly 0Cbl canadaavl Kociou
0atibIHObI2bl MEH HCYMbIC MIKHCIPUbeCcin pacmaiiovl, 6y NCUXOL0SUATbIK-
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neoazocuKaIblK MOOeHUeMmiy UHKAIO3Uemi Oinim bepyoiy muimoinicine
acepin pacmaiiovl. Koppensyusanvlx manoay Homudicenepi RCUXon02UsnblK-
neoazocuKaIblK MOOeHUemmiy UHKAI03Uemi Oinim bepyoiy muimoinicine
ocepin KepcemeOi, 6UmMKeHi MoOenuem Oeyeelli xioaapvl mysemy
nedazoemapwsl OapvlK acnekminep GOUbIHWLA HCO2APbI HOMUICENED
KepcemeOi. AHbIKMay 3KcnepuMeHmiHiy Homudiceaepi UHKII03USMi Oitim
bepy npoyeciniy Hezizel Kypamoac Oeniei mypanvl Hezizei 2unome3aHbvl
pacmaiiovl UHKIO3U8mMI Oinim 6epyoiy MmuimMOiniein KaMmamacsls emy
YWl NCUXONOUANBIK-NE0A2OSUKANBIK, MOOeHUem O0eHeelin apmmulpyed
bazbimman2an ycolHbicmap o3ipaeHoi.

Kinmmi ce30ep: ncuxonozuanvik-nedazocukanivlk mModeHuemn,
uHKIO3U8mMi OLNiM, hakmopnap, bIKna, UHKII03UeMi nedazozmep, my3emy
neoazoemepi.

*[I. O. Opvineanuesa

AnuxaH bokelixaH yHUBEpCHUTET,
Pecny6immka Kazaxcran, r. Cemeii.
Iloctynuno B penakuuio 04.03.25.
Ioctynuino ¢ ucnpasnenusmu 17.04.26.
IIpunsTo B neuars 03.08.26.

HCHUXOJOTI'O-NIEJATOT'NMYECKASA KYJbBTYPA
HEJATI'OT'A 1 EE BJIUAHHUE HA DOPEKTUBHOCTD
HHKJ/IIO3UBHOI'O OBPA30BAHUSA

B cmamve paccmampusaromces 60npocwi, HanpasieHHbvle
Ha yCmanogieHue BAUAHUA NCUXO0A020-Ne0dA202UYeCKOU KYIbmypbl
Ha 2(hpekmusHoCmb UHKNIO3UBHO20 00pa3osanus. Packpbimol ocHosHbie
NOHAMUSA NONOICEHU NCUXON020-Nedd202U4eckol Kyabmypbl U
UHKTIO3UBHO20 00pa306aHuA. AHAIU3 haKmopos, PopMUupyIowux nCUxon02o-
neoazouyeckylo Kyabmypy 8 pamkax UHKI03UeH020 00pa3oeanus,
nokazan, ymo nedazozu, 8 OMaUyUe om y4yawuxcs u pooumenei, 6
bonvuiell cmeneHyu ommeyarom 6blCOKULL YpO8eHb CHOPMUpOBAnHOCMU
KYIbMypbl, OeEMOHCIMPUpYIom 60iee 8blCOKYI0 20MOSHOCMb K YUACMUIO 6
UHKTIO3UBHBIX NPAKMUKAX U 8EPSM 8 UX 3HAUUMOCTG O/l COBPEMEHHO20
obpaszosanus. Buviseneno, umo koppexyuonnvle nedazocu umeiom bonee
BbICOKULL YPOBEHb NCUXON020-Ne0a202UYECKOlU KYIbIMypbl N0 CPABHEHUIO C
UHKTIO3UBHBIMU NEOA202aMU, YMO, BEPOSMHO, 3A8UCUMN OM HATUYUS ONbIMA
Y nepsvix u e2o omcymcmeus y émopuix. Onu nokasvieaiom 6osiee 8bicoKue

788



Bectuuk Topaiireipo yausepcurera, ISSN 2710-2661 Cepus ITeoazoeuueckas Ne 3. 2026

pe3yabmamyl 8 NPUMEHEHUU UHKTIO3UBHBIX MEMOOUK U 83AUMOOelCM e
¢ 0oemomu ¢ OOII, umo makdce noomeepicoaem ux NPoGhecCuoHaIbHYIO
no020mosKy u onvim pabomsi 8 0aHHOU chepe, WMo noomeep’coaem
BAUAHUE NCUXOL020-NEAA20SUUeCKOl KYIbMypbl HA IPPeKmugHoCmb
UHKIIO3UBHO20 00pazosanus. Pezynrbmamsl KOppersyuoHHO20 aHanu3a
CBUOETENLCMBYION O GIUAHUU NCUXOJI020-Ne0aA202UtecKoll KyIbmypbl Ha
aphexmusHocmb UHKIIO3UEHO20 0OPA306AHUS, MAK KAK KOPPEKYUOHHbLE
neoazozu ¢ 8bICOKUM YPOSHEM KYIbmypbl NOKA3bIEAIOM O0ee 8blcoKUe
pesynvmamul no gcem acnexmam. Pezyromamel koncmamupynoueeo
IKCNEPUMEHMA NOOMBEPHCOAIOM OCHOBHYIO 2UNOME3Y O KI0Ue8oM
KOMNOHEHMe UHKIIO3UBHO20 00pazogamenvHo2o npoyecca Paspabomarvl
PeKoMeHOayuu, HanpaeierHHvle HA NOGblUeHUe YPOBHS NCUX0T020-
nedazoeuueckoll Kyibmypuvl 0151 obecneueHus d@gdexmugnocmu
UHKTIO3UBHO20 0OPA306AHUS.

Knwuesvie cnosa: ncuxonoco-nedazozuveckas Kyivmypd,
UHKTIO3UBHOE 00pa3oeanue, hakmopwl, 61usHUe, UHKIIO3UEHbIE NEOa202U,
KOpPeKyuoHHble nedazoau.
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	*B. K. Zhumakeldina1, T. Cech2, А. Е. Beisova3, 
	A. B. Akhmetova4, Zh. Z. Ospanova5
	PECULIARITIES OF FORMATION OF PROFESSIONAL READINESS OF STUDENTS IN INTERCULTURAL ENVIRONMENT
	*A. B. Kalmykbayeva1 , A. S. Mustafina2, M. Boryczko3
	CRITICAL REFLECTION OF SOCIAL WORK STUDENTS AND ITS DEVELOPMENT IN KAZAKHSTAN
	*А. М. Кульбеков1, Т. Г. Волкова2, Р. Ж. Аубакирова3,
	А. Нухулы4, М. В. Шамардина5
	ФОРМИРОВАНИЕ САМОСТОЯТЕЛЬНОСТИ КАК КАЧЕСТВА ЛИЧНОСТИ У ПОДРОСТКОВ
	*M. K.Rsayev1, A. A. Bulatbayeva²
	 «MENTAL TERRORISM» IN THE SOCIO-CULTURAL ENVIRONMENT OF STUDENT YOUTH
	*Д. Н. Азербаев1, А. В. Шунько2, 
Х. Н. Касенов3, К. Б. Мукатаева4
	СОВРЕМЕННОЕ СОСТОЯНИЕ ПРОБЛЕМЫ ПОВЫШЕНИЯ ЭМОЦИОНАЛЬНОЙ 
УСТОЙЧИВОСТИ СТУДЕНТОВ-ПЕДАГОГОВ
	Ж. К. Акшалова1, Г. Т. Уразбаева2, *М. Ж. Тусупбекова3
	САМОРЕГУЛЯЦИЯ ЭМОЦИОНАЛЬНОГО ВЫГОРАНИЯ БУДУЩИХ ПЕДАГОГОВ-ПСИХОЛОГОВ ПРИ ПОМОЩИ МЕТОДА КОГНИТИВНО-ПОВЕДЕНЧЕСКОЙ ТЕРАПИИ
	*К. Кожагулова
	РАЗВИТИЕ КРИТИЧЕСКОГО МЫШЛЕНИЯ ПОСРЕДСТВОМ ЛИТЕРАТУРНОГО ПРОЕКТА 
	*А. К. Курманова1, Н. К. Смагулова2
	ТІЛДІК БІЛІМНЕН – ТІЛДІК БІЛІКТІЛІККЕ: ТҰЖЫРЫМДАМАЛЫҚ АУЫСУ
	*G. K. Meirbekova1, Zh. N. Suleimenova2, 
G. K. Zhylkybai3, A. K. Meiirbekov4
	IMPACT OF SCIENTIFIC DISCOURSE TRAINING 
ON FUTURE PHILOLOGIST-TEACHERS’ 
SPEECH CULTURE
	А. О. Мухаметжанова1, *М. Даян2, Г. Б. Кенжебеков3
	ТЕХНОЛОГИЯ ДИЗАЙН-МЫШЛЕНИЯ 
КАК СРЕДСТВО ФОРМИРОВАНИЯ ИССЛЕДОВАТЕЛЬСКИХ НАВЫКОВ 
У БУДУЩИХ УЧИТЕЛЕЙ НАЧАЛЬНЫХ КЛАССОВ
	G. Zh. Nazanova1, *M. M. Manasova2, 
R. D. Daribaeva3, G. U. Kuanishova4
	Pedagogical  mechanisms 
for the translation of family 
traditions in the context 
of digitalization and globalization
	*Т. B. Rakhmetov1, А. А. Mombek2, L. К. Umirzakova3
	ON THE ISSUE OF CONTINUITY 
IN KAZAKHSTAN’S VOCAL ART: 
HISTORICAL AND AXIOLOGICAL ASPECTS
	*М. С. Слямова1, Б. Г. Бостанов2
	Қазақстан және Туркия елдерінің 
мектеп бағдарламасында статистика 
мен ықтималдықтар теориясының оқытылуын салыстыру
	*А. Б. Тойбазарова1, Н. О. Аппазов2, Ж. К. Куанышева3, 
	Г. Т. Балыкбаева4, К. Ш. Арынова5
	МЕТОДОЛОГИЧЕСКИЕ ОСНОВАНИЯ ИЗУЧЕНИЯ АНАЛИТИЧЕСКОЙ ХИМИИ В ПОДГОТОВКЕ МАГИСТРАНТОВ – ПЕДАГОГОВ ПО ХИМИИ
	*Н. М. Ушакова
	МНОГОМЕРНАЯ КЛАССИФИКАЦИЯ 
МОДЕЛЕЙ ПРОЦЕССА ОБУЧЕНИЯ
	*A. Kalykbayeva1, B. Dyussenbayeva2, 
	U. Mirzakhmedova3, E. Borisova4
	PECULIARITIES OF PERCEPTION IN MASTERING THE SUBJECT OF MATHEMATICS BY STUDENTS WITH MENTAL RETARDATION
	*Sh. O. Oryngaliyeva
	PSYCHO-PEDAGOGICAL CULTURE OF A TEACHER AND ITS IMPACT ON THE EFFECTIVENESS OF INCLUSIVE EDUCATION
	*С. С. Чункенова1, А. Б. Бакраденова2,
	К. М. Баймухамбетова3
	ЛИЧНОСТНЫЕ ЧЕРТЫ, ПРЕДАННОСТЬ ПРОФЕССИИ БУДУЩИХ УЧИТЕЛЕЙ НАЧАЛЬНЫХ КЛАССОВ: МЕДИАТОРНАЯ РОЛЬ ПЕДАГОГИЧЕСКОЙ МОТИВАЦИИ
	_GoBack
	_GoBack

