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EXAMINING THE ROLE OF MALL
ON ADVANCING ACADEMIC
LISTENING SKILLS

In the light of learners’ future career goals, special attention should
be paid to the strategies and tactics of English language acquisition.
Numerous approaches and advanced strategies have been created in
the field of foreign language teaching in order to improve teaching.
Technology has not only changed educators’ perspectives but also the way
learners acquire foreign languages. Through the use of media resources,
it has recently become evident that technology is very useful in second
or foreign language learning. Participants were explained why we use
Mobile Assisted Language Learning (MALL). The results demonstrate that
MALL enhanced listening comprehension in English. Using a quantitative
approach, the study sought to assess MALL’s efficacy in enhancing
these abilities. Students answered a questionnaire as part of the study’s
quantitative research design, and the first research question was addressed
by descriptive statistics. Any differences based on course and gender were
found using the Mann-Whitney U-test. SPSS version 23 was used for data
analysis. Overall, students’ opinions of MALL were favorable, and neither
gender nor course showed any appreciable differences.

Keywords: listening skills, methods, learner, perception, mobile,
language learning, analysis.
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Introduction

In modern world English language is taught as a foreign language in every
nation on earth where English is not an official language. It is taught as a foreign
language in Kazakhstan also it is recognized as a world language. It goes without
saying that they learn this language in the classroom. It is learner’s responsibility
to speak the target language using or understanding it at their own ability level.
EFL learners may encounter problems when listening to speech in languages
other than their mother tongue. It is considered they may have challenges while
listening. In that case tutors should help to overcome problems. Listening skill is
one of the most important language skills. It enables us to use listening techniques
for different objectives. For instance, EFL learners can use them to have fun, to
acquire far-reaching information or to learn new vocabulary, grammar rules and
word meanings. It also helps to evolve learners’ productive skills: writing and
speaking skills.

According to Afriyuninda, E., & Oktaviani, L. (2021) [1] listening is also
included among language skills. Although, learners must be very competent in
these important aspects of the communication process. With the help of active
listening tasks, language learners can learn new material and generate ideas about
what others say. In addition, the act of listening allows them to process what they
hear, this implies that learners need to be able to listen well, especially during the
teaching and learning process. As given above listening also means focusing on the
speaker and trying to make sense of what is being said. Moreover, listening is the
most significant language skill and communication component which enables us
to convey our thoughts to listeners. Nowadays, English means “communication”,
especially in the pandemic era where the majority of activities take place online.
As aresult, mastery of English is one of the life skills that every learner must have
to gain a competitive advantage in the workforce or in a portfolio of institutions.

According to Agustin, R. W., & Ayu, M. (2021) [2] the capacity to hear
and analyze signals correctly during a communication exchange is known as
listening. Also, listening is the secret to a successful conversation. While someone
cannot listen well and cannot understand, messages are easily misinterpreted. As
a result, there can be appear break in communication and the person sending the
message can quickly become agitated or irritated others. Therefore, mastering
the art of listening is the only communication skill you should strive to acquire.
Additional, listening is one of the most valuable forms of communication in daily
life. Listening is the first communication skill that human beings have. It is the
sine qua non of communication.

Pamungkas, I. B. A., & Adi, S. S. (2020) stated that listening is a transactional
process in which all parties simultaneously “send” and “receive” messages. Hearing
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consists of four parts, depending on one’s point of view or orientation. Initially,
listening is seen as hearing what the speaker says from the receiver’s point of view.
Secondly, listening can be characterized as a process of creating and expressing
meaning from a constructive perspective. Thirdly, from a collaborative perspective,
hearing is responding to and negotiating meaning with speakers. At least, from a
transformational perspective, it is making meaning about participation, creativity
and empathy. Relating to the definitions, listening is categorized according to the
perspective given earlier [7].

Else listening comprehension helps learners to acquire a second language,
listening comprehension is not an easy or simple subject. It was difficult to find
a common definition as different scholars gave different definitions of listening
comprehension. Otherwise, listening comprehension is very important for learners
as it is the basic teaching method at all levels of education. Foreign language learners
have great troubles with listening skills as schools place more emphasis on language,
reading and grammar. As a reason of teachers pay little attention to speaking and
listening in lesson preparation because these are not core curriculum skills.

Tran, T. Q., & Duong, T. M. (2020) claimed that understanding what is said is
a complex, interactive process that requires listeners to pay attention to every detail,
including language patterns, intonation, sounds and social settings. Understanding
what is heard is a difficult task that requires mental effort to complete.

(1) Listeners often have a limited vocabulary;

(2) Listeners cannot always be given the opportunity to repeat words;

(3) Listeners cannot control the pace at which information is said;

(4) Listeners may not recognize cues that the speaker is moving from one
idea to another; and

(5) Listeners may not have the necessary background knowledge [12].

As Phan, L., & Nguyen, D. (2023) stated that listening challenges initially;
impressive speed cannot be influenced by listeners. Majority of learners believe
that the inability to control the pace of the speaker is the biggest obstacle when
it comes to listening.

The major problem for listeners is that there are few opportunities to listen
again. EFL learners are powerless when it comes to playing back a tape or part
of a recording in class. In addition, it is difficult to assess whether students have
understood every word they have listened to, it is up to the instructor to decide
whether and when to repeat listening tasks. The limited vocabulary is the third
problem of learners. While a term is unfamiliar to the listener, they may stop,
look up the definition and decide to move on to the next part of the conversation.
Fourth, listeners may find it difficult to recognize cues that indicate that the speaker
is restating the topic, providing an example or changing the point of view. For
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instance, in formal cases or lectures, signaling words such as “first” or “however”
are understandable to listeners. In unstructured or unplanned situations pauses,
gestures, auditory feedback, changes in pitch or different intonation patterns will
be less clear. Listeners are free to ignore these indicators [8].

Media resources like films, TV, radio, social media, online games and most
importantly mobile phones. These sources, together with the internet, allow learners
to access content whenever and wherever they want, while serving different
purposes to enhance their understanding of the target language and improve their
outcomes. Even if certain social media applications such as Instagram have limited
functionality, language learners can benefit from them due to the abundance of
contextualized visual data that Instagram offers. These tools are particularly useful
because they contain visual components that enhance visual learning.

Also, language learning techniques evolving and changing with technology.
“Mobile Assisted Language Learning” or “MALL” is a trendy approach these
days. Using smartphones and/or other mobile devices, this method focuses on
second language acquisition.

In addition, MALL is advantageous for language learners in several ways.
The typical language learner has a smartphone to start with. Moreover, most people
carry their phones with them at all times. They can therefore learn anywhere,
anytime. If language learning activities and apps are fun, they will be inspired to
continue studying outside the classroom. The excessive use of mobile phones has
made the SC the most popular learning approach of recent years, as well as making
it viable in everyday life. There are many benefits of learning on the go and using
mobile devices. With the help of a good MALL application, learners can read,
speak, listen and write in the target language. English is the most preferred and
sought-after target language in the shopping mall industry. The newest technology
in language learning is called MALL.

As mentioned Burston, J. (2013) MALL covers devices such as tablets,
computers, e-book readers, MP3/MP4 players and mobile phones. A surprisingly
high amount of work has been published in the last 20 years as the field has
expanded in parallel with significant advances in mobile technology [5].

It is proved that MALL utilizes the many features available on mobile
devices to facilitate language learning anytime, anywhere. MALL offers additional
advantages such as personalized and collaborative learning, synchronous and
asynchronous interaction, synchronous and asynchronous learning and engaging
materials. In addition, students were able to download various educational resources
to their mobile devices thanks to the huge storage capacity of the newly designed
smartphones.
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Sepyanda, M., Deswarni, D., & Ardi, H. (2023) stated that the mobility of
MALL techniques is one of its most obvious benefits. Since most students have
their mobile phones with them at all times, they can study anytime and anywhere
they want. This brings out another benefit of non-formal education. While
formal learning materials are created and taught by teachers, informal learning is
unstructured learning. Although this is not always the case, AVM methods often
involve informal, teacher-prepared materials [10].

The increasing use of mobile devices in daily life has led to more people
adopting MALL as a teaching method in language education. Studies have
shown that MALL provides various benefits, including improved language skills,
customized learning experiences, access to real materials, and more interaction.
Additionally, MALL has been shown to positively affect learners’ attitudes
and behaviors, encouraging ongoing engagement with mobile technologies for
educational use.

The aim of the study

This research study aimed to explore how well MALL helps improve learners’
listening skills. Moreover, to analyze the challenges that faced EFL learners while
learning foreign languages. The following research questions can be illustrated in
order to explore purpose of the study and calculate findings effectively and clearly.

Research questions

RQ1. What are the attitudes of learners towards use of MALL on developing
listening skills?

RQ2. Are there significant differences between courses of learners’ towards
use of MALL on developing listening skills?

RQ3. Are there significant differences between male and female participants
MALL on developing listening skills?

Methods and Materials

Research design

The research study was conducted using a descriptive research approach. By
examining the «what», «who», «where», «how», and «when» questions, descriptive
research — also known as statistical research (Akhtar, 2020) — is widely used
to analyze the state of affairs today. In this regard, the current study intends to
explore the awareness of various reading strategies among undergraduate students
[3]. Strange questionnaire was used to assess the participants’ proficiency in
reading methods. A quantitative questionnaire was used to achieve the objective.
Quantitative research provides a description of specific research through analysis.

Participants of the study

The study included 45 participants from Khoja Akhmet Yassawi International
Kazakh-Turkish University. All were enrolled in the Foreign Languages Teaching
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Department of the Philology Faculty. The sample had 17 male and 28 female
students, chosen through purposive sampling. This method selects participants
based on the researcher’s judgment. The study specifically focused on non-
proficient language learners to examine their attitudes toward MALL. Data were
collected using a questionnaire administered during the autumn semester of the
2022-2023 academic year.

Data collection instrument

The original creators of the questionnaire utilized in this investigation
were Sepyanda, Deswarni, and Ardi (2023) [10]. The participants were asked to
answer truthfully. In addition to 16 other items designed to gather information on
participants’ experiences using mobile applications for listening practice — a crucial
component of MALL — the instrument contained one item about the particular
mobile applications used for listening activities.

Multiple approaches were used to collect data from the participants. Initially,
as part of the data collection process, participants were given a three-day period
to complete the questionnaires. The URL of the Google form in which the
questionnaire was designed was sent to the students via a WhatsApp group. The
questionnaire was then collected. The reliability of the scale was calculated and
identified as a=.837, which indicates that the scale used in this study is reliable
to be used. The results are given in Table 1.

Table 1 — Reliability of the scale
Cronbach’s Alpha N of Items
837 36

Data collection procedure and analysis

The questionnaire was selected according to age, course and level of
knowledge participants. Each query was clear and easy to navigate with
alternatives explained in advance. Everything was made understandable even
for a beginner in English. Preliminary explanatory work was carried out for the
benefit of the students. The answers would remain confidential and would only
be used for scientific purposes. Following the data collection phase, the analysis
was conducted using the Statistical Package for the Social Sciences (SPSS),
version 23. To determine the optimal statistical approach, normality tests were
first performed. The results of the Shapiro-Wilk and Kolmogorov-Smirnov tests
showed that the data on participants’ awareness of reading strategies did not fit
a normal distribution. Non-parametric statistical methods were applied for the
subsequent inferential analyses.
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Results and Discussion
«What are the attitudes of learners towards use of MALL on developing
listening skills?» was the first research question. Table 2 presents the findings.

Table 2 — Results of descriptive analysis

N Minimum Maximum Mean S.tdﬂ
Deviation
Total 45 3,69 4,56 4,1403 18567

A descriptive analysis was carried out in order to answer the first research
question. Overall, the results showed that students had a favorable attitude
regarding using MALL to enhance their listening abilities. This favorable opinion
is further supported by the mean score, which was noticeably high (M = 4.14).

Islam and Hasan (2020) mentioned MALL can help students improve their
listening skills by increasing their exposure to the target language. Through a
variety of resources, including podcasts, movies, and news articles in the target
language, learners who use mobile devices are exposed to a large amount of
authentic language input. It has been demonstrated that this ongoing involvement
improves their pronunciation, broadens their vocabulary, and boosts their general
comprehension, all of which lead to more fluid and natural language production [6].

The same positive results were found in the research of Arsari, Sumarni and
Darmahusni (2023) and Strong, Dias, Armstrong and Namba (2023). MALL has
emerged as a state-of-the-art teaching method. Non-English-speaking learners need
to adapt their language learning methods to improve their language proficiency. The
term “mobile-assisted language learning” refers to the application of technology
primarily in specific contexts that provide different advantages for language
learners. MALL has transformed language instruction by integrating devices such
as smartphones and tablets into the educational process. These technologies allow
learners to engage in language learning whenever and wherever it is most convenient
for them by providing them with increased flexibility and promoting multilingual
acquisition. In addition, MALL offers more enjoyable learning and easier access
for English language learners, which will increase students’ motivation. MALL also
enables learners to make the most of their knowledge [4] [11].

As mentioned Pyo and Lee (2022) the pedagogical advantages of the AVM
in the teaching and learning of foreign languages have been proven. According
to many scholars, the capacity to learn a language anytime, anywhere and the use
of small, inconspicuous tools that are convenient to carry with you at all times
are the main benefits of MALL. Previous research has found that learners have
positive attitudes and impressions of MALL when it comes to L2 listening and that
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MALL has a beneficial effect on the development of learners’ listening abilities.
Furthermore, the ubiquitous qualities of mobile devices allow MALL to provide
a multitude of opportunities for learning in both online and offline situations [9].

In addition, each item was analyzed separately. The clear results are given
in Table 3.

Table 3 — Results of descriptive analysis

- . Std.
N Mini- Maxi- Mean | Devia-
mum mum -
tion

.1. MALL br}qg‘s a better experience on my 45 3.00 5,00 3.6889 | 73306
listening activities.
2. MALL is more flexible to be used than 45 3.00 5,00 40444 | 70568
computer devices.
3. l\/.[ALIT encourages my learning motivation 45 3.00 5,00 41778 | 74739
on listening subjects
4. MALL increases my learning habits 45 3.00 5,00 43111 | 66818
positively
5. The mobll.e apphcatlo.ns asa part of MALL 45 3.00 5,00 41778 | 80591
help me on listening activities.
6. The mobile appllcatlons‘as a parF of MALL 45 3.00 5,00 40667 | 71985
support me on doing exercises on listening.
7. The mobile applications as a part of MALL
are very interesting to be used in listening 45 3,00 5,00 39111 | ,76343
activities.
S. The moblle. app!lcatlons asa paft of MALL a4 3.00 5,00 41591 | 64495
improve my listening comprehension.
9. I use the mobile applications that support
my listening activities more often rather than 45 3,00 5,00 4,2667 | ,71985
other kinds of mobile applications.

10. I use the mobile applications more often
rather than social media to support my listen- 45 3,00 5,00 4,2889 | ,69486
ing activities.

11. I prefer to use the mobile applications
independently than listening to material given 45 3,00 5,00 4,3556 | ,74332
by lecturer.

12. 1 prefer to use the mobile applications
than listening to applications served on 45 3,00 5,00 4,2889 | ,69486
computer.
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13. T able to use the mobile applications inde-

N L 45 3,00 5,00 4,2667 | ,71985
pendently on my listening activities.
14. I explore actively more mobile applica-
tions that can be useful on my listening 45 3,00 5,00 42444 | 67942

experiences.

15. I usually recommend my friends to use
the mobile applications that I think can sup- 45 3,00 5,00 4,1333 | ,75679
port their listening activities.

16. I usually compare the mobile applications
that I ever used with the newest applications
to get better experiences on my listening
activities.

45 3,00 5,00 3,8889 | ,74536

In order to calculate mean score of each item descriptive analysis was used.
The highest score obtained by items: 4,9, 10, 11, 12 and 13. «Q4» M=4,31, «Q9»
M=426, «Q10» M=4,28, «Q11» M=4,35, «Q12» M=4,28 and «Q13» M=4,26.
It means that using mobile applications help learners improve listening skills; in
addition, learners felt confidence while using mobile application in learning and
listening.

Learners’ attitudes toward the use of MALL are generally positive, according
to the mean scores for items 3, 5, 8, 14, and 15—that is, Q3 (M = 4.17), Q5
M =4.17), Q8 M =4.15), Q14 M = 4.24), and Q15 (M = 4.13). These results
imply that students not only have a positive opinion of MALL but also acknowledge
its value in improving their listening abilities.

“Are there significant differences between courses of learners’ towards use
of MALL on developing listening skills?”” was the second research question.
Table 4 shows the results that were obtained.

Table 4 — Results of Mann-Whitney U-test

grade N | Mean Rank U p
Total 1% course 16 26,28
2% course 29 21,19 179,500 ,210

Since the Mann-Whitney U test is suitable for comparing two independent
groups, it was used to answer the second research question. First- and second-year
students’ perceptions did not differ statistically significantly, according to the
analysis (U = 179.500, p =.210). First-year students received an average score of
M = 26.28, while second-year students received an average score of M = 21.19.
Even though the numbers were different, both groups generally had a positive
attitude toward using MALL to improve their listening skills.
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“Are there significant differences between male and female participants
MALL on developing listening skills?”” was the final research question. Table 5
presents the findings.

Table 5 — Results of Mann-Whitney U-test
gender N Mean Rank U p
Total male 17 21,41 211,000 524

The Mann-Whitney U test was used to examine possible gender-based
disparities in opinions about how MALL affects the development of listening skills
in order to answer the last research question. The results showed that there was
no statistically significant difference between the male and female participants
(U =211.000, p =.524). With a mean score of 23.96, female students showed a
similarly positive attitude, while male students reported a mean score of 21.41.

Conclusion

In conclusion, MALL can be an effective tool for developing learners’
listening skills. MALL provides access to authentic materials, enables personalized
learning, provides opportunities for continuous practice, enables peer interaction,
involves gamification and increases exposure to the target language. MALL has
become increasingly popular in recent years as a tool for language learning.
MALL offers language learners an easy, accessible and engaging way to learn
and practice language skills using mobile devices. One of the areas where MALL
can be particularly effective is improving learners’ speaking skills. In this article,
we will examine how MALL can be used to improve learners’ listening skills and
some of the benefits of using MALL in language learning.

Through the use of MALL, learners can improve their listening comprehension,
confidence and accuracy, which will help them to communicate more effectively
and be more successful in their language studies. Learner engagement in learning
to listen in English will increase through the use of learning models and MALL.
According to the aforementioned study, using MALL helps students improve
their listening skills.
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17.12.25 . Ty3eTyaepiMeH TYCTi.

15.05.26 . OachIn mbeIFapyra KaObUIIaH B

AKAJIEMUSLUTBIK TBIHJIAY JAFIBLIAPBIH
JAMBITYJIAFBI MALL POJITH 3EPTTEY

CmydenmmepOiy 6o1auiax Mancanmoly MaKCcammapvii ecKepe
OMBIPBLIN, A2LLAUIH MINIH MEH2epy CIMPameusiapbl MeH maKmuKaiapbiia
epexuie nasap ayoapy xepek. Lllem mindepin oxbimy canacelHoa
OKbIMYOblL HCAKCAPMY MAKCAMBIHOA KONMe2eH mocindep men 03blK
cmpamezuanap sHcacanovl. Texnonocus my2animoepoiy Ko3Kapacvit 2ana
emec, OKyubLIapObly wiem minoepin Kaiai MeHeepeeHin 0e o32epmmi.
Meoua pecypcmapOwl natioanany apkbiivl COHabl Ke30epi MexHoa02us
eKiHwi Hemece wiem MiliH yUpeHyOe eme nandaivl eKeHi Oencini
0010b1. Kamvicywvinapea Heee Mobile Assisted Language Learning
(MALL) xonoanviiamoinvl mycindipindi. Homuowcenep MALL azvinubin
mininoe2i mulHOay Kabiiemin scaKcapmamsiHblH Kopcemmi. 3epmmey
oy 0az20virapovl scemindipyoezi MALL-0biy muimoiniein canowix 90ic
apxwiivl bazanayovt makcam emmi. Cmyoenmmep CaHObIK 3epmmey
OU3aliHbL AACLIHOA CAYATHAMAHbLL MOIMbIPObL, Al OIpiHwi 3epmmey
CYpagbiHa CUnammamaiblk, CMamucmuka apKulil sZcayan bepindi. Kypc
new JcvlHbic OolbiHwa auvipmawsiieikmap Mauu—Yumuu U-mecmi
apKbLIbl AHBIKMAobL. [lepexmepoi manoay yuiin SPSS bazoapramaceinviy
23-nyckacel Konoanvliowl. Kaanei, cmyoenmmepoiy MALL-ea Oezen
KesKapacwsl oy OON0bI, JHCbIHLIC Hemece KYpC DOUbIHWA aumapasikmai
AUBIPMAWBLILIKMAP 6AUKAIMAObL.

Kinmmi ce30ep: meiyoansim oazoviiapul, s0icmep, OKyuibl, Kabwiioay,
MOOUNBOI, Min ylpeHy, maioay.
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*A4. Epmexbaesa’, K. Cyneiimenosa’, A. Hypmanoed®
LMeskaynapoausiii KazaxcKo-Typenkuii yHHBEPCHTET

nMeHn Xomkn Axmerta SlccaBu, Pecniyonmka Kazaxcran, r. TypkecraH;
2 ANMMaTHHCKHH T'yMaHUTAPHO-9KOHOMHUIECKUH YHUBEPCHTET,
Pecny6imka Kazaxcran, r. AnMaThl.

IlocTtynuno B penakuuio 17.12.24.

Ioctynuio ¢ ucnpasnenusimu 17.12.25.

IIpunsTo B neuars 15.05.26.

MN3YYEHUE POJIM MALL B PA3BUTHUH
AKAJEMHUYECKHUX HABBIKOB AYINPOBAHUA

B ceeme Oyoywux xapvepnuix yeneu yuawuxcs ocoboe sHuManue
cnedyem yoensms CMpame2uam U maKmukam 061a0eHus aHeAUUCKUM
A36IKOM. B obnacmu npenodasanusi UHOCMPAHHBIX A3bIKOE ObLIO
€C030aHO MHOJCECMBO NOOX0008 U Nepedo8biX cmpamecuii ¢ Yeavio
yayuwenus npenooaganus. TexHono2uu u3MeHulu He MmoabKo 63270bl
npenodasamenei, HO U MO, KAK Y4awuecs 061a0esarom UHoCHpaHHbIMU
azvikamu. bracodapsa ucnonvzosanuio meoua-pecypcos HeoaeHo cmaio
04€BUOHO, U0 MEXHON02UU OYEeHb NOJIe3HbL NPU USYYEHUU BMOPO2O
U UHOCMPAHHO20 A3bIKA. 3amem npenodasamenu u yuawjuecs: Ovliu
O3HAKOMIIEHL C NPOSPAMMOU UYUEHUS A3bIKA C NOMOWBIO MOOUIbHBIX
yempotieme (MALL). Pesynemamet nokasviearom, umo MALL ynyuwaem
NOHUMAHUE AH2TULICKOU pedl Ha cyX. Mcnonb3ys KonuyecmeeHHbll Ho0X00,
uccnedosanue cmpemunocs oyeHums sgpgexmusnocme MALL 6 pazeumuu
amux Haewikos. CmyoeHmbl 3an0THUNU AHKEMY 8 DAMKAX KOUYECMBEHHO20
OU3aUHA UCCIe008AHUS, 4 HA NEPBDIL UCCA008AMENbCKUL 60NPOC ObLL OaH
omeem ¢ NOMOWbIO ONUCAMENbHOU cmamucmuky. Paznuuus no kypcam
u noxy 6wiaU onpedenenvl ¢ nomowblo Kpumepua Manna—Yumnu. [ns
aHanu3a OAHHLIX Uucnoav3osaiace npoepamma SPSS eepcuu 23. B yenom
MHeHue cmyodenmos o MALL 6b110 nonoxcumenbHuiM, 3HAYUMENbHBIX
Pazauduil o NOY UlU Kypcy He GbialeHo.

Kniouegvie cnosa: nagviku ayouposanus, memoovl, 00yuaroOuuiics,
gocnpusmue, MOOUTbHbIU, UYUEeHUE AZbIKA, AHANU3.
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