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FORMATION OF MORAL CULTURE OF PRESCHOOL
CHILDREN: METHODS AND FORMS OF UPBRINGING

The article examines the multifaceted problem of forming moral culture
among preschool children within the framework of contemporary social and
educational challenges. Rapid social transformation, digitalization, and
changing family structures have led to a noticeable decline in traditional
moral values, as well as reduced parental participation in children’s moral
and ethical development. In this context, the authors emphasize the urgent
need to reconsider the content, methods, and organizational forms of moral
upbringing in early childhood education.

The study provides a theoretical analysis of key concepts related
to moral culture and moral development, drawing on psychological,
pedagogical, and philosophical approaches. Particular attention is paid to
the integration of spiritual and moral education into everyday pedagogical
practice as a foundation for the development of socially acceptable
behavior, empathy, responsibility, and value-based decision-making in
preschool children. The role of the educator is highlighted as central in
modeling moral behavior and creating a supportive moral environment.
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Furthermore, the article reviews innovative pedagogical methods—
such as game-based learning, storytelling, role-playing, and situational
modeling — that facilitate the internalization of moral norms and values. The
authors conclude by offering practical recommendations for establishing
a holistic system of moral education that ensures effective cooperation
between families and preschool institutions.

Keywords: moral culture; preschool children; pedagogical
technology, technology for the formation of moral culture; educational
process of preschool organizations.

Introduction

In modern conditions of globalization and the use of the latest technologies,
the problem of moral and ethical development and upbringing of children, not
only within families and educational organizations but also in society as a whole,
is beginning to acquire particular importance. Currently, society is experiencing
an acute crisis of moral ideals and values. Modern research indicates the
transformation of public consciousness and spiritual values of the population of
our country, a decrease in the educational impact of culture, art, and education
as the most important factors in moral education. All this is due to economic
disintegration, social differentiation of society, and disunity of people, the growth
of egocentrism in thinking and behavior, the predominance of cultural forms of
entertainment over the spiritual and moral education of the younger generation
in families and the media and communication.

The foundations of a moral personality are laid at an early and preschool
age. The environment in which it develops and grows plays a decisive role
in the formation of a child’s morality [1]. For a preschooler, this is, first of
all, a family and a kindergarten. In a preschool educational institution, moral
education is considered an integral part of the formation and development of a
moral personality, comprising the structural components of moral education, the
development of moral ideas, the cultivation of moral feelings, the acquisition of
skills, and the development of habits of moral behavior [2].

In modern society, priority is given to the cognitive development of children,
and, as a rule, there is no practical implementation of purposeful work in the field
of emotional and moral development of preschoolers. Consequently, the integral,
harmonious development of the personality is disturbed. Obviously, in the modern
socio-cultural environment, a purposeful approach to the emotional and moral
development of the younger generation is required. The relatively new concepts
of “emotional and moral education” and “emotional and moral development” that
have appeared in science are capable of optimizing traditional moral education
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and development. During preschool childhood, the foundation of emotional and
moral development is laid: moral consciousness (knowledge of norms and values);
emotional assessment (moral emotions and feelings); the internal position of the
child (moral self-regulation and behavior). In this triad (knowledge — feelings
—behavior), it is the emotional component that is the central connecting link [3].

The complexity of the process of moral education lies in the fact that
purposeful educational influences are refracted through the prism of the child’s
primary moral experience, which is formed in the family. In a family, moral
education is characterized by spontaneity, lack of organizational clarity, and
the fragmentary psychological and pedagogical knowledge of parents. These
shortcomings of family education in several families are exacerbated by the
deformation of traditional moral guidelines. Therefore, the effectiveness of moral
education largely depends on the coordinated position of the preschool institution
and the family, which in turn actualizes pedagogical support as a new strategy for
interaction between teachers and parents, based on the recognition of the latter as
equal subjects of educational relations.

Morality is understood as a personal characteristic that unites such qualities
and properties as kindness, decency, discipline, collectivism, and ensures voluntary
observance of existing norms, rules, principles of behavior to the Motherland,
society, collective, individuals, oneself, work, etc. Moral requirements, norms,
and morals receive a certain justification in the form of ideas about how a person
should live and behave in society, etc. That is why more research in the field of
moral education is reduced to the problem of studying or forming the cognitive
component of moral development of children of any age [4].

While serious work is needed on both the behavioral and emotional-
motivational components of the moral formation of children. That requires a certain
rethinking of the educational process. Diagnostics showed that most children have a
generalized idea of the moral qualities of a person or can explain these qualities by
the example of specific people, themselves, and fairy-tale characters. An analysis
of the content, forms, and methods of moral education in preschool educational
organizations showed that teachers are mainly focused on familiarizing children
with the norms of behavior and the formation of moral ideas in them, and pay
insufficient attention to the development of moral feelings, motives of behavior.

Unfortunately, not all parents realize that it is in the family that it is necessary
to create favorable conditions for the formation of such feelings in children as
kindness, responsiveness, mutual assistance, hard work, empathy, compassion,
friendliness, and love for the homeland. Of course, some parents take great care
of their children, involve them in housework, and read books to them, but few of
them try to determine in advance the moral side of works of art. Almost all parents
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note that their children spend a lot of time in front of the TV and computer screens,
watching cartoons, and playing computer games. Moreover, many parents do not
even know the content of cartoons and games, and do not control which cartoons
the child watches and which computer games he/she play. From the parents’
answers, most children do not have permanent responsibilities at home, and parents
do not ask their children to help them with everyday life, in the country, or with
common affairs. Few children care for pets, as only a few families keep a dog,
cat, or aquarium fish at home. Only a small part of parents visit museums with
their children, go outside to parks, and almost no one visits the library. Parents
talk little with their children about their hometown, country, and the world around
them, citing a lack of time and excessive work. Some parents do not even know
if the child has constant close friends, favorite books.

Modern parents need qualified support from preschool teachers, aimed at
enhancing parents’ pedagogical self-education, enriching their educational skills,
providing them with advice on the moral education of children, and promoting the
harmonization of parent-child relations and the family atmosphere. Consequently,
there is a need to strengthen cooperation between the family and kindergarten, the
search for new approaches and means of moral education of children.

It is known that only that society can successfully develop and harmoniously
fit into several leading countries of the world, which will be able to create decent
conditions for its citizens to acquire high-quality and modern education. Changing
the education sector under the global model is becoming today one of the most
important conditions for entering the path of spiritual renewal. In this regard,
before education, teachers are faced with the task of educating a person who has
occupied his niche in the system of values of the humanistic world, who can build
relationships based on cooperation, mutual understanding, simplicity, satisfaction,
efficiency, accuracy, and frugality. This process, the process of forming such a
personality, must be approached from a scientific standpoint, using methodological
approaches, principles, science-based technologies, and techniques. And this
process must begin already at preschool age since it has the entire range of
sensitive opportunities for the development of the foundations of pragmatism in
moral behavior (social situation of development; leading activity; the need to see
regular relationships, the emergence of primary ethical instances, subordination
of motives, the development of voluntary behavior, personal consciousness, etc.).

Thus, the real practical tasks for the formation of the foundations of the moral
culture of preschool children should be reflected in the content of teaching and
upbringing of preschool organizations, in particular, in the possible introduction of
technology for the formation of the foundations of the moral culture of preschool
children.
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Materials and Methods

The system-activity approach suggests that not only the behavioral but also
the cognitive and emotional-motivational components of the moral formation of
children should be enriched in individual or joint, specially organized activities.
At the same time, the role of joint analysis of the real behavior of children, other
people, and heroes of works does not decrease. It is in these cases that it becomes
possible to relate the two most important aspects of moral education: motivation
(the problem of choice) and the model of correct behavior.

Society sets the models of correct behavior for children early enough through
prohibitions. But the child faces the problem of choice in preschool childhood,
which manifests itself in the subordination of motives and changes in their content
as a whole. This proves the importance of the preschool period in personal and
moral development [5].

While working with children, it is important to take situations of a problematic
nature or containing the problem of choosing actions, actions, feelings. For
this purpose, in our opinion, it is possible to use some diagnostic techniques or
stimulating material from them, reflecting the attitude of children towards their
peers, adults, animals, etc.

In the context of developmental work, we offer children, together with
their parents, to draw mimic expressions of the boy’s emotions and feelings at
different points in the story under consideration. In this case, we are not talking
about a simple discussion of the proposed situation, but about performing one or
another activity to realize and form certain feelings in children. In collaboration
with the children of the preschool organization and the framework of classes or
conversations, situations similar to this story can be discussed. This presupposes
the study of the empathic experience of children and its enrichment, which can
become the key to their spiritual and moral development.

For effective moral development, children need situations of choice in
real life, allowing them to consolidate moral habits and moral upbringing based
on enriching their social experience. The moral upbringing of a preschooler’s
personality is a system of stable moral and value motives, manifested in the child’s
attitude towards peers and adults, in his behavior based on moral standards and
norms.

An important role in the formation of moral judgments and assessments
in children is played by fiction, the effectiveness of the use of which is due to
the correct organization of the entire system of educational influences and the
development of the general emotional culture of children. This is the development
of conscious target aspirations, the assimilation of emotional experience, the
repetition of the necessary actions with their “experience”. Teachers need to make
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a selection of literary works on the subject, not only for educational conversations
but also for analyzing the emotional component of the plot, describing the emotions,
feelings, and attitudes of the heroes of the works. Where children understand
not only the expressive component of the characters’ experiences, manifested in
reactions and behavior, but also the impressive side. In a joint discussion, pupils
can understand that they may not be the same, which is associated with the coding
of emotions. It is important to acquaint children with the expressive codes of
various experiences, which, under the guidance of adults, they can successfully
play more emotionally in dramatization games, theatrical performances, etc. [6].

The rich developmental potential in the context of the problem under
consideration, in our opinion, is presented in imitation sketches, the use of which
in preschool educational organizations begins from a very early age. In the same
context, specially selected animated films for children are effective, in which you
can also find in the role of heroes not only animals but also people in different
emotional situations or situations of moral choice. The developing psychological
and pedagogical potential of cartoons, in this case, is relevant only in those cases
when preliminary work by adults has been carried out on the selection of a card
index, on a preliminary analysis of the emotional background of the cartoon, etc.
They are more often used in kindergarten and at home to calm children and occupy
them. At the same time, more and more often, children at this moment are left to
themselves and choose cartoons of dubious content. While talking with children
about the content of works, about their moral and ethical content, we form an
individual emotional evaluation system, determined by the general motivational
structure inherent in all people.

For educational work with parents, it is important to take situations that
illustrate the manifestation of double standards by adults in interaction with others,
nature, and cultural monuments. Their danger lies in the fact that children early
enough begin to understand the possibility of violating existing moral norms
without any negative experiences, since the declared norms, but not observed by
adults, as Thompson, R. A. writes, do not have a positive effect on the child’s
real behavior [7].

Such situations include “teaching children in kindergarten how to properly
handle nature and observing situations in real life when adults litter, do not clean
up after themselves in nature after a picnic”, “familiarizing children with the
rules of behavior on the road and non-observance of these rules in reality with
their parents or other people”, etc. It is precisely such situations that subsequently
lead to the formation of hypocrisy in children, devaluation of adults, and double
standards of behavior.
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One of the most effective forms of interaction between an educational
institution and parents is training. Since it contains the activity aspect of adult
learning, the possibility of reflection, effective introspection, and productive
feedback. During joint training meetings, there is an opportunity to discuss different
educational situations, as well as, in some cases, to form a culture of behavior and
emotional response in the parents themselves, to instill an aesthetic taste, to expand
the boundaries of a common spiritual culture by referring to the experience of their
childhood, examples of their relationships with their children, activation of their
adequate affective experiences and the development of significant moral qualities.
At the same time, it is important without evaluative constructive communication,
it is important to allow parents to evaluate both themselves and each other.

The visualization method, as a method of working with images, has great
developmental and educational potential. Even though this method is more often
used in psychological practice, it seems to us possible to use it in the formation
of empathy and moral feelings of all subjects of the educational process. Since,
through images, you can effectively work with the emotional and sensory
foundations of mastering the world of moral relations. For example, in visual
activity or when building associations, as well as in the analysis of literary works, in
the work on which visualization is used as one of the main methods of developing
the breadth of emotional repertoire as one of the components of empathy. It allows
the subject of empathy, following its object, to experience various emotional states
in different situations [8].

In addition, as practice shows, a very constructive educational interaction
can be built by using images in a joint discussion of articles of moral (humane)
content, in organizing and conducting games-dramatizations of empathy for heroes,
analyzing images in musical works, etc.

The use of visualization can become a kind of rehearsal for subsequent actions
inreal life and, accordingly, affect, provided that various means of its means (static
pictures, video materials, verbal description) are used, the inclusion of figurative
visualization in the reflective aspect of spiritual and moral education of children
and adults. Along with the complex use of visualization, other methods of socio-
psychological training, such as video training, can also be employed. This choice
is since with the help of video training, it is easier for adults and children to put
themselves in the place of another person, which is a condition for the activation
of affective decentration, which serves as the basis for the manifestation of such
components of empathy as sympathy, empathy, and assistance. All this is possible
through watching videos, fragments from films, photographs, reading articles,
and works of art.
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All the presented methods means, and forms of interaction between the
subjects of the educational process in the context of the moral development of
children are harmoniously combined with traditional forms and means. Among
them: family clubs, group consultations, dramatization games, parent-child
projects, holidays, and joint leisure. In addition, thematic wall newspapers, travel
folders, seasonal exhibitions of joint work, etc., remain relevant. One of the main
conditions for the effectiveness of the work of teachers and psychologists in terms
of the moral education of children is constant cooperation with parents and their
active involvement at all stages of this activity. It is important not only to give
children the sum of moral skills and knowledge of certain norms of behavior,
but also to form good, moral feelings and attitudes that give rise to the conscious
performance of good deeds and moral culture. And all this is possible under the
condition of a constantly implemented unified system of requirements, since moral
feelings and moral attitudes in children do not arise only with the observance of
psychological and pedagogical principles; they are organically woven into the
activities of adults and children and will always be conditioned by this activity.
Therefore, the inclusion of children in the activity of cognition of the foundations
of human relations with each other, with cultural works, with nature, through
numerous methods and techniques, provides ample opportunities for the formation
of their moral feelings and attitudes necessary for a full-fledged human life in a
humane society [9].

Results and Discussion

By the formation of the foundations of moral culture in children, we mean
the impact of teachers in the educational process of preschool organizations on the
motivational-personal, content, behavioral, reflective components of the culture of
the studied species, the result of which is the personality of the child, which has
qualities that characterize it as moral and cultural in the context of modernization
of social consciousness.

Modern pedagogy understands pedagogical technology as a sequential system
of actions of a teacher, a sequential implementation in practice of a pre-designed
pedagogical process. By organizing the activities of children, the educator creates
conditions for the formation of their relationship based on the rules of the culture
of behavior, tolerance, and politeness.

One of the primary tasks of the moral education of preschoolers is the
upbringing of a culture of behavior and relationships. The Kindergarten Education
and Training Program aims at fostering friendly relationships among children;
the habit of playing, working, and the desire to please elders with good deeds.
Fostering a respectful attitude towards others. It is necessary to foster a desire to
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take care of the younger ones, to help them, to protect those who are weaker. To
form such qualities as sympathy, responsiveness [10].

The concept of «morality» is closely related to the concept of «spirituality».
These two concepts are interconnected; morality characterizes the personal
attitude to values. Koishibaeva, G. K. believes that «morality is more personal,
which characterizes the state of the soul, the actions performed can be measured
only by his conscience. A person, as a free being, is given the right to his moral
choicex» [11].

Recently, in the works of famous scientists, the concepts of «spirituality» and
«morality» have been widely used, but most often in scientific and pedagogical
works, there is a concept of «spiritual and moral». Here, the student is viewed not
as a person with a certain set of qualities necessary for performing social functions,
but as an integral person who is part of the world around him and is focused on
the highest values of being [12].

Investigating this problem, we found that the process of the formation of
spiritual and moral qualities in older preschool children is multifaceted, long,
and complex. This process is realized in various forms and a variety of methods,
techniques, and educational means. The form of upbringing in pedagogy is a way
of organizing the upbringing process.

The forms of the formation of moral qualities in older preschool children are
classified in different ways, depending on the chosen basis of the classification.
If we take the form of education and the method of education, then they are
closely related. For the most part, the same methods of an educational nature
are determined by both the form and the method (for example, a conversation).

Let’s list the forms of moral education in preschool-age children while
forming moral qualities:

— direct form;

— indirect form;

— virtual form.

A direct form of upbringing older preschoolers is the formation of moral
qualities with the help of real communication between an adult and a child. This
form of upbringing is most effective for a child, all tasks, exercises, tips, etc., he/
she will be able to see and feel in real life, from day to day, and you can transfer the
experience. In kindergarten, the teacher will be able to show or explain something
to the child by an illustrative example; at home, parents explain to the child, eye
to eye, how to do the right thing, and how wrong, and the question that has arisen
can be asked right away.

An indirect form of the upbringing of older preschoolers, in this case, if the
child does not often attend kindergarten, and the teacher sees him very rarely.
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The child received information today, but for several days, he has not been
taken to kindergarten, and the flow of information is interrupted. Rare contact in
communication with parents, there is no time to raise your child.

In virtual education, the child receives all the information through the screen,
phone, TV, etc. In this case, the child does not attend preschool organizations,
nor does he/she contact the parents. He/she receives all his education through
virtual communication. This form of upbringing has a very unfavorable effect on
the child and his/her further development. Such children often speak poorly, are
selfish towards others, do not make contact with other children.

If we consider what a method of upbringing is, then we can say - this is a
method of pedagogical influence, and it helps to form a person’s personality. And
in the senior preschool age, the methods of spiritual and moral education are a very
responsible part and it depends on the educators of the preschool organization. The
kindergarten teacher must organize the process of spiritual and moral development.
Methods of moral education help to purposefully influence the child, organize
and direct their life, enrich their moral experience.

The analysis of the literature under study showed that a complex of different
methods is needed for the upbringing of older preschoolers. Based on the material
we have studied; it is possible to compile a classification of methods of moral
education for older preschool children:

— game method;

— method of viewing videos, pictures;

— observation method.

The play method implies raising a child through play, but an adult must be
present in the play. With the help of play, both positive and negative qualities can
be invested in a child. Any game, even sports, can form moral qualities, a child,
just working in a team, understands that you need to treat rivals fairly, play by the
rules, and be united with your team. Even if you are alone against everyone in the
game, you need to strive to maintain a friendly relationship with everyone. Playing
in senior preschool age helps the child to establish communication with peers in
a free form, teaches him to be independent. They choose a topic, game goals, and
act based on knowledge of the norms and rules of behavior, existing ideas about
the phenomena of reality. During the game, an adult notices all the advantages
and disadvantages at the level of the child’s moral development.

A method of viewing videos or pictures. Nowadays, this method is the most
accessible for children; many preschoolers from an early age can manage all
technical means. They turn on telephones and computers on their own, and they
know technology better than any adult. Therefore, it is not surprising that children,
after watching a video clip of their favorite cartoon or children’s program, copy
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characters and do the same. Thus, with the help of watching videos or pictures, it
is possible to form moral qualities in a child, you just need to monitor what your
child is watching, turn on positive children’s programs for him, where they will
teach him kindness.

To form a moral culture in preschool children, several components are
necessary: a competent method of education, a favourable emotional climate within
the group, and the professionalism of the educator to solve emerging situations.
The leading role belongs to the teacher, or rather their ability to understand
the needs, emotional state, and interests of each pupil. Especially valuable is
the communication between the pupils and the teacher at a time when hours of
independent activity are allocated according to the regime of the day. The educator
supports the initiative of children to share their impressions, demonstrates their
emotional attitude to the messages of children. In some preschool institutions of
the Karaganda region, ten educators of the first and highest categories monitored
changes in children’s emotional state during the day for a month to understand
how the foundations of moral culture are formed in preschool children. Three
main types of situations that occur most often and cause emotional discomfort in
preschoolers were identified.

Thus, the first one is connected with the fact that the educator does not
devote enough time to establishing an emotional connection with the pupils. Many
preschoolers need a tutor, ask them a lot of questions, and want to get attention
and approval. In such situations, the educator is recommended to show sincere
interest in the child and play with the pupil in order not to aggravate the state of
emotional discomfort. The second type of situation is related to the fact that the
preschooler does not receive enough attention and communication from the child
who has a priority for them in the group. If they pay attention to the child, the
child willingly shares toys with them and shows joy. This means that the absence
of such a pupil or the manifestation of malevolence from them causes emotional
discomfort in the child. Such a child should be interested in other pupils and
involved in an activity that is interesting for everyone. The third type of situation
that arises is due to the fact that the pupil does not achieve the desired result in
their individual or collective work. This leads to the fact that the child is detached
from the team, they become shy and indecisive.

Based on this observation, an experiment was conducted, the purpose of which
was to determine the basic methodology that would help the teacher to minimise
such situations during the day. Notably, simultaneously with overcoming such
situations, it is possible to develop empathy and responsiveness in children. These
elements serve as the basis of moral culture. In one of the preschool educational
institutions of the Karaganda region in the middle group, a psychologist conducted
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a conversation with children at the beginning of the experiment. The purpose of
this conversation was to identify what type of situations described above arise
in children during the day and to what extent children are aware of the concepts
of morality and empathy. It was identified that all types of situations in different
children can be observed. At the initial diagnosis, it was identified that only 40% of
children take part in collective classes. Only 45 % of children from the group can
explain in simple words what morality and ethics are. The results of the primary
diagnosis are shown in Table 1 and Figure 1.

Table 1 — Primary diagnostics of preschool children

Evaluation criteria (evaluation from

lto5) Subgroup 1 | Subgroup 2 | Subgroup 3
Climate in the group before the experi- 3 3 4
ment

The ability of children to explain the

concept of morality and its importance 3 2 2

in simple words

Evaluation of the methods of solving

conflict situations proposed by the 2 3 3
methodologist by preschoolers

Emotional stability of pupils 3 3 3

Figure 1 — The results of primary diagnostics of preschool children
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Based on the data obtained, there is clearly an insufficient level of moral
education among preschoolers, which is an important component of the
comprehensive education of the younger generation of Kazakhstan. For the
experiment, 30 preschoolers aged 5 to 6 years were divided into three subgroups,
10 people each. For each subgroup, teachers in the classroom had to apply one of
the methods, which included several basic steps, such as:

establishing tactile contact, developing interest in other pupils of each child,
searching for activities that are interesting for everyone, for the first subgroup;

study of the characteristics, individual needs, capabilities, and interests of
each child; verbal and non-verbal communication with the children for the second
subgroup;

gradual transition to a situational-formal form in communication with a
child, teaching children methods for getting out of situations of their emotional
discomfort independently, for the third subgroup.

At the end of the experiment with preschoolers, a thematic conversation to
determine the level of moral education among preschoolers was conducted. The
goal of the experiment was considered achieved when the children of one of the
subgroups could explain in simple words what the concepts of morality mean to
them and what value they have. This means that the technique used by the teacher
in the classroom is effective and competent. Therefore, this will help to determine
the main stages of the development of the foundations of morality in preschoolers.
The results of the experiment are shown in Table 2 and Figure 2.

Table 2 — The results of the experiment

Evaluation criteria (evaluation from 1 to 5) | Subgroup | Subgroup| Sub-
1 2 group 3

The climate in the group after the experiment 4 4 4

The ability of children to explain the concept 3 ) 4

of morality and its importance in simple words

Evaluation of the methods of solving conflict

situations proposed by the methodologist by 3 3 4

preschoolers

Emotional stability of pupils 4 3 4
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Figure 2 — The results of the experiment

Based on the data obtained, it can be concluded that after the experiment, most
of the indicators improved substantially. It can be assumed that those indicators
that have remained unchanged will change with additional work with pupils. The
highest result was shown by the 3rd subgroup. In fact, many children from this
subgroup had quite an active conversation with a methodologist. That is why it can
be concluded that the most correct strategy for the educator will be the choice of
the methodology that will include a gradual transition to a situational-formal form
in communicating with the child, teaching children methods for independently
solving situations of emotional discomfort. This is how the foundations of moral
education in preschool children can be formed.

We also found that large, purposeful observation affects the child very
effectively; this is also one of the methods. For example, the teacher organized a
walk in the kindergarten, when the older children play, and the younger group of
children watches them. He does not relate to passive methods; children’s experience
absorbs information, gradually forms an attitude towards the phenomenon, and
positively affects behavior. The show action can be used. This method is effective
in fostering cultural behavior skills in children.

Let us consider the method of organizing activities by the educator and the
parent, which play an important role in the upbringing of a child; this method is
socially useful. Parents with teachers jointly organize an event, both cultural and
household work, cleaning the territory.

Having researched this topic, we determined that the forms of organization
and methods of moral education are important for the individual characteristics
of the child. Educational work can be carried out not in groups, but individually.
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The final goal of group work is to educate the personality of each preschooler,
and not to depend on how to achieve this result. The main thing is not to create a
team, but to form moral qualities and a child.

Thus, the forms of organization and methods of forming moral qualities
in older preschool children vary from the individual characteristics of children.
Educational work is carried out not only with the whole group, but also takes
individual forms.

The ultimate goal of working with a team is to nurture the personality of each
child. The entire educational system is subject to this goal.

Conclusion

Considering the theoretical aspects of the upbringing of a culture of behavior,
we concluded that the problem of the moral formation of a personality has existed
for a very long time, and many discoveries have been made in this area. The process
of moral education has its specifics and difficulties in the organization; however,
having mastered the necessary psychological and pedagogical knowledge, an adult
can influence a child and purposefully form moral ideas and a culture of behavior.

Having considered the variety of available forms, methods, and means of
forming moral qualities in children of senior preschool age, we have highlighted
that in preschool pedagogy the following classification of methods for forming
moral qualities in children of senior preschool age is adopted: methods of forming
skills and habits of behavior; methods of forming moral ideas, judgments,
assessments; methods of behavior correction. Each of the forms of organizing the
formation of moral qualities in older preschool children (classes, joint practical
activities) can include the use and implementation of various methods of upbringing
that can stimulate various types of cognitive activity in preschool children and
contribute to the formation of moral qualities in preschool children.

Based on the fact that moral culture is a socio-cultural phenomenon that
unites people, contributes to the preservation of their life and health, is optimal
for the development of their personality, and is evaluated by them as the most
preferable and worthy way to achieve their life goals, the formation of moral
qualities becomes important - personality traits of individuals, without which
they cannot fulfill the requirements of moral principles and receive a high moral
assessment of their behavior by others.

The educational process of preschool organizations in conjunction with the
sensitivity of preschool age, namely: the social situation of development; leading
activity; the need to see regular relationships, the emergence of primary ethical
instances, the subordination of motives, the development of voluntary behavior
and personal consciousness act as a favorable platform for the formation of the
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foundations of moral culture in children in conditions of spiritual renewal of
social consciousness.

The formation of the foundations of moral culture in preschool children
is a projected system of teacher’s actions in organizing forms of education and
upbringing, the use of teaching and upbringing methods, teaching and upbringing
tools, in which the orientation towards the actions of the children themselves with
a pre-planned result is carried out.

The system of the teacher’s actions is developed for a specific pedagogical
concept. The main idea of the technology for the formation of the foundations
of moral culture is the formation of all its components: motivational-personal,
meaningful, behavioral, reflective. In turn, the pedagogical concept is based on
the implementation of general didactic principles and the corresponding functions
of the teacher. Based on general didactic principles and filling them with new
content under the subject of our research, we have identified the following
principles of the technology for forming the culture of the species under study:
systematic and consistent, taking into account age characteristics, individuality.
The implementation of the technology for the formation of the moral culture of
children is determined by the performance of the teacher’s functions: constructive,
organizational, analytical, and corrective.

Thus, we can conclude that in the process of forming a moral culture in
preschool children, it is necessary to take into account that moral culture is a kind
of culture as such, and in its formation in the preschool education system, use not
only the available arsenal of forms, teaching methods, but and include new forms
and methods of teaching.
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15.05.26 . OacsIn meIFapyra KaObUIIaH B

MEKTEINKE JEWTHTT JKACTAFBI BAJIAJIAPJIBIH
MOPAJIBJABIK MOJAEHHUETIH KAJIBIIITACTBIPY:
TOPBUEHIH 9AICTEPI MEH TYPJIEPI

Maxkanaoa xa3zipei oneymemmik dcone Oinim 6epy cvlH-Kamepiepi
JHcaz0ativblHOa MeKmen JHcacvblHa Oellinei 0anaiapovly adameepuinik
MOOEHUEMIH KaTblnmacmulpyObly KONKbIPIbl MOCeNeCi KapacmulpblLiaobl.
Kozamoazvr xceden ozeepicmep, yudpraunovipy scone omoacwol
KYDBIIBIMbIHBIY MPpaHchopMayusicovl 0oCmypii adameepuinix
KYHOBLILIKMAapObly oicCipeyine, COHOA-aK, ama-aHanapobiy 6ananapobiy
MOPANLOBIK-IMUKATLIK, OAMYbIHA KAMBICYbIHbIY MOMeHOeYiHe OKelol.
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Ocvizan batinanvlcmol agmMopaap mekmenke oeliinei Oinim bepy scytiecinoe
aodameepulinix mopoueHiy MasmMyHull, o0icmepi MeH yubiMOacmuipy
opmanapwin Kaima Kapayoviy 03eKmiLicin aman emeoi.

3epmmeyode adameepuinix mooeHuem new Moparboblk 0amyad
Kamulcmul Hezizei y2biMoapaa NCuxonio02usinblK, neda2ocuKaiblik HcoHe
Gunocodusvix mypevbloan meopusivlk mauioay xcacaraovl. Mexmen
Jlcacvina Oeuinei bananapoa dareymemmix mypevloan KaowblioaHAmMblH
MIHE3-KYIbIKMbL, IMAAMUSHBL, JHCAVANKEPUILTIKMT JHCOHe KYHOLIbIKKA
Heeiz0enzen wewim Kadwlioayovl Kaiblnmacmuvlpyovly Hezizi peminoe
KYHOeRiKmi nedazo2ukaivlk mojicipubeze pyxanu-aoameepuinix mopoueni
KIpIKmipyoiy Mansi30uliviebl alukbinoaiaosl. Iledazoemuiy adameeputinix
MIHEe3-KYIbIKMbl KANbINMacmulpyodabl HcoHe KOAaLibl MOPALbObIK OpMaHbl
Kypyoazwvl dcemexuti poi epexuie Kopcemineoi.

Convimen Kamap mMaxanada oublH apKblLibl OKbIY, dHeimeney, pordik
OUBIHOAD MeH dHcaz0asammapovbl Mooeniboey CUAKmMbl UHHOBAYUSLIbIK,
neoazoeukaivly o0icmep KapacmulPblibll, O1APObIH A0AMeePpULiiiK
HOpMANap men KYHOBLILIKMAPObl MeHeepyee bIKNaabl CUNAmmanaobwl.
3epmmey coyvindoa ombacvl Men Mmekmenke Oetlinei Oinim bepy
YUbLIMOAPbIHLIY MUIMOI 03apa dpeKemmecmicin KaMmamacvl3 ememin
aoameepuiinik mopoueniy mymac JHcytecin Kypyea apHaiean NpaKmukaibl,
yculHbicmap depineoi.

Kinmmik co3z0ep: mopanvovlk modenuem, Mekmenke Oeuinei
Jrcacmazvl bananap, nedaco2UKAIbIK MexXHOI02Us, MOPAIbObIK MOOEHUemmi
KanbiNMacmolpy mexHoa02uscyl, Mexmenke Oeuinei yuvimoapovly Oinim
bepy yoepici.
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®OPMUPOBAHUE MOPAJIbHOM KYJIbTYPhI
JETEM JOIIKOJBbHOI'O BO3PACTA:
METO/JbI 1 ®OPMbI BOCITMTAHUA

B cmamve paccmampueaemcs mumozoepannas npobiema
Gopmuposans HpABCMEEHHOU KYIbmypbl Y Oemeli OOUKOTbHO20 603pACA
6 YCIOBUAX COBPEMEHHBIX COYUANbHBIX U 00PA308AMENbHBIX GbI30608.
bvicmpoie coyuanvnvie usmenenus, yugposuzayus u mpancghopmayus
CeMeLHbIX OMHOWEHU NPUBETU K 3aMEMHOMY CHUICEHUIO MPAOUYUOHHBIX
HPABCMBEHHBIX YEHHOCMEU, d MaKdice K HeOOCMAmoyHOMY YYacmuio
pooumeneil 8 HPABCMBEHHO-MUYECKOM pazsumuu oemeil. B smoil ceéssu
agmopwvl NOOHUEPKUBAIOM AKMYANbHOCHb NEPEeCMOmMpPa COO0epICaHUsl,
Memo008 U OP2aAHU3AYUOHHBIX POPM HPABCMEEHHO20 BOCHUMAHUSL 8
cucmeme OOUIKOILHOZ0 0OPA3068AHUSI.

B uccnedosanuu npedcmasnen meopemuueckuti aHanu3 Kuo4egix
NOHAMUL, CBA3AHHLIX C HPABCMBEHHOU KYIbMYPOU U HPAGCTNEEHHbIM
paseumuem IUYHOCMU, ¢ ONOPOU HA NCUXOJ02UHeCcKUe, nedazosudecKue
u gunocogpcxue nooxoovl. Ocoboe eHuManue yoeisiemcs unmezpayuu
O0YX0BHO-HPABCBEHHO20 BOCNUMAHUSL 8 NOBCEOHEBHYI0 NEOa202UHeCK)I0
NPaKmMuKy Kax 0CHO8e (hopMUPOBAHUSL COYUATLHO NPUEMAEMO20 NOBEOCHUS,
IMHAMUU, OMEBEMCMEEHHOCU U YEHHOCMHO-0OPUCHMUPOBAHHO20
npuHAmMUs pewteHutl y 00wKoIbHUK0G. Tloouepkueaemces 6edywas pois
nedazoea 6 GOPMUPOBAHUU HPABCEEHHO20 NOBEOCHUS U CO30AHUU
nodoepacusarowyeil MOPAaiIbHOU Cpeobl.

Kpome moeo, 6 cmamve paccmampugaiomcsi UHHO8AYUOHHbLE
nedazozuueckue mMemoovl, maxKue KaKk uzpogoe ooyueHue, pacckazvlganue
ucmopuil, poieguvle uepsl U MOOEIUPOBAHUE CUMYayull, Cnocobcmeayouue
VCBOEHUIO HPABCMBEHHBIX HOPM U YeHHOCcmell. B 3axknouenue npeonazaromes
npakmuyeckue pekomMeHoayuu no co30aHUuI YeioCmHOU CUCmeMbl
HpA6CcmMeeHH020 80CNUmMaHnus, obecneuusaiouei 3pdexmusnoe
83aumooelicmeue cemby U OOUKOIbHBIX 00PA308AMENbHBIX OP2AHUZAYULL.

Kutouegvie cnosa: mopanvuas xyremypa,; 0emu OOUKOIbHO2O
603pacma; nedazo2uyecKasi MexHoN02usl, MexHOI02Us OPMUPOBAHUs
MOPANbHOU KYAbmypbl, 00pa3068amenbHblli NPOYecc OOULKONbHBLX
opeanuzayul.
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