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RECOMMENDATIONS FOR IMPROVING

THE EFFECTIVENESS OF PSYCHOLOGICAL
AND PEDAGOGICAL GUIDANCE

FOR THE SOFT SKILLS’ DEVELOPMENT

IN UNIVERSITY STUDENTS

This article is devoted to the problem of developing soft skills of
university students in the context of modern labor market demands and
the increasing role of psychological and pedagogical guidance in the
educational process. The purpose of this study is to substantiate and present
recommendations for optimizing psychological and pedagogical guidance
for soft skills development based on an analysis of modern approaches and
previously obtained empirical data.

The methodological basis was a comprehensive approach, including
a theoretical analysis of scientific sources and educational practices, as
well as the design of psychological and pedagogical guidance programs.
The authors’ previous research findings were taken into account, showing
that most students possess average soft skill components, with specific
deficiencies observed in creativity, critical thinking, and the ability to
solve complex problems.

Based on the data obtained, two complementary support programs
were designed and tested: a comprehensive program for developing
students’ soft skills, including a set of trainings and elements of the
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“Psychology of Personal Growth” course, and a 72-hour advanced training
course for teachers. The programs focus on training formats, reflection,
project work, and the use of modern educational technologies.

A set of recommendations is presented aimed at strengthening the
practical focus of training, integrating soft skills into the educational
process, providing methodological training for teachers, and utilizing
digital technologies. The results obtained can be used by universities to
improve their support systems for student soft skill development.

Keywords: soft skills, development, university students, psychological
and pedagogical guidance, recommendations

Introduction

The development of soft skills in modern education is viewed as a continuous
process of developing the personal and professional qualities necessary for
successful adaptation in a dynamically changing socioeconomic environment.
As noted by V. Tes and S. Khen [1], the role of soft skills in the structure of
professional competence is rapidly increasing, as these skills ensure an individual’s
ability to effectively interact, make decisions, show initiative, and achieve goals
in conditions of uncertainty. Despite the traditional focus of universities on hard
skills, numerous studies show that technical competencies alone are insufficient
for professional success [2; 3].

In a previously published article, —A Model of Psychological and
Pedagogical Support for the Development of Soft Skills in University Students”
(Uaikhanova M. A., Pshembaev M. A., Khaimuldina A. Yu., Krykbaeva M. S.,
2025), based on a survey of employers and HR specialists in the Pavlodar region,
we identified the most significant soft skills for the modern market: teamwork,
creativity, problem-solving, and emotional intelligence [4]. These skills were
identified by respondents as key factors in professional success, determining
the competitiveness of graduates and their readiness for practical challenges [5].

Given the identified employer requirements and the growing importance
of soft skills for graduates’ professional development, there is a growing need
to create conditions that ensure the targeted and systematic development of soft
skills within the university’s educational environment. A key mechanism for such
development is psychological and pedagogical guidance, which serves not simply
as a support tool but as a holistic system aimed at organizing, stimulating, and
monitoring the development of key competencies in students [6; 7].

Psychological and pedagogical guidance enables the integration of soft skills
development into the educational process, providing a combination of diagnostics,
individual and group work, training technologies, active learning methods, and
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reflective practices [8]. This approach promotes the development of students’
abilities for collaboration, self-regulation, communicative activity, and independent
decision-making — precisely those qualities identified by employers as critical [9].

At the same time, an analysis of existing practices shows that the support
process requires further optimization, in particular strengthening its methodological
support, expanding teacher participation, updating the technologies used, and
improving the systematic nature of the work [10]. In this regard, this article
offers recommendations for increasing the effectiveness and optimization of
psychological and pedagogical guidance for soft skills development, based on
the results of previous research and modern approaches in the field of education.
This will improve the quality of student training and ensure that the educational
process meets current labor market requirements.

Materials and methods

The methodological basis of the study was a comprehensive approach focused
on the development and description of practice-oriented recommendations for
optimizing psychological and pedagogical guidance for the development of soft
skills among university students.

During the first stage, a theoretical analysis was conducted to examine
current research, methodological developments, and university practices related
to the development of soft skills, as well as models for supporting students in the
educational environment. Particular attention was paid to integrating soft skills
into the educational process, organizing training and active learning, developing
students’ initiative and critical thinking, and creating conditions conducive to
developing creativity and problem-solving skills.

It should be noted that the results of the diagnostics of the initial level of soft
skills development, carried out by the authors at the previous stages of the study,
have already been published earlier [4; 6; 11] and are not duplicated in this work.

As a result of the second stage of the study — the design stage — two
complementary support programs were developed:

1 A comprehensive program for developing soft skills for university students.
This program includes a range of training courses and elements of the “Psychology
of Personal Growth” course.

2 A professional development program for teachers (72 hours) aimed at
fostering teachers’ readiness to apply modern methods of developing soft skills.

The design was carried out taking into account identified soft skill deficiencies,
employer demands, and current trends in the development of higher education.

The final stage involved developing recommendations for optimizing
psychological and pedagogical guidance for soft skills development at the
university and substantiating the feasibility of their practical implementation.
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Results and discussions

According to the results presented by M. A. Uaikhanova, M. A. Pshembayev,
R. Zh. Tulkina, and M. S. Krykbayeva in a previously published article, most of
the students diagnosed soft skills were predominantly at an average level. The
most consistently expressed soft skills were emotional intelligence and teamwork
skills, which served as an important resource for adaptation and interaction in the
educational and professional environment. However, it was revealed that creativity,
critical thinking, and the ability to solve complex problems were unevenly
developed, with low scores observed among students. These data necessitated
the development of psychological and pedagogical guidance programs aimed
at strengthening the practical focus of training, developing initiative, analytical
thinking, and problem-solving skills.

Within this framework of this focus, two complementary programs of
psychological and pedagogical guidance were designed and tested. The first is a
comprehensive program for developing university students’ soft skills, including
atraining course entitled “Developing Soft Skills: The Path to a Successful Career
and Self-Actualization” (Table 3), as well as practical classes and independent
assignments within the “Psychology of Personal Growth” course. The second
support program is aimed at teachers and is implemented as a 72-hour professional
development course entitled “Modern Approaches to Developing Students’ Soft
Skills: Tools for Teachers”.

Let’s take a closer look at the program content.

1 Comprehensive soft skills development program for university students

Contents of the training complex (Table 1):

Table 1 — Contents of the training complex for students “Developing Soft Skills:
The Path to a Successful Career and Self-Actualization”

No. Topic title Number
of hours
1 Trainings 36

1.1 | Me and my resources: awareness, self-esteem, goals and aspirations

1.2 | Emotional intelligence: understanding and managing emotions
1.3 | Effective communication

1.4 | Teamwork and collaboration

1.5 |Resolving conflicts and building constructive relationships

1.6 | Critical thinking: developing analytical skills

1.7 | Creativity and out-of-the-box thinking

1.8 | Solving complex problems and making decisions

N N R R E RS
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19 My development path: soft skills as the basis for personal and profes- 4
) sional effectiveness

2 Independent work of the student 35
2.1 | Self-diagnosis: analysis of one’s own soft skills 5
2.2 | My goals and resources: creating a personal development map 5
2.3 | Emotional intelligence in action: observations and conclusions 5
2.4 | Teamwork: analysis of the experience of a group participation 5
2.5 | Developing creativity: solving a non-standard problem 5
2.6 | How i Make decisions: a critical case study 5
2.7 | My soft skills development strategy 5

Exam 1

Total 72

The second component of the comprehensive program is updated content
for the “Psychology of Personal Growth” course. This course has been reoriented
from a primarily theoretical approach to practical soft skills training. The lecture
course emphasizes personal resources, motivation for change, goal setting, stress
resilience, and communication strategies. Practical classes and independent work
are aimed at developing skills in self-analysis, teamwork, critical thinking, and
the design of individual personal growth programs.

The course emphasizes creative and training-based work: essays, collages,
project assignments, modeling the “Ideal Self”, and developing self-development
programs and creativity training.

Monitoring of learning outcomes is comprehensive and includes ongoing
assignments, reflective work, diagnostic elements, and a final creative exam.

The combination of the training complex and the “Psychology of Personal
Growth” course content provides continuous psychological and pedagogical
guidance: from self-diagnosis and understanding of personal resources to
developing key soft skills and designing an individual trajectory for professional
development.

2 Advanced training course “Modern Approaches to Developing Students’
Soft Skills: Tools for Teachers” (72 hours) for the university’s faculty (Table 2).

Table 2 — Contents of the advanced training course

No. Topic title Number
of hours
1 Lectures 18
1.1 | The concept and structure of soft skills in the educational environment 3
of a university
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1.2 | Theoretical and methodological approaches to the development of soft 3
skills: personality-oriented, activity-based, systemic

1.3 | Modern models and international practices for developing soft skills 3
in students

1.4 | The role of the teacher in developing soft skills: facilitation, mentor- 3
ing, and support

1.5 | Methods and technologies for integrating soft skills into the educational 3
process: from theory to practice

1.6 | Assessing and diagnosing soft skill development: monitoring tools 3
and strategies

2 Practical classes (trainings) 36

2.1 | Modeling a soft skills profile for a given field of study 4

2.2 | Analysis of cases and educational situations for the development of 4
soft skills

2.3 | Designing assignments that promote teamwork, communication, and 4
critical thinking

2.4 | Developing emotional intelligence in students: teacher practices 4

2.5 | Using digital tools to organize soft skills-oriented training 4

2.6 | Gaming and simulation technologies for soft skills development 4

2.7 | Workshop on assessing and self-assessing the level of soft skills 4
development in students

2.8 | Facilitation of the learning process: training of teaching skills 4

2.9 | Presentation and analysis of mini-projects by teachers on the introduc- 4
tion of soft skills into the educational process

3 Independent work 17

3.1 | Analysis of scientific and methodological sources on the topic of soft 3
skills in higher education

3.2 | Self-diagnosis of development level of a teacher’s own soft skills 3

3.3 | Developing a lesson fragment with elements of developing specific 3
soft skills

3.4 | Analysis of educational discipline for the integration of soft skills 3

3.5 | Development of tools for assessing students’ soft skills 3

3.6 |Developing a final mini-project (module or training program) to
develop soft skills within the framework of your taught discipline
Exam 1
Total 72

The lecture section of this course examined the fundamental aspects of soft
skills: their structure and diagnostic criteria, modern models and international
practices for developing these skills, as well as methodological approaches to
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integrating them into the educational process. Particular attention was paid to the
role of the teacher as a facilitator, mentor, and support provider.

The practice-oriented module provided teachers with the development of
soft-skills-focused assignment design techniques, case analysis, the use of digital
and gaming technologies, and soft-skills assessment and self-assessment methods.
Independent work included literature analysis and the development of diagnostic
tools and lesson elements.

The outcome was the creation and presentation of mini-projects on integrating
soft skills into their own disciplines. Completing the course helped increase
teachers’ readiness to integrate soft skills into the educational process and
strengthen their competence in providing psychological and pedagogical guidance
for students’ soft skill development.

Thus, the results of the previously conducted diagnostics and the programs
developed on their basis demonstrated the possibility of moving from the
fragmented development of soft skills to a holistic support system in which students
and teachers are simultaneously involved. The training complex “Developing Soft
Skills: The Path to a Successful Career and Self-Actualization” and the updated
course “Psychology of Personal Growth” are aimed at addressing deficiencies in
creativity, critical thinking, and complex problem-solving by engaging students
in active, reflective, and project-based activities. The advanced training course
also develops teachers’ methodological readiness to support these processes in
everyday educational practice.

Funding information

This article was written as part of grant funding for research by young
scientists under the “Zhas Galym” project for 2024-2026: IRN AP22684424
“Psychological and pedagogical guidance for the soft skills development of
university students: effective practices and prospects”.

Conclusions

The work carried out allowed us to move from assessing the initial level of
soft skills development to designing and implementing a comprehensive system
of psychological and pedagogical guidance aimed at both students and teachers.
The programs developed and tested have proven effective and promising: they
enhance the practical focus of training, facilitate the integration of soft skills into the
educational process, and increase the readiness of all participants to meaningfully
utilize soft skills in the context of the modern labor market demands.

Based on the results of the research and program testing, the following
recommendations are proposed for optimizing psychological and pedagogical
guidance for the soft skills development in the educational environment of a
university:
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— expand the range of active teaching methods and training practices aimed
at developing creativity, critical thinking and solving non-standard problems;

— strengthen the interdisciplinary integration of soft skills into academic
disciplines through project assignments, group interactions, and practical cases;

— provide targeted methodological training for teachers to support the
development of soft skills and the formation of facilitation and mentoring
competencies;

— use digital, gaming and simulation technologies to increase student
engagement and expand the experience of simulating professional situations;

— develop a system for monitoring the level of soft skills, including regular
diagnostics, self-assessment, and reflective practices of students;

— to form individual trajectories for the development of students’ soft skills,
including goal planning, evaluation of results, and support;

—expand cooperation with employers to align labor market requirements and
increase the practical significance of soft skills development programs.

The presented experience in implementing soft skills development programs
and a set of recommendations can be used in the practice of universities to improve
the psychological and pedagogical guidance of soft skills development process
and increase the competitiveness of graduates in the modern labor market.

It should be noted that a SWOT analysis of the soft skills development model
proposed as part of the project’s implementation will be presented in the next
article, where the strengths and weaknesses of the model will be systematized,
the possibilities for its further scaling will be determined, and the potential risks
of its implementation in the educational process will be outlined.

References

1 Tes, V., Khen, S. The role of soft skills in enhancing graduates’ employability
. A literature review // Cambodian Journal of Educational Research. — [Text]. —
2025.-V.5.—No. 2. - P. 1-25. — https://doi.org/10.62037/cjer.2025.05.02.04.

2 Kumar, A. et al. Importance of soft skills and its improving factors //
World Journal of English Language. — [Text]. —2022. - V. 12. — No. 3. — P. 220-
227. — https://doi.org/10.5430/wjel.v12n3p220.

3 Lyu, W., Liu, J. Soft skills, hard skills: What matters most? Evidence from
job postings //Applied Energy. — [Text]. —2021.—-V.300.-P. 117307. — https://
doi.org/10.1016/j.apenergy.2021.117307.

4 Uaikhanova, M., Pshembayev, M., Khaimuldina, A., Kassenov, Kh. 2
// Higher education in Kazakhstan. — [Text]. —2025. — No. 1 (49). — P. 93-104.
— https://doi.org/10.59787/2413-5488-2025-49-1-93-104.

450



Becthuk Topaiirsipo yausepcurera, ISSN 2710-2661 Cepus ITeoazoeuueckas Ne 1. 2026

5 World Economic Forum. The Future of Jobs Report 2023. [Electronic
resource]. — https://www.weforum.org/publications/the-future-of-jobs-
report-2023/.

6 Phembayev, M., Uaikhanova, M. Comparative analysis of foreign
experience in implementing psychological and pedagogical guidance for soft
skills development of university students // Higher education in Kazakhstan. —
[Text]. —2024. — No. 3 (47). — P. 79-86. — https://doi.org/10.59787/2413-5488-
2024-47-3-79-86.

7 Mwita, K. M. et al. Soft skills development in higher education institutions:
students’ perceived role of universities and students’ self-initiatives in bridging the
soft skills gap // International Journal of Research in Business & Social Science.
— [Text]. —2023. — V. 12. — No. 3. — https://doi.org/10.20525/ijrbs.v12i3.2435.

8 Tino, C. et al. The importance of soft skills for employability and the
role of higher education: Undergraduates’ perceptions // Giornale Italiano della
ricerca educativa. — [Text]. — 2024. — V. 17. — No. 33. — P. 9-22. — https://doi.
org/10.7346/sird-022024-p205.

9 Kyllonen, P. C. Soft skills for the workplace // Change: The magazine of
higher learning. — [Text]. — 2013. — V. 45. — No. 6. — P. 16-23. — https://doi.org/
10.1080/00091383.2013.841516.

10 Suteyeva, M., Tileuzhanova, R., Taimanova, Z. Development of soft
skills of students during the learning process: practical approaches and methods
[Text] // 3i: intellect, idea, innovation. — 2024. — No. 4. — P. 285-292. — https://
doi.org/10.52269/22266070 2024 4 285.

11 Uaikhanova, M. A., Pshembayev, M. A., Tulkina, R. Zh.,
Krykbayeva, M. S. Diagnostic tools for studying soft skills of university students
// Bulletin of Toraighyrov University. Pedagogics series. — 2024. — No. 4. —
P. 245-255. — https://doi.org/10.48081/HIMK7170.

Received 06.01.25.
Received in revised form 30.01.26.
Accepted for publication 18.02.26.

M. A. Yaiixanosa', *M. A. [Twembaes’,
I M. Tyaexoed?, D. C. ITwembaesa*
1234T opalirbIpOB YHUBEPCHUTETI,
Kazaxcran PecryOmikacsr, [1aBinonmap k.
06.01.26 k. Oacmara TYCTi.

30.01.26 . Ty3eTynepiMeH TYCTi.

18.02.26 >x. 6achIn mBFapyFa KaObULTAHIBL.
451



TopaiirbipoB yHuBepcuretinin Xabapiusicel, ISSN 2710-2661 Teoazozuranvix cepusicor Ne 1. 2026

7KOO BLIIM AJTYLIBLIAPBIHBIH SOFT SKILLS JIAMYBIH
TICUXOJIOT USLIBIK-TTEJAT OT HKAJIBIK CYIEMEJIEY
MPOLECTHIH, TUIMILTITTH APTTBIPY BOVBIHIIA YCBIHBICTAP

Maxana enbex HapbleblHblY 3aMAHAYY MATANMAapsl JHcaHe Oinim bepy
npoyecinoe NCUX0I02UANbIK-Ne0d20SUKANbIK CylieMenoeyOin Kyuelin Kene
orcamian poni konmexcminoe KOO 6inim anywoliapvinely soft skills
damy npobnemacwvina apuaizan. byn sepmmeydiy magcamol — 3amanayu
macindep mMeH OYPbIH ANbIHEAH IMNUPUKATLLIK Oepekmepoi manoay
HeeizinOe soft skills damywin ncuxonocusnbiK-nedazo2ukavix cytiemenoeyoi
OHMAUNAHOBIPY OOUBIHULA YCHIHLICMAPObL He2I30ey HCIHE YCbIHY.

Qodicmemenik neziz uliiMu Ko30ep MeH Oinim bepy madicipubenepin
MeopusIblK, Mmandayovl, COHOAU-AK NCUXOIOUANBIK-Ne0d202UKATIbIK
cytiemenoey 6a20apaamanapslii Hcooarayobl KAMmMUmslH KeueHol macin
00510b1. ABmopaapovly andbinesl 3epmmeyiepiniy Hamuoicenepi eckepinoi,
oyn cmyoenmmepOiy kenuiinieinoe soft skills komnonenmmepi opmawa
Oeneelide ekeHiH Kopcemmi, COHbIMEH Kamap dicexe ManulbliblKmap
Kpeamusminikme, ColHU OUIAYOd JHcaHe Kypoeni macenenepoi weuie 0inyoe
batikanaowvl.

Anvinean 0epekmep He2i3iHOe eKi 63apa MOIbIKMbIPAmblH Cyliemenoey
bazoapnamacsl HcoOANAHIN, CLIHAKMAH OMKIZINOI: OLIIM anywsliapaa
apnanzan « Tyazanvlk ocy ncuxono2usicbly NoHIHIY dAeMeHmmepi meH
mpeHuHemep KewieHin Kammumuolt soft skills kewenoi damy 6azoapramacul
Jicone 72 casam KeneMiHOe OKblMYubliapa apHaieau Oinikminikmi
apmmuipy Kypcul. Bazoapramanrap mpenunemix gopmammapea,
pedrekcusza, HobaIbLIK Kbl3MemKe diaHe 3amanayu 0inim Oepy
MEXHON02UANAPLIH NATIOAANYEA OALIMMANRAN.

OxbimyObiy npaxmuxanvly dazuimuin Kyweumyee, soft skills-mi
oinim Oepy npoyecine uHMeSPayusIayed, OKbIMYubliapobl d0iCmemMeniK
oaspaay2a Heane YuppavlK mexHoI02UANapObl NAUOAIAHY2A 6ABIMMANAH
ycvinvicmap Keuieni ycoluvlagat. Anvinean namuoicenepoi JKOO-nap oinim
anyuvLiapowiy soft skills Oamyvin cytiemendey Jicyiiecin Hcemindipy yulin
nauoanana anaobi.

Kinmmi ceszoep: soft skills, oamy, KOO 6inim aryweinapel,
NCUXONIOSUANBIK-NEOAL0CUKANBIK, CYUeMenoey, YColHbICmap.
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PEKOMEHJAIIMH ITO ITOBBIIEHNIO D®®EKTUBHOCTHA
IMPOLHECCA IICUXOJOI'O-TEJAT OI'HYECKOTI'O
CONMPOBOXKIEHMUS PA3BUTUS
SOFT SKILLS OBYYAIOIINXCSA BY3A

Cmamosi nocssiwena npodneme pazeumus soft skills obyuarowuxcs
68Y3a 6 KOHMeEKCme COBPEeMEeHHbIX mpebo6anull pelHka mpyoa u
VCUTUBATOWENICSL POIU NCUXOTI020-Ne0a202UYEeCKO20 CONPOBONCOCHUS 6
obpazosamenvHom npoyece. L]enb 0anH020 uccie0osans — 000CHO8AMb
U npeocmasums PeKoMeHOAyuu no ONMUMUZAYUU NCUXOTO020-
neoazozuiecko2o conposodcoenus passumus soft skills na ocnose ananuza
COBPEMEHHBIX NOOX0008 U PAHEE NOLYUEHHbIX IMNUPUYECKUX OAHHBIX.

Memooonoeuueckyio 0CHO8Y COCMABUNL KOMNIAEKCHbIU N00X00,
BKAIOYATOW UL MeopemUYecKull aHaiu3 HAYYHbIX UCMOYHUKOE U
00pazoeamenbHblX NPAKMUK, d MAKdice NPOeKMuposanue npocpamm
ACUXONI020-NEOA202UYECKO20 CONPOBONCOCHUS. Y UUMbIBANUCH PE3YTbINAMbL
npeovloyuUX UCCIe008AHUL AGNOPOS, NOKA3ABULLE, YMO ) DOIbUUHCINGA
obyuarowuxcs: komnonenmol soft skills naxoosmes na cpeonem yposne,
npu 25mom omaoenvHvie Oehuyumol HAOIOOAIOMCS 8 KPEeamusHOCU,
KPUMUYECKOM MbIULIEHU U YMEHUU PEeUamb CILOJCHbIE 3a0aUll.

Ha ocnoge nonyuennvix 0aHHbIX CNPOEKMUPOBAnbl U AnpoOUPOBaAHbl
08e 83aUMOOONONHIOUUE NPOSPAMMbL CONPOBOINCOCHUSL: KOMNIEKCHAS
npoepamma pazsumus soft skills ons obyuarowuxcs, skiouaowas
KOMNLEKC MPEHUH208 U DNieMeHmbl Oucyuniunsl «[lcuxonoaus iuuHOCmMHO20
POCMay, U Kypc ROGblUeHUs Keanupurayuu st npenooasameieil 06eMom
72 uaca. Ilpoepammol opueHmuposanvl Ha MpeHun2o8vle Gopmamol,
peghrexcuio, npoeKmHylo 0esmenbHOCb U UCHOIb308AHUE COBPEMEHHBIX
00pazo8amenvHbIX MexHoN02U.

IIpedcmasnen Komniekc peKomMenoayuil, HanpasieHHbIX Ha YCUTIEHUe
NPAKMUYecKoll HanpasieHHocmu o0yuenus, unmezpayuio soft skills
00paA308aMeENbHLIL NPOYECC, MEMOOUUECKYI0 NOO20MOBKY NPenooasamelel
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U UCnoIb306anue Yupposvlx mexronozuii. Ilonyuennvle pe3yabmanivl
Mo2ym Obimb UCHOIb30BAHbL 8Y3AMU OISl COBEPULEHCINBOBAHUSA CUCTIEMDBI
conpogodicoenus pazsumust soft skills obyuarowuxcs.

Knrouesgwie cnosa: soft skills, pazsumue, obyuarwuecs 8ysa,
NCUXON020-NEAAL0SUYECKOE CONPOBONCOCHUE, PEKOMEHOAYUU.

454



Tepyre 18.02.2026 x. xibepimai. bacyra 23.03.2026 . KOJI KOWBLUIIBI.
OrekTpoHbI Oacra
9,42 Kb RAM
MaprTe! 6acna Tabars! 42,87
Tapanever 300 nana. baracer keiciM OOHBIHTIIA.
Kommerotepne 6erreren 3. XK. Illoxybaesa
Koppexropnap: A. P. Omaposa, [I. A. Koxac
Tanceipsic Ne 4516

Cnano B Habop 18.02.2026 r. [Tognucano B neuats 23.03.2026 1.
DNEKTPOHHOE U3JJaHNE
9,42 Kb RAM
Venn.a. 42,87. Tupax 300 ok3. Llena norosopHas.
Kommerotepnas Bepcrka 3. XK. [llokybaesa
Koppextopsr: A. P. Omaposa, 1. A. Koxxac
3aka3 Ne 4516

«Toraighyrov University» 6acniaceiHaH 0acBUIBIIT IIBIFAPBUFAH
TopaiirsipoB yHHBEpCUTETI
140008, IMaBoxap k., Jlomos k., 64, 137 xad.

«Toraighyrov University» 6acniacel
TopaiirsipoB yHHBEpCUTETI
140008, IMaBoxap k., Jlomos k., 64, 137 xad.
8 (7182) 67-36-69
e-mail: kereku@tou.edu.kz
www.pedagogic-vestnik.tou.edu.kz




