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MEASURING PEDAGOGICAL-DIDACTICAL MEDIA
LITERACY COMPETENCIES OF EFL TEACHERS

Media literacy competencies have become increasingly vital in the
contemporary educational landscape due to the pervasive role of digital
media in communication, information dissemination, and social interaction.
This study measures the pedagogical and didactic competencies of 400 EFL
(English as a Foreign Language) teachers in secondary schools regarding
their ability to teach media literacy. Utilising a web-based questionnaire,
the research assesses teachers’ proficiency in various instructional
strategies, ranging from basic technical instruction to advanced critical
and participatory teaching methods. The findings indicate a high level
of competency among teachers in imparting technical skills related to
media device usage, whereas competencies in fostering critical awareness
and encouraging participation in public debate through media were less
developed. The study underscores the necessity for a comprehensive media
literacy curriculum that balances technical instruction with critical thinking
and communication skills. Limitations of the study include potential biases
inherent in self-reported data and the absence of contextual insights from
naturalistic observations. Future research should incorporate longitudinal
and observational methodologies to validate these findings and examine
the integration of Al tools in media literacy education. This research
provides a foundational understanding of current teaching practices and
competencies, offering valuable insights for the enhancement of media
literacy education strategies.
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Introduction

The process of language learning has been absorbing many tools and
applicMedia literacy has become an essential skill in the modern educational
landscape, particularly as digital media continues to play a significant role in daily
communication, information dissemination, and social interaction [1]. For EFL
learners, media literacy is not only about understanding and using media effectively
but also about navigating and critically engaging with content in a language that
is not their native tongue [2]. Exploring the pedagogical-didactical competencies
of EFL teachers regarding their students' media literacy competencies, focusing
on various levels of skills from basic technical usage to advanced critical and
participatory abilities [3].

Media education refers to the systematic teaching and learning about media
aimed at enhancing media literacy in all contexts. Teachers play a crucial role
in implementing media literacy policies, guidelines, and standards in schools, as
they are central to media education. Media literacy education is often implemented
through teacher initiatives. Successful implementation relies on high-standard
teacher training, including theoretical and practical skills, knowledge of young
people's media uses, and institutional actions. However, critics argue that teachers
in many countries lack proper pre-service and in-service training for effective
media education practices. Media education is often integrated into other traditional
subjects, as seen in most European and Asian countries, of which Kazakhstan is
one. Teachers’ agency significantly influences media education in schools and
its scope. Media education is closely related to media literacy, which focuses on
fostering students’ media literacy. While traditional literacy and numeracy are
prioritised, media literacy has a lesser place in school education. An effective
practice involves embedding media literacy instruction across the curriculum,
proposing a transdisciplinary approach that integrates media literacy skills into
subjects like English language arts, social studies, and science, enabling students
to apply critical thinking skills in diverse contexts [4].

This study aims to investigate media literacy among teachers in Kazakhstan
secondary schools. The following research questions formed the framework of
the study:

What level of pedagogical-didactical media literacy competencies do teachers
possess?

In what ways do educators implement media literacy in the classroom?
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Materials and methods

This work reports on a small-scale, pragmatically guided study that involved
400 EFL teachers from secondary schools in the southern region of Kazakhstan
and a web-based questionnaire. Teachers from public secondary schools in
Kazakhstan's rural and urban areas make up the research participants. Teachers
who could provide knowledge pertinent to the subject matter were carefully chosen
through the process of purposeful sampling. Assumptions, variables, and validity
were tested through confirmatory factors, descriptive and referential analysis of
quantitative research data. We made sure that ethics were taken into account
throughout the study by having participants sign a written consent form outlining
their right to withdraw from the study at any point and participate voluntarily.
We also coded the information of the participants and used passcodes to secure
the data on my computer.

The questionnaire is adapted from Simons et al. (2017) as valid questionnaire
items were also developed under the guidance of this previous instrument measuring
media literacy competencies of teachers [5]. Since the original questionnaire was
developed for assessing teachers’ media literacy in a general sense, the wording
of the original questionnaire items was adjusted according to the target of the EFL
teachers in the current research. For example, I changed the item ‘My learners know
that media represent information in a selective way and know how to interpret
media messages’ to ‘My learners that media represent information in a selective
way and know how to interpret media messages in English’. Besides, some items
were rewritten to represent a specific media environment in Kazakhstan. For
instance, I changed ‘(e.g. structure and adapt a presentation, publish media content
through an appropriate channel such as blogs, directories, YouTube).” to ‘My
learners can communicate contents using media in English language (e.g. structure
and adapt a presentation, publish media content through an appropriate channel
such as Telegram, WhatsApp, Instagram, Facebook, TikTok, YouTube)’. Based
on the experts recommendations and teachers’ focus group interviews, a new item
was added under the construct of ‘using media competencies’. One indicator called
‘Incorporation of media literacy component into English language curriculum
strands’ was included in order to reflect the particular EFL learning context in
Kazakhstan. As a result, an item pool consisting of 44 items was generated and
was measured on a 5-point Likert scale of agreement and frequency.

The questionnaire on media literacy competencies among 400 EFL teachers
revealed that the majority of participants were women. Most teachers were located
inurban areas, with fewer in regional and rural areas. A significant proportion had
attended media literacy courses. Regarding teaching experience, most participants
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had between six to ten years, with fewer having either less than five years or more
than sixteen years of experience (see Table 1).

Tabmmma 1 — Information about Participants of the Questionnaire

Characteristics Number (%), n =400
Gender Men 37 (9.3)
Women 363 (90.8)
Location Urban 189 (47.3)
Regional 96 (24.0)
Rural 114 (28.5)
Courses on Media Literacy Attended 301 (75.3)
Not attended 99 (24.8)
Years of teaching 0-5 years 87 (21.8)
experience 6-10 years 167 (41.8)
11-15 years 98 (24.5)
16 + years 45 (11,9)

Results and discussion

The test for exact fit in structural equation modelling involves assessing
whether the model fits the data perfectly, which is often evaluated using the chi-
square (?) statistic. In this case, the chi-square value is reported as 270.49 with
20 degrees of freedom (df). The p-value associated with this chi-square statistic
is exceedingly small, less than 0.0000000000000001, indicating a statistically
significant result. This suggests that the null hypothesis of exact fit is rejected,
implying that there is a significant discrepancy between the model and the observed
data. Fit measures are crucial in evaluating the goodness-of-fit of a model in
structural equation modelling. One of these measures is the Root Mean Square
Error of Approximation (RMSEA), which is accompanied by a 90% confidence
interval (CI) to provide a range of plausible values for RMSEA. In this context, the
Comparative Fit Index (CFI) and the Tucker-Lewis Index (TLI) are also essential
indicators of model fit. Both the CFI and TLI values in this analysis are reported as
0.88 and 0.84, respectively, suggesting an acceptable fit of the model to the data.

The Standardised Root Mean Square Residual (SRMR) is another measure
used, with a value of 0.05 indicating a good fit. The RMSEA value itself'is 0.18,
with its lower and upper bounds of the 90 % CI being 0.16 and 0.20, respectively.
Additionally, the Akaike Information Criterion (AIC) and the Bayesian Information
Criterion (BIC) are included to compare the relative quality of the model. The
AIC value is 7547.55, while the BIC value is 7643.40. These criteria assist in
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model selection, with lower values generally indicating a better-fitting model
(see Table 2).

Tabmuma 2 — Fit Measures
RMSEA 90% CI

CFI TLI SRMR RMSEA Lower Upper AIC BIC

0.88 0.84 0.05 0.18 0.16 0.20 7547.55  7643.40

The results of the questionnaire administered to 400 EFL teachers of
secondary schools reveal various approaches to teaching media literacy through
eight identified teacher behaviours. Firstly, regarding the introduction of media
literacy constructs by direct explanation, the majority of teachers either agree or
strongly agree with this approach, indicating a preference for explicit instruction.
Similarly, when it comes to using a rich variety of questioning techniques, most
teachers agree or strongly agree, reflecting a tendency towards interactive teaching
methods. The practice of summarising lesson content to promote the application
of media literacy skills is also widely accepted, with a significant number of
teachers agreeing or strongly agreeing with this method. In terms of modelling
media literacy skills, most teachers either agree or strongly agree, showing a
commitment to demonstrating practical applications (see Table 3).

Providing individual support to students according to their needs is
another approach that garners strong agreement, highlighting the importance of
personalised instruction. Differentiating instruction by adapting content and tasks
according to learners’ abilities is also favoured, with the majority of responses
in agreement or strong agreement. Feedback mechanisms are well-regarded as
well, with most teachers agreeing or strongly agreeing with getting feedback
from students after each lesson and giving feedback on students' media literacy
skills development. This underscores the emphasis on continuous assessment
and improvement in teaching practices related to media literacy.The analysis of
the questionnaire results from 400 EFL teachers reveals that the most frequently
used teacher behaviour for teaching media literacy is introducing media literacy
constructs by direct explanation, with the highest number of teachers strongly
agreeing with this approach. Conversely, the least used teacher behaviour is using
summarising lesson content to promote the application of media literacy skills in
practice, as it received the lowest number of strong agreements and the highest
number of disagreements.
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Tabmmma 3 — Construct: Management of the Teaching Process

Strongly | Disagree | Neutral | Agree | Strongly
Ne Item Disagree Agree

() (n) (n) Q) Q)

I introduce media
literacy constructs by
direct explanation to
students.

17 39 75 113 156

I use a rich variety of
questioning techniques
when teaching about
media.

8 38 95 195 64

I use summarising
the lesson content for
3 |promoting application 4 58 81 117 140
of media literacy in
practice.

I model media literacy
4 |skills or how to 14 45 98 197 46
approach the task.

I provide individual
support to students
according to their
needs.

11 56 82 115 136

I differentiate
instructions by
adapting content,
tasks and end products
according to learners
abilities.

14 48 91 195 52

I get feedback from
7 |students after each 13 48 84 113 142
lesson.

I give feedback to
students about their
8 | media literacy skills| 55 91 176 64

development.
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The media literacy questionnaire for EFL teachers aimed to assess their
perceptions of what learners can achieve in their lessons, with items beginning
with «Learners can».

In the domain of simple media literacy usage, the highest level of agreement
was for the item «Learners can use media devices in a technical sense,» with 171
teachers strongly agreeing and 91 agreeing, indicating a substantial majority view
this as a strong competency. Conversely, the ability to use Al programs such as
Chat GPT had a more moderate level of agreement, with 88 teachers strongly
agreeing and 186 agreeing, while 71 remained neutral , and 55 disagreed or
strongly disagreed.

At the intermediate understanding level, the responses were varied. For
instance, the item "Learners are aware of their own media behaviour" received
lower overall endorsement, with a smaller portion of teachers expressing strong
approval and a larger portion expressing moderate approval. This contrasts with
«Learners are aware of the effects of media,» which had a higher number of strong
approvals, though responses were still mixed. A notable number of teachers were
neutral, and a significant portion expressed disapproval. Similarly, the ability to
evaluate media content in English saw few teachers expressing strong approval
and a larger portion indicating moderate approval, but a substantial number were
neutral, and many expressed disapproval.

For advanced media literacy competencies, particularly in communicating
media, creating media content in English had the highest level of strong agreement
at 112, followed by 93 agreeing. This suggests a perceived strength in this area.
However, fewer teachers strongly agreed that learners can participate in public
debates through media, with 96 strongly agreeing and 93 agreeing, indicating a
lower perceived competency in this area. Communicating content using media in
English received a moderate level of agreement, with 35 strongly agreeing and
173 agreeing, while 101 remained neutral, and 91 disagreed or strongly disagreed.
Overall, the highest perceived competency was in the technical use of media
devices, while the lowest was in the awareness of their own media behaviour and
participation in public debate through media. This mixed response highlights areas
of strength and potential improvement in teaching media literacy skills.

The results of the questionnaire administered to 400 EFL teachers of
secondary schools reveal various approaches to teaching media literacy through
eight identified teacher behaviours. Firstly, regarding the introduction of media
literacy constructs by direct explanation, the majority of teachers either agree or
strongly agree with this approach, indicating a preference for explicit instruction.
This finding aligns with the literature that emphasises the effectiveness of direct
instruction in enhancing students' understanding of complex concepts [6].
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Similarly, when it comes to using a rich variety of questioning techniques, most
teachers agree or strongly agree, reflecting a tendency towards interactive teaching
methods. This interactive approach is well-supported by pedagogical theories that
advocate for active student engagement to foster deeper learning [7].

The practice of summarising lesson content to promote the application of
media literacy skills is also widely accepted, with a significant number of teachers
agreeing or strongly agreeing with this method. However, it is noteworthy that
this approach received the lowest number of strong agreements and the highest
number of disagreements, suggesting that while it is recognized as beneficial, it
may not be as frequently implemented as other strategies. This could be due to
the challenges associated with effectively summarising complex media literacy
concepts in a way that is accessible to all students [8].

In terms of modelling media literacy skills, most teachers either agree or
strongly agree, showing a commitment to demonstrating practical applications. This
approach is consistent with social learning theory, which posits that students learn
effectively through observing and imitating the behaviours of others [9]. Providing
individual support to students according to their needs is another approach that
garners strong agreement, highlighting the importance of personalised instruction.
This finding supports differentiated instruction frameworks, which advocate for
tailoring teaching methods to meet the diverse needs of learners [10].

Differentiating instruction by adapting content and tasks according to
learners' abilities is also favoured, with the majority of responses in agreement
or strong agreement. This approach is essential for addressing the varying levels
of media literacy skills among students and ensuring that all students can engage
meaningfully with the content [11]. Feedback mechanisms are well-regarded
as well, with most teachers agreeing or strongly agreeing with getting feedback
from students after each lesson and giving feedback on students' media literacy
skills development. This underscores the emphasis on continuous assessment and
improvement in teaching practices related to media literacy, aligning with best
practices in formative assessment [12].

The analysis of the questionnaire results reveals that the most frequently
used teacher behaviour for teaching media literacy is introducing media literacy
constructs by direct explanation, with the highest number of teachers strongly
agreeing with this approach. This preference for direct instruction may be attributed
to its perceived effectiveness in clearly communicating foundational concepts [6].
Conversely, the least used teacher behaviour is summarising lesson content to
promote the application of media literacy skills in practice. The lower frequency
of this behaviour may reflect the challenges teachers face in condensing complex
information into concise summaries that still promote skill application [8].

84



Becruuk Topaiirsipos ynusepcuretra, ISSN 2710-2661 Cepus [leoazoeuueckas Ne 3. 2024

In conclusion, the findings from this study indicate a strong preference
among EFL teachers for explicit instruction, interactive questioning techniques,
and personalised support in teaching media literacy. These approaches are
well-supported by existing educational theories and research, highlighting their
effectiveness in fostering media literacy skills. However, the relative underuse of
summarising lesson content suggests an area for further professional development,
as improving this skill could enhance the overall effectiveness of media literacy
instruction. Further research could explore the barriers to effective summarization
and develop strategies to support teachers in this area.

The media literacy questionnaire for EFL teachers aimed to assess their
perceptions of what learners can achieve in their lessons, with items beginning with
«Learners can.» In the domain of simple media literacy usage, the highest level of
agreement was for the item "Learners can use media devices in a technical sense,«
with 171 teachers strongly agreeing and 91 agreeing, indicating a substantial
majority view this as a strong competency. This finding aligns with prior research
indicating that basic technical proficiency is often the most easily acquired and
widely recognized aspect of media literacy [1]. In contrast, the ability to use Al
programs such as Chat GPT had a more moderate level of agreement, with 88
teachers strongly agreeing and 186 agreeing, while 71 remained neutral, and 55
disagreed or strongly disagreed. The varying levels of agreement here reflect
the emerging nature of Al technology in education and potential gaps in teacher
familiarity and confidence in integrating such tools into their curriculum [13].

At the intermediate understanding level, the responses were varied. For
instance, the item «Learners are aware of their own media behaviour» received
lower overall endorsement, with a smaller portion of teachers expressing strong
approval and a larger portion expressing moderate approval. This contrasts with
"Learners are aware of the effects of media," which had a higher number of strong
approvals, though responses were still mixed. A notable number of teachers were
neutral, and a significant portion expressed disapproval. These findings suggest
that while there is some recognition of the importance of media awareness, there
is also considerable uncertainty or disagreement about the extent to which these
competencies are being achieved. This variability may be attributed to differences
in how media literacy is emphasised and taught across different educational
contexts [2].

Similarly, the ability to evaluate media content in English saw few teachers
expressing strong approval and a larger portion indicating moderate approval,
but a substantial number were neutral, and many expressed disapproval. This
highlights a potential area of difficulty for learners, which might stem from the
complex cognitive skills required to critically analyse media content in a non-
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native language [14]. For advanced media literacy competencies, particularly in
communicating media, creating media content in English had the highest level
of strong agreement at 112, followed by 93 agreeing. This suggests a perceived
strength in this area, possibly due to the tangible and creative nature of media
production activities, which can be more engaging and rewarding for students [ 15].

However, fewer teachers strongly agreed that learners can participate
in public debates through media, with 96 strongly agreeing and 93 agreeing,
indicating a lower perceived competency in this area. This could be reflective of
the challenges students face in engaging in complex discourses, especially in a
second language, and the limited opportunities they might have to practise these
skills. Communicating content using media in English received a moderate level
of agreement, with 35 strongly agreeing and 173 agreeing, while 101 remained
neutral, and 91 disagreed or strongly disagreed. This mixed response highlights
the ongoing challenges in ensuring that students can effectively convey their ideas
through media in English.

Overall, the highest perceived competency was in the technical use of media
devices, while the lowest was in the awareness of their own media behaviour and
participation in public debate through media. This mixed response highlights
areas of strength and potential improvement in teaching media literacy skills. The
findings suggest that while students are adept at using media technology, there
is a need for greater emphasis on developing critical awareness and participatory
skills. These results underscore the importance of a comprehensive media literacy
curriculum that balances technical skills with critical thinking and communication
competencies [14].

Conclusion

The findings of the media literacy questionnaire highlight the varying levels
of competency perceived by EFL teachers in their students' media literacy skills,
with a strong emphasis on technical proficiency and media content creation but
lower levels of competency in critical awareness and participation in public
debate. These results underscore the need for a more balanced approach in media
literacy education that fosters not only technical skills but also critical thinking
and communication abilities. However, the study’s reliance on a web-based
questionnaire poses certain limitations, such as the potential biases inherent in
self-reported data and the lack of contextual insights that naturalistic observations
could provide. Therefore, future research should incorporate longitudinal
and observational methodologies to validate and expand upon these findings.
Additionally, exploring the integration of Al tools in media literacy curricula and
assessing their impact on students' competencies would be valuable. Despite its
limitations, this study provides a foundational understanding of current teaching
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practices and perceptions, paving the way for more comprehensive investigations
into effective media literacy education strategies.
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*A. B. Eneyciz

Kazak yITTBIK KbI3Jap MearoruKaiblK YHUBEPCUTETI
Kazakcran Pecmy0Onmkachl, AJTMaTHI K.

22.07.24 x. bacmara TYCTI.

24.07.24 x. Ty3eTynepiMeH TYCTi.

05.09.24 k. H6aceIm mWbFapyra KaObUTIaHIHL.

AFbIVIIIBIH TIJII M¥FAJTIMAEPAIH ITEJAT OI'MKAJIBIK-
JUIAKTUKAJIBIK MEJUA CAYATTBIJIBIK
KY¥3bIPETTIUIIKTEPIH AHBIKTAY

Canovix meouanvly KOMMYHUKAYUS, AKNApammol mapamy dcoHe
aneymemmik e3apa opekemmecyoezi Key mapaiea poinine OaulanbiCmbl
Kasipei 0inim bepy ocytiecinoe MeouacayammuolivlK Ky3vipemmepi bapaan
catibiH Manwi30bl 601a 6acmaodvl. Byn sepmmey opma mexkmenmepoeei 400
A2bUIUWbIH M MY2aiMOepiHiy MeOud cayammuliblKKa ylupemy Kabilemine
KamvlCcmbl ne0da202uKanblk JHcone OUOAKMUKAILIK Ky3blpemmepin
enwelidi. Beb-nezizdencen cayannamanvl nauoaiana omulpuin,
3epmmey My2animM0epoiy Hezizel MexXHUKALbIK HYCKAYIAPOaH an0blH2bl
Kamapivl CblHU J#CoHe OipliecKeH OKbimy odicmepine Oetlinei apmypii
OKbIMY cmpame2usnapuli meyeepy oeyeeuin dazanaiiovi. Homudicenep
MyaanimoepOoin meouda KypuliablidpOobl NAUOAlIaHyMeH OatllaHblcmbl
MeXHUKANbIK 0a20bl1apobl bepyoezi Ky3vlpemminieiHiy sco2apvl OeHeellin
Kepcemeoi, Al CblHU XabapOapivlKmovl apmmulpy HcoHe OYKapaiblK
aknapam Kypanoapbl apKblibl KO2AMObIK NIKIpMAaiacka Kamulcyobl
BIHMANAHOBIPY KY3bipemmepi az 0ambviean. 3epmme)y mexHuKauiblk, OKblmy
MeH CbIHU OUNAY JHCOHE KOMMYHUKAYUS 0az0bliapbll meHecmipemin
KeuteHOi Medua cayammolivlK 0Ky 0a20apiamMacblHblY Kadxicemminiein
aman kepcemedi. 3epmmeyoiy uwiekmeynepi 630iciHeH ecenmencen
Odepexkmepze MOH bIKMUMAL AYLIMKYUBLIbIK JHCOHE HAMYPATUCTIK
baxwinayiapOaH KOHMeKCHIiK myciHiKmepoiy 00IMAayblH KAMMUObL.
bonawax sepmmeynep ocvl KopblmblHOBIIAPOLL pACMAY IHCOHE Meoud
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cayammulavlk OoubiHwa Oinim bepyoezi KU (scacanovl unmennexm)
KYpanoapulibly, UHMezpayuscul mexkcepy yulin OOUNbIK JcoHe 6aKbliay
90iCHAMACLIH Kammybl Kepek. byn sepmmey meoua cayammblivli O0tibIHMUA
OL1iM bepy cmpameusiapblH HCAKCaApmy YUiH KYHObL MyCiHIKmepoi yCblHa
omulpbIn, Kazipei oKulmy moxcipubeci MeH Ky3vlpemminikmepi mypaivl
ipeeni mycinix bepeoi.

Kinmmi ceszdep: medua cayammolnvlk, Ky3vipemmilik, meoud,
MyaanimOepoin OLNIKminikmepin apmmolpy, opma Oinim.

*4. B. Eneycus

Kazaxckuil HaMoHanbHbIN KEHCKUI M1€1arOrMYECKU YHUBEPCUTET
Pecrry6rmmka Kazaxcran, r. Anmatsl

Ioctynuno B penakuuio 24.07.24.

Ioctynuno ¢ ucnpasnenusimu 13.08.24.

IIpunsro B nevars 05.09.24.

W3MEPEHME NEJATOI' MKA-TUJAKTAUYECKME KOMIETEHIIANA
MEJJAMHOM TPAMOTHOCTH YYUTEJIEA AHTJIMCKOT' O SI3BIKA

Komnemenyuu meouazpamomuocmu cmanosamces 6ce Ooiee 8aiCHbIMU
8 COBPEMEHHOM 0DPA30BAMENLHOM NPOCIPAHCIGE U330 NOBCEMECHHOU POIU
Yupposvix medua 6 ooWeHUU, PacnpoCmpaHeHuy UHGOPMAYUU U COYUATLHOM
s3aumodeticmeuu. B smom ucciedoeanuu uzmepaomcs nedazocudeckue
u ouoaxmuyeckue komnemernyuu 400 yyumeneu auenuiickoeo A3bIKA KAK
UHOCIPAHHO20 8 CPEOHUX WUKOIAX € MOYKU 3PEHUS UX CHOCOOHOCMIL NPEN00asanb
Meouazpamomuocmy. Hcnonwsys eeb-ankemy, uccie0o8anue oyeHuaem
KOMREMEHMHOCIb Yuumenetl 8 paxiuiHbIX CIpameusx 00y4eHus, HauuHas om
OA306bIX MEXHULECKUX UHCIPYKYULL U 3AKAHYUBAS NPOOGUHYIMbIMU KPUMUHECKUMU
U UHMEPAKMUBHbLIMU Memooamu obyyenus. Pesynbmamul ykasvieaiom na
BbICOKULL YPOBEHb KOMNEMEHMHOCIU yuumeneti 6 nepeoaie mexHuuecKux
HABBIKOB, CESI3AMHBIX C UCHONb3068AHUEM MYJIbIMUMEOUIHBIX YCIPOTICING, Mo20d
KaK KOMREemeHYUY 8 NOBLIMEHUU KPUIMUYECKOU 0CBe00MIEHHOCHIU U NOOWYPEHUU
yuacmust 8 nyOnuuHbIX 0edamax uepes cpeocmaa Maccosoti unghopmayuu Obui
MeHee pazeumbl. Hccnedosarue noouepkusaen Heooxooumocni KOMIIEKCHOLL
VUEOHOU NPOSPamMMbl NO MeOUAZPAMOMHOCIU, KOMOpds couemaem 6 cebe
mexHu4eckoe 0oyueHue ¢ KpUMuIeCcKuM MulUIeHUeM U KOMMYHUKATMUGHLIMU
Hagvikamu. Ogpanuiensa uccie008aHUs BKTIOYAIOM NOMEHYUATbHbIE UCKAXCEHU,
npucywjue OaHHbIM, COOOUWAEMBIM CAMUMU YUACMHUKAMY, U OMCYMCmeue
KOHMEKCIMYIbHOU UHGOPMAYUL U3 HAMYDATUCMUYeCKUx Haonrooeruil. Byoyuue
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UCCIe006aHUSL OOINCHBL BKTIOYAMb 8 CEO5sI MEMOO0I02UU NPOOOTILHORO AHATU3A U
HAOM00eHUs OISl HOOMBEPHCOCHUSL IMUX PE3YIIbIAIMOB U U3YYeHUs UHMeSpayu
uncmpymenmos M 6 oOpazosarie meouaspamonmHocmu. Jmo uccie0osamue
Oaem hYHOAMEHMAIbHOe NOHUMAHUE COBPEMEHHOL Neda202UeCKOL NPAKMUKU
U KoMRemeHyull, Npeoiazas YeHHYr UHGOpMayuro Olst YIVUIUEHUs, CIPAme2uil
00pazosanus 8 061ACHIU MEOUAZDAMOMHOCTIU.

Krouesbie cnosa: meouagpamomuochib, KOMREMeHYU, Meoud, NOSbILUeHUe
Kéanuurayuu yuumereti, CpeoHee 00pazo8aHue
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