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PROFESSIONAL ORIENTATION AND PERSONAL QUALITIES
OF FUTURE TEACHERS AS A COMPONENT OF THEIR
INCLUSIVE COMPETENCE

Currently, one of the most pressing concerns in Kazakhstan's
education system is the lack of inclusive competent specialists. That is why
higher education institutions face the need to train competent teachers of
inclusive education. The personal qualities play great role in developing
the inclusive competence of future teachers. Emphasizing that a special
place in the process of future teachers' activity in an inclusive environment
is occupied by both professional abilities and personal qualities. The study
involved students of the pedagogical direction of EE ‘Alikhan Bokeikhan
University’ in Semey, Abay region. As research methods were used,
diagnostic tests of communicative tolerance of V.V. Boyko, E.I. Rogov's
questionnaire of teacher's professional orientation assessment, and M.
Rokich's value orientation method were used as research methods. These
research methods allow us to determine the tolerance of future teachers
to other people, their relationships, and their personal values. Teachers'
personal traits significantly enhance the effective implementation of
inclusive education, alongside their professional expertise and skills.
During the inclusive education organize, prospective educators should be
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equipped not simply to educate children with special educational needs,
but also to provide them with pedagogical and psychological support.

Keywords: inclusive education, personal qualities, communicative
tolerance, professional orientation, personal values

Introduction

Inclusive education refers to the procedure of incorporating children with
unique educational needs into the educational system. Inclusive teaching focuses
on the idea of eliminating prejudicial views and guaranteeing equitable chances,
and making arrangements for pupils with specific educational needs. It promotes
access to education by adapting to the diverse needs of all students. Therefore,
it is both legal and appropriate for children with special educational needs to be
educated alongside their typically developing peers in general education schools.
According to this, future teachers should be prepared to work in organizations
that study children with special educational needs.

The problems of teachers’ readiness to work in an inclusive environment were
noted in the works of the following authors: Marco Ferreira [1], Feoktistova S.V.,
Schneider LB, Vasilieva N.N. [2], Zhumageldieva A.D., Abayeva G.A., Turyskulov
U.Zh. [3], N. Trivifio-Amigo, et al. [4], E. Avramidis & B. Norwich[5], and about
the preparation of future teachers for an inclusive environment R. Hastings, S.
Oakford [6], E. Avramidis, P. Bayliss, Ph. Burden [7], Kh. Mykyteichuk [8] noted
in their works.

There is no doubt that a teacher’s professional self-determination is embodied
in his/her professional competence and specific competences. I.A. Zimnyaya
identified three basic groups of competences [9]:

The first set of competencies relates to the individual as both a person and
an active participant in life. These include competencies in health safeguarding,
values and cognitive orientation, social skills, and personal development.
Specifically, they encompass self-control, personal growth, reflective behavior,
and professional growth.

The second group determines the competencies that are related to human
interaction, including skills in social engagement within society, communities,
teams, families, and friendships. These encompass cooperation, tolerance, respect,
acceptance, social mobility, and effective communication.

The competences of the third group related to human activity are expressed
in various ways, including cognitive and professional skills such as planning,
designing, modeling, predicting, researching, and navigating tasks, along with
technology-related competencies.
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This study aims to assess their readiness to function effectively in an
inclusive environment. Using the findings from this research, we can improve the
psychological training and inclusive competencies of our students.

Materials and methods

Inclusive readiness of a teacher is defined as a system integral quality of a
subject of professional pedagogical activity, which predetermines professional
choice, orientation, behavioural strategies and methods of professional and
pedagogical activity in actual conditions of inclusive education. Inclusive
competence, being a generalised characteristic of the personality of future teachers,
determining the ability and readiness to use their potential (knowledge, skills,
experience and personal qualities) for successful activity in inclusive education,
in the course of their formation are based on the regularities of the emergence of
readiness.

In order to identify the personal qualities of future teachers, a study of students
studying in the pedagogical direction of the educational institution “Alikhan
Bokeikhan University’”” was conducted. In the course of the study the diagnostic
test of communicative tolerance by V. V. Boyko was used to identify the skills
of tolerant behaviour. The method of diagnostics of communicative tolerance,
proposed by Victor Boyko, is designed to determine to what extent you are able
to show tolerance to other people in business and interpersonal communication.
The test allows you to identify nine features of behaviour indicating a low level
of communicative tolerance.

The Questionnaire Assessment of a Teacher’s Professional Orientation
by E. I. Rogov is a tool designed to evaluate teacher’s engagement in their
profession, understand how their activities shape their personalities, and identify
common educational distortions in their character. The questionnaire used for
this assessment consists of 50 questions. A professional orientation is considered
underdeveloped if it scores less than three points on the scale, while a score greater
than seven indicates pronounced development.

Depending on the type of pronounced orientation, it is possible to determine
the type of a teacher: organiser, communicator, subject orientation, approval
motivation, intelligent.

To understand personality orientation and its relationship with the world,
others, and oneself, as well as the foundations of worldview and core life
motivation, the “Value Orientation” method developed by M. Rokich . This method
studies Terminal values. It includes the values that identify the most important
goals of person. And these values play an important role in person’s life. Also, the
method learns Instrumental values. Instrumental values mean the belief of a person
that some special activities or personality traits are superior in any given situation.
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The dominant orientation of a person’s value orientation is fixed as his/her
life position, which is determined by the criteria of the level of involvement in
the sphere of job, family, domestic and leisure activities.

Result and discussion

Ninety-two students from the specialities Pedagogy and Psychology (n=11),
Pedagogy and Methodology of Primary Education (n=15), History (9), Kazakh
Language and Literature (21), English Language with Additional Study of a Second
Foreign Language (German, Turkish) (30), Psychology (6) took part in the study.

Table 1 — The results of the diagnostic test Communicative tolerance and the
questionnaire Assessment of professional orientation of teacher’s personality

High level of Medium level of Low level of
Communicative tolerance tolerance tolerance
tolerance number % number % number %
49 53,2% 38 41,3% 5 5,5%
Assessment of within the normal
. underdeveloped pronounced
professional range
orientation of
the teacher’s | number % number % number %
personality
Organiser 1 1,1% 65 71,1% 26 27.2%
Subject focus 1 1,1 52 56,5% 39 42.4
Communicator 4 4.3% 88 95,7% 0 0
Approval 1 1,1% 74| 804% | 17 | 18,5%
Motivation
Intelligent 0 0 65 70,7% 27 29,3%

The study results indicate that most respondents (n=49) exhibit high
communicative tolerance. Individuals with high communicative tolerance tend to
be balanced, predictable in their interactions, and compatible with a wide variety
of people. These traits contribute to a psychologically comfortable environment for
collaborative activities. Communicative tolerance refers to an individual’s ability
to relate to others while accepting what they perceive as unpleasant or unacceptable
mental states and behaviors. This tolerance is evident when a person either fails
to recognize significant differences between their personality and that of their
interaction partner or does not hold negative feelings about those differences.
Only 5.5 percent of respondents (n=5) demonstrated a low level of communicative
tolerance. The more intense a person’s negative feelings about the uniqueness of
others, the lower their tolerance tends to be. This makes it increasingly difficult for
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them to show favor towards a partner, accept them in their various manifestations,
or restrain their dissatisfaction.

During the assessment of the professional orientation of the teacher’s
personality, the answers of the majority of students were within the normal range.
The highest indicator of this level is communicator 95.7% (n= 88). Students who
showed high results on this level are characterised by extraversion, low conflict,
friendliness, the ability to empathize, and love for children. Approval Motivation
scored 80.4% (n=74), indicating that the majority of students are rationalists
who strongly decide that in life education is very important and necessary. These
students aim to educate themselves through their studies, shifting their perspectives
on science and engaging in collaborative actions. As a result, the study organization
achieved a score of 71.1% (n=65), while intelligence scored 70.7% (n=65); both
indicators are at similar levels among the students. The future teacher, in the role
of ‘organizer,” often evolves into an authority figure, not only among students but
also within the entire teaching staff. This is primarily expressed through personal
traits demonstrated in various extracurricular activities. Intelligence is marked
by a commitment to moral principles and is expressed through intellectually
stimulating activities that instill morals, fidelity, and a sense of independence in
students. Subject focus showed 56.5% (n=52). These results tell us that students
purposefully chose their future profession.

The individual hierarchy of values from Rokich’s “Value Orientations”
methodology can be categorized into three groups: preferred values (ranks 1-6),
significant but indifferent values (ranks 7-12), and rejected or insignificant values
(ranks 13-18).

There are 18 terminal values that include health, love, education, relative
relationship, art, communication, friend, and self - development of a person.
Terminal values present beliefs that people consider them significant and desire
to get them. These values are the meaning of human life.
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Figure 1 — The results of Terminal Value

The results regarding Terminal Values indicate that respondents prioritize
several key values. The level of importance of the terminal values among the
future teachers are given in this chart. The most important values for students show
among 66 and 49 percent, the less important values are between 48 and 30 person,
and the percentage of the irrelevant values are between the range 28% and 0 %.
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Figure 1 — The results of Instrumental Value

Based on the outcomes of instrumental values, the most important values
for learners are Neatness, Mannerliness, High demands, Cheerfulness, Diligence
and Education. Students are more oriented towards Independence, Intolerance
for shortcoming, Responsibility, Rationalism, Self- control and Courage. Firm
will, Hardness, Honesty, Humanity, Broadmindedness and Efficacy in action are

less important.
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The rankings assigned to each of the 36 values reflect their importance to the
subject. These rankings can be utilized in empirical research to identify differences
between groups or to examine the relationship between value orientations and
other psychological phenomena.

Conclusion

Children with special educational needs have the right to attend general
education schools alongside their peers. Therefore, teachers should be familiar with
general education programs and understand the principles of inclusive education.
They must be prepared to adapt educational programs to meet the physical and
psychological needs of these children. One of the main problems of higher
education institutions today is the preparation of inclusively competent teachers.

Only enthusiastic, imaginative, and creative teachers desire to transform
educational procedures. We should shift to adaptable scheduling of the curriculum,
allowing learning opportunities to be tailored to each student’s unique needs in
terms of techniques, timing, venues, equipment, and objectives. Additionally,
we must consider not only the students’ academic needs but also their interests
and preferences. We should support the expression of their cultural and linguistic
backgrounds and provide opportunities for them to demonstrate their rights and
participate in decision-making processes. Educational diversity is a pedagogical
tool that prioritizes adaptability and variation. [1]

Within the framework of inclusive education, it is essential to incorporate
special professional competencies into a teacher’s overall skill set. This approach
enables teachers to address both general objectives and specific challenges that
arise in inclusive educational settings. In addition to the necessary professional
competencies, the teachers’ value orientations—such as motiv
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BOJIAITIAK INIEJATOI'TEPAIH KOCIBU BAFJAPBI MEH
KEKE TYJIFAJIBIK KACUETTEPI OJIAPJIbIH UHKJIFO3UBTI
KY3BIPETTLJIITTHIH KYPAMJAC BOJIIT'T

Kaszaxcman Pecnybnuxaceinoasol Kazipei yakeimmazswl 0iim dOepy
JicytieciHiy Heaizel MoceenepOin Oipi UHKIIO3UBMI KY3bipemmi Mamanoapovly
orcemicneywiniei. Con cebenmi dcoeapabl 0Ky OPbIHOAPLIHBIY AObIHOA
uHKIIO3USMI OLIiM Depyee Ky3vipemmi nedazoemepoi Oaspiay Kaxcemminiel
myp. Bonawiax nedazoemepoin uHKo3uemi Ky3elpemminizin Kaibnmacmipyod
JiceKe MyaIbIK Kacuemmepoiy alamvii OpbiHbl epekuie. borawiak nedazoemep
UHKTIO3USMI 0pmaoa Kelamem dicacay 6apvlcblHOa Kociou KabiiemmepimeH
Kamap dceke myn2anvlk Kacuemmepi 0e epexuie Opul aiamviHObl2bIH
aman kepcemy. 3epmmeyee Abaui oonvicel, Cemell Kanacvinoaewl «Alikhan
Bokeikhan Universityy Oinim bepy mekemMeciniy nedazocukansly bazvlmma
Oinim aramein 6iNimM anyweliap Kamelcmosl. 3epmmey 90ici peminoe
B. B. BouKkoHbly KOMMYHUKAMUGNI MOIEPAHMMBLIbIK OUACHOCTIUKAIBIK,
mecmi, E. H. Poecoemuly my2animHiy Kociou OazblmviH 0G2anay cayaiHamacsl
gicone M. Poxuumin KyHOBLIbIK Oazoapaapsl 90icmemeci KOaOAHbLIObI.
byn 3eppmey a0icmepi  bonawiax nedacoemepoiy backa adamoapaa 0e2eH
MO3IMOLNIZIH, KAPbIM- KAMBIHACHIH JHCOHE O3IHIH JceKe KYHObLILIKIMAPLIH
aubIKmayea MymKinoix oepeoi. Cananvl dconHe muimoi mypoe UHKI3UGIE
OLim bepy KblzMemiH icke acblpyoa MamaHOapobly Kociou bazsimmazul OLtimi,
O0azovLiapol, webepnikmepimer dipae onapobly JceKe MyI2aiblk KAcuemmepin
damwimyobiy 0a Manwi3bl 30p. Borawak nedazoemep unkro3uemi Oiniv depy
KenicmieinOe epexute 6Lim bepy Kadxcemminiei oap oKyubliapea mex Oiim
bepin Kana Koumail, oiapea neda20SUKAIbIK HCOHe NCUXONOSUSTBIK KOOy
Kepcemyae oatlbli DOIYIAPbL KAXiCem.

Kinmmi ce30ep: unxmozuemi 0inim 6epy, scexe myn2aivlk Kacuemmep,
KOMMYHUKAMUGE MONEPAHMMBLIbIK, KICiOU bazblmbli Oaz0apiay, dcexe
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MMPO®ECCHUOHAJIBHAS HATIPABJIEHHOCTD U JINUHOCTHBIE
KAYECTBA BYYIIUX HEJAIOI'OB KAK COCTABJISAIOIIEN MX
MHKJIIO3UBHOM KOMIIETEHTHOCTH

BOoHo11 u3 ocHo6HBIX NPOOIEM COBPEMEHHOT cuCmeMbl 00PA308aHUS
Pecnyonuxu Kazaxcman a61semcs Hexeamra UHKIIO3UBHbIX KOMIEMEHMHbIX
cneyuanucmos. Umenno nodsmomy nepeo 8blCulMu y4eOHbIMU 3a6e0eHUAMU
cmoum HeobX00UMOCMb NOO20MOBKYU KOMNEMEHMHbIX npenodasamencei
UHKII03UBHO020 0bpazoeanus. B gopmuposanuu unkiio3ueno
KomMnemeHmuHocmu 0yOywux yuumenei JUYHOCHHbIE KAYeCcmed
uepaem 6oavuyio poas. Iloouepkusas, umo ocoboe mecmo 6 npoyecce
desimenvHoCcmu 0y0yuux nedazoeo8 8 UHKI3UGHOU Cpeoe 3AHUMAIOM
KaK npogheccuonanvbrvle cnocoOHocmu, mak u TUYHOCMHbIE KA4ecmed.
B uccredosanuu npunsiu yuacmue obyuarouuecs nedazocuueckozo
nanpaenenust YO «Alikhan Bokeikhan Universityy e. Cemetl, Abaiickoti
obracmu. B xavecmee memo0oos ucciedo8anus ucnoib308d1UCh
OUACHOCMUYECKUTL ecn KOMMYHUKamueHot monepanmuocmu B.B. boiixo,
ONPOCHUK OYeHKU npogeccuonanvHou opuenmayuu yuumens E. 1. Poeosa
u memoouxa yenHocmuou opuenmayuu M.Poxuua. /[anusie memoosi
uccned08anusi NO380JANM Onpedeiunms Mmoaepanmuocms 0y0yujux
yuumenetl Kk Opyeum ar00simM, Ux 63auUMOOMHOUEHUSM U UX TUYHOCTHBIM
yennocmsm. B kauecmeennoil u s¢hghexmuenoil peanuzayuu UHKIO3UBHOLO
006pazosanusl 0cobOe MeCHo 3aHUMAOM He MOIbKO NPOPecCUOHAIbHbIE
3HAHUS, NPOPECCUOHATbHbLE HABBIKU, NPODECCUOHATbHbLE YMEHUS, HO U
JUYHOCTHbBIE KA4ecmea neoazoz2o8. B xo0e uHK3usHo2o 0opasosanus
0yOywue yuumensi OOJIAHCHbL ObIMb 20MOGbL He MOIbKO 0amb 00pa308aHuUe
demsim ¢ 0coObIMU 0OPA308AMENLHLIMU NOMPEOHOCHIAMU, HO U OKA3AMb
UM NeOazo2uuecKkyo U NCUXOI0SUYECKYIO NOOOEPIHCKY

Kniouegvie crnosa: unxiozueHoe obpazosanue, JUYHOCHHbLE
Kauecmed, KOMMYHUKAMUBHASL MOIePAHMHOCIb, NPpOpeccuonaivras
HANpagIeHHOCMb, TUYHOCHIHbIE YEHHOCTU.
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