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USING WEB-QUEST TECHNOLOGY IN DEVELOPING
FOREIGN LANGUAGE PROFESSIONAL COMPETENCE
OF FUTURE FOREIGN LANGUAGE TEACHERS

This article outlines the authors’ position on the necessity of using
web-quest technology in the training of future foreign language teachers
which contributes to the improvement of their practical skills and abilities,
which leads to the formation of foreign-language professional competence
of future teachers allows more effectively organize students’ individual
work and individualize the learning process, increases interest in lessons
and subject; activates students ' communicative and cognitive activities. The
purpose of this article is to show the possibilities of web-quest technology
for the development of foreign language communicative professional
competence of bachelor students. Theoretical and empirical methods
were used to solve the set tasks: analysis and synthesis of scientific and
pedagogical literature, questionnaires, testing, pedagogical experiment,
observation and statistical processing of data. Thanks to the use of web-
quest technology students master the skills of research activity in the
process of studying humanities subjects, which contributes to their rapid
involvement in general cultural values. The article proves that using web-
quest technology to analyze information on a website stimulates individual
and group work among students, which is an essential aspect of future
teachers’ foreign-language professional competence. A conclusion was
made about the feasibility of integration of web-quests into the system of
professional and pedagogical language education. Web-quest technology
improves the efficiency and quality of education and fosters information
culture as the basis of informatisation of society as a whole. The effective
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use of Internet resources and their integration into the educational process
is crucial for solving practical problems and the work on the web-quest
contributes to the development of communicative and cognitive competence.

Keywords: professional competence, information technology, web-
quest technology, foreign language teachers, innovation.

Introduction

One of the main tasks of modern education is the integration of information
technologies with professional tasks. The integration is aimed at improving the
quality and effectiveness of the educational process aimed at the formation and
development of foreign language and professional competence of future foreign
language teachers. The use of information and digital technologies in education is
widely recognised as a valuable tool as they can contribute to the development of
practical skills, organisation of independent work, individualisation of learning,
increasing students’ interest and activity in the learning process.

Information technology (IT) in education refers to a set of methods used to
collect, organise, store and process information in the learning process. The use
of IT in education is aimed at improving the efficiency and quality of education,
as well as the development of information culture, which is the basis of universal
informatisation of society [1].

E. I. Mashbits and N. F. Talyzina believe that information technologies in
education cover a wide range of training programmes, from elementary knowledge
assessment to systems based on artificial intelligence [2].

In V. F. Sholokhovich’s concept, information technologies are considered as
an integral part of didactics, which is understood as a systematic and conscious
process of learning and knowledge assimilation [3]. This process includes the
use of methods of organisation and adaptation of information technology content
in accordance with subject and language educational programmes. In education,
information technologies are used, firstly, to present educational information,
and secondly, to control the success of its assimilation [4]. From this point of
view, information technologies used in education are divided into two groups:
technologies for presenting educational information and technologies for
controlling knowledge [5].

Web-quest is one of the relatively new educational technologies. Despite the
fact that this technology was proposed in 1995, it has not been widely spread in
the domestic educational process. Today webquest is considered as a constructive
element in the sphere of educational technologies. In the context of this concept,
it should be noted that web quests are an innovative method oriented towards the
improvement of educational resources integrated with information technologies.
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It is worth emphasising that the term ‘quest’ was not immediately perceived as
an educational technology.

Bernie Dodge developed innovative Internet applications for implementation
in the learning process at different levels of education. He considers a quest as a
website, on which a task is outlined, the solution of which requires an independent
search for information [6]. T. March interprets a quest (or web-quest) as an
educational platform that includes links to key resources on the Internet, among
which authentic tasks are presented, aimed at motivating students to research a
problem with several possible solutions. Such an educational structure contributes
to the development of students’ ability to work both individually and in a group (at
the final stage) in the process of information retrieval, which, in turn, contributes
to the formation of foreign-language-professional competence involving the
transformation of information into more complex forms of knowledge and
understanding [7]. The best quests encourage learners to realise the richness of
thematic relationships, engage more easily in the learning process and develop
skills to reflect on their cognitive process [8].

Using pedagogical strategies and methods integrating them into the
educational process, practical tasks can be solved effectively . Therefore, foreign
language and professional competence contains such aspects as:

— Ability to work independently both in a group and independently;

— Ability to solve various problem situations;

— Ability to use information technology for various purposes.

The formation of foreign language professional competence of future foreign
language teachers is aimed at;

a) to increase the range of methods and forms of organisation of learning
activities, which allows to significantly expand the cognitive capabilities of
students, to choose and implement individual learning projects in an open
educational space.

b) to stimulate independent, critical and creative thinking of students, which
should become a key principle of education [9].

Let us name the types of educational Internet resources that contribute to
the formation of foreign-language professional competence of future teachers.

1.Hotlist and Multimedia Scrapbook provide students with access to a variety
of information sources on the Internet.

2.The Treasure/Scavenger Hunt involves searching for information on a
particular topic, culminating in a general question to ensure full understanding
of the material.
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3.The Subject Sampler offers tasks in which students not only familiarise
themselves with the material, but also express their own opinions on the topic
being studied.

If we talk about web-quest, it represents the integration of all curricula and
new pedagogical technologies, it is a complex type of educational resource on
the Internet. It is aimed at the development of analytical and creative thinking in
students. Creating a Web-quest requires a high level of competence in the subject
area, teaching methods and information technologies.

WebQuest Evaluation Criteria

The main element of a web quest is an evaluation scale, which is used by
students and teachers to assess the results of the work. Since a web quest is a
complex task with the use of innovative technologies of teaching in a foreign
language, the evaluation of its fulfilment should consist of several criteria
corresponding to the type of task and the form of presentation of the result.
We have used a web quest map which contains questionnaire information and
step-by-step instructions:

— Element;

— Age category of students;

— Main task;

— Number of roles;

—Name of roles;

— Example of step-by-step instructions;

— List of internet sources;

— Evaluation criteria;

— Expected outcome.

Write down what you think the expected outcome of the activity should be for
each group. As the expected results on formation of foreign language-professional
competence of future foreign language teachers we assume: readiness to solve
practical tasks of increased complexity, non-typical tasks with making professional
and managerial decisions; ability to work out methodological support of foreign
language lessons with a clear idea of classification of research methods; readiness
to use most of the optimal methods and technologies of foreign language teaching
in accordance with the levels of language co.

The most important requirement in using the quest is to express a point of view
within the content of the discipline being taught, to use the Internet and search for
materials to find answers to the quest questions. It is the teacher’s task to provide
a link to help students find the answers, but groups can use their own resources.
It should be noted that it is not an easy task for a teacher to conduct a systematic
analysis of problem (subject) situations, to put forward hypotheses, to possess
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the thinking operations of analysis, synthesis, comparison, as well as to search
for the necessary sites. Links should be copied and explained using comments.

Foreign language teachers must possess not only a linguistic and
methodological competence but also digital literacy and ability to design
interactive, technology-based educational environments. However, in higher
education the using of digital tools is often fragmented and lacks sufficient
methodological justification. Web-quest technology appears to be a promising
pedagogical tool that facilitates inquiry-based learning, the development of
communication and professional competence. However, the potential for using
Web-Quest technology in the training of future foreign language teachers remains
understudied, which determines the relevance of this study and its relevance to
current trends in the modernization of language education.

Materials and methods

The main idea of using web-quest is to form students’ vision of the world
information space and its potential in education. The classes create an atmosphere
of operating lexical means within the framework of speech topics, using
grammatical constructions of various structures adequate to the communicative
task and situation. This allows students to expand their knowledge in a natural
environment and learn to solve tasks in specific situations [10].

Each task requires a specific approach to writing to achieve the desired result.
Bernie Dodge identified the following categories of web quest assignments:

Planning and designing — developing a plan or project based on the provided
contexts to build skills in the application of subject-oriented learning technologies.

Retelling — understanding of the topic based on the provided: creating a
presentation, poster, story, mastering the system of concepts and terms to solve
practical (applied) problems in professional communication;

Generalisation — the transformation of information from a variety of sources;

Creative task — creative work in a certain genre, for example, creating a video
clip on a certain topic, in certain situations it is necessary to show understanding
of the importance of the language in the life of man, society and nature.

Analytical task - tasks require searching for and structuring information with
reference to the basic regularities of functioning of objects of professional activity.

Evaluation — the tasks require justification of a certain point of view, whether
the innovative character is ensured with the help of web-quest technology.

Persuasion — tasks are aimed at persuading opponents or neutral parties in
their point of view within the contextual educational environment;

Research tasks are aimed at investigating various phenomena, discoveries and
facts using unique Internet sources within the framework of the content-didactic
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model, which includes target, content-gnostic, activity, result, methodological
and controlling components.

In order to provide experimental confirmation of the effectiveness of
the methodology for implementing pedagogical conditions and developing
methodological recommendations, students are requested to complete a task that
includes searching for information on the Internet on a given topic and solving a
problem based on the data found. It is evident that a proportion of the sources are
provided by the teacher, while the students themselves are responsible for locating
other sources. Upon completion of the quest, the results are presented in the form
of a web page, or in another electronic, printed or oral format [12]. The results
describe many different types of assignments such as analytical assignments,
evaluative assignments, persuasive assignments and research assignments.

Web-quest has following advantages:

— taking into account the peculiarities of the professional training process
and motivating students to learn new material,

— transition to innovative education and training through the organisation of
work in the form of purposeful research, not limited in time;

— further mastering of new information technologies and activation of
independent or group activity of students, which they supervise.

A web-quest consists of the following parts:

— Introduction is introduces the topic, justifies the cost of the project, and
provides basic information, including key concepts and a question for students
to ponder.

— The assignment includes the purpose, context, problem, and a way to solve
it, making this part the most important. An assignment directs learners to perform
specific actions to solve the problem.

- Assessment is a self-assessment scale and instructor’s assessment criteria.
This section defines the criteria for evaluating the assignment against specific
standards.

— A conclusion is summarising the results, summarising the outcomes (what
was learned, what skills were acquired), possibly including rhetorical questions
or questions to encourage further exploration of the topic.

— Teacher pages is containing information useful to other teachers who will
be using the web-quest.

We are mindful of the multidimensional nature of this concept and note that
the use of web-quest technology gives students the opportunity to make optimal
use of visualisation, multimedia and interactivity. Visualisation encompasses
demonstrations, presentations and videos. Based on the analysis of existing
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approaches, we define the effectiveness of pedagogical education as one of the
levels of its implementation, ensuring the achievement of the required results.

The creators of the web-quest B. Dodge and T. March in their research work had
identified the following methodological requirements to be observed when developing
a web-quest for students. A web-quest consists of the following main parts:

1 Introduction

2 Task

3 Process

4 evaluation

5 Conclusion

6 Evaluation

The first step is to provide the trainees with information about the web-quest,
including the main roles of the participants, the scenario and a brief activity plan so
that they can switch and mentally prepare themselves. Then the main tasks should
be prepared that are clear, interesting and feasible. The aim and objectives of the
assignment should be clearly defined, and the hypothesis and expected results
should be spelt out in advance. To develop communication skills, assignments
can be prepared such as:

— prepare a series of questions;

— define situational tasks;

For example, if the assignment is formulated as follows: ‘What teaching
method can we use for learning a foreign language?’, it will not fully fulfil the
requirements of a properly designed web-quest. The gnostic component of using
a web-quest involves the formation of motivation, cognitive need, value attitude
of students to technology. Students can find the answer to this question in various
sources and simply copy the information. In this question, it is better to narrow
down the teaching methods to a specific question, on the example of which the
student can show possible methods. It is necessary to take into account that the
essence of the transferred content is not reduced to passive memorisation, but is
to master diverse and effective information. Thus, having analysed the general
information about the technique, he will be able to apply it in specific conditions.
The task can be formulated as follows: ‘Using the information you know about
teaching methods, suggest ways in which these methods could be used in the
classroom.” Next, provide students with a list of resources to help them complete
the assignment. The resources should be in the form of handouts and print or
electronic sources. After completing the assignment, assess students’ work using
clear criteria, usually presented in the form of an evaluation sheet. It is also helpful
to include rhetorical questions to help students broaden their experience in other
areas of knowledge. The webquest should also include information about which
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textbook is being used and for which grade level it is intended. This information
will be useful to other teachers interested in this topic. The above experiment was
conducted according to the structure of web quest creators B. Dodge and T. March.

The goal of the experimental part of the study is to determine the effectiveness
of using web-quest technology in developing of foreign language professional
competence of future foreign language teachers. The study was conducted within
qualitative research methods in order to obtain a comprehensive understanding
of the effectiveness of Web-Quest technology in developing foreign language
professional competence. The research was carried out at K.A. Yassawi
International Kazakh-Turkish University, Philology faculty and involved 64
students of 3 year students of “Foreign language: two foreign languages” specialty:

A complex of research methods such as theoretical, diagnostic and empirical
were used to solve the set tasks.Theoretical methods (analysis, synthesis,
classification, and generalization) allowed us to define the theoretical basis
for the study and identify methodological approaches to using web-quests in
foreign language teaching. Empirical methods included questionnaires, testing,
a pedagogical experiment, and observation. The questionnaire allowed us to
determine students’ attitudes toward digital learning, testing provided an objective
assessment of their competency development, and the pedagogical experiment
allowed us to test the effectiveness of the implemented technology in a real-world
educational setting. Mathematical and statistical methods were used to enhance the
reliability of the results, to ensure quantitative interpretation and verification of
the significance of differences between the results of the control and experimental
groups. The study aimed to experimentally verify the effectiveness of using web-
quest technology in developing the foreign language professional competence
of future foreign language teachers. The study included three main stages:
ascertaining, formative, and control. Each stage had its own goals, objectives,
methods, and implementation procedures.

The first stage of the study assessed the students’ baseline level of foreign
language professional competence. The following methods were used to achieve
goal: questionnaires, diagnostic testing, and observation of their learning activities.
The questionnaire allowed us to determine their initial motivation, interest in the
subject, and attitudes toward the use of digital learning tools. Testing included tasks
aimed at assessing their linguistic, sociocultural, and methodological competencies.
Observation was conducted during classroom sessions and allowed us to record the
students’ level of activity and the nature of their interactions with the instructor.
All participants were divided into two groups: an experimental group (32 students)
and a control group (32 students). A comparative analysis of the diagnostic results
showed that the level of development of foreign language professional competence
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of both groups was approximately the same, which provided equal initial conditions
for further conducting the experiment.

The second stage is the formative stage, it conducted an experimental test
of the effectiveness of web-quest technology in professionally oriented foreign
language teaching. The experimental group was taught using specially developed
web-quests tasks that corresponded to the content of professionally oriented courses
(“Foreign Language Teaching Methods,” “Foreign Language in Professional
Activities,” and “Information Technology in Language Teaching”).

The control stage of the study aimed to identify the dynamics of students’
foreign language professional competence development under the influence
of the experimental factor. At this stage, there were conducted final testing,
questionnaires, and expert assessment of students’ academic achievements.

The testing allowed us to assess changes in three key competence components:

— Cognitive (knowledge of professional vocabulary, methodological
terminology, and mastery of the theoretical aspects of teaching);

— Activity-based (ability to apply knowledge in practice, develop and present
educational materials);

— Communicative (ability to effectively interact in a foreign language in a
professional context).

The questionnaire showed interest in using digital tools and a positive attitude
among students toward the use of web-quests in teaching. The data obtained were
statistically processed using mathematical statistics to determine the significance
of differences between the control and experimental groups.

The results of the control phase confirmed the effectiveness of the developed
method: students in the experimental group demonstrated a higher level of
development of all components of foreign language professional competence
compared to the control group.

Results and discussion

In the context of the rapid development of information technology and
increasing requirements for the professional training of teachers, the formation of
the ability of future specialists to independently master and integrate knowledge is
of particular importance. The task of a modern teacher is not only to perceive the
information transmitted by teachers, but also to be able to independently extract,
systematize and incorporate new knowledge into an already formed cognitive
structure. To empirically test this hypothesis, a web quest was developed and
conducted, aimed at activating the independent cognitive activity of students. As
part of the study, participants were asked the question: “Have you ever participated
in web quests?” The results showed that 50% of respondents did not have such
experience, which confirms the relevance of the study and the need to introduce
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such formats into the educational process of training teaching staff. This finding
is further substantiated by the results of an introductory survey, in which 70% of
students expressed a preference for group work, 20% opted for individual work,
and 10% selected pair work. It should be noted that introductory questions on the
topic were posed prior to the commencement of the class. In my practice, each
stage took place in the following order:

1. Prepare a definition of goals and objectives;

— preparing assignments;

— study of materials;

2. Research;

— gathering all information;

— problem solving on the topic with students;

3. Analysing;

— analysing the collected information;

— highlighting the main aspects of the topic;

— formulating conclusions and recommendations;

4. Evaluation;

5. Conclusion.

The key element of the web quest is the explanation of the rule: it includes a
description of the sequence of actions during the task, they receive instructions on
how to complete the learning task, roles are distributed and the assessment criteria
and teacher’s guidance are explained. The main goal of the developed web quest
is to develop communicative competence in future foreign language teachers. We
consider the practical stage as the most important component of this approach.
Using the educational technology of the web quest, students learned to formulate
their own opinion on the issues under discussion, argue and defend their opinion,
and plan oral and written statements. Ensuring the efficacy of students’ education
should be an inherent aspect of both students and teachers. In this regard, the
implementation of web-quest technology is associated with a range of mechanisms
designed to enhance and sustain learning effectiveness. These mechanisms
encompass the provision of examples that illustrate the subject under study, the
analysis and comparison of facts, and the processing of the obtained information.
The integration of web quests within the framework of teacher education has been
demonstrated to foster learning effectiveness, thereby facilitating the utilisation
of the acquired vocabulary in discourse, the promotion of productive teamwork
in problem-solving, and the identification of pertinent information resources.

The study implemented web-quest technology as an innovative method of
teaching a foreign language. The experimental group included 32 participants.
The educational process was aimed at ensuring a high degree of innovation and
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contextual significance of learning. A favorable atmosphere was observed during
the tasks. Each student participated at all stages of the work. In the first part of
the web-quest, students began to compete, which stimulated interaction between
students, strengthening teamwork and the desire to quickly achieve goals. In
addition, the development of self-organization skills was recorded, and students
who previously showed a low level of involvement in the educational process
became more active. The analysis of teaching aids (basic and supplementary), on
which students work, showed the following results: the prepared materials contain
a large number of communicative tasks. For example, watching videos, listening
to audio recordings (listening) and tasks to it, discussion on different topics, etc.

In the practical part of the study, a task was aimed at developing listening
skills, particularly, the perception and understanding of foreign language speech.
Teacher gave to students video material, after watching the video they had to
answer control questions aimed at checking their understanding of the content.

They should watch the video two times. At the first stage, students familiarized
themselves with the material in order to form a general idea of the content. At
the second stage, they watched it purposefully with the intention of completing
the task, which contributed to a more conscious perception of the information.

After completing listening, students moved on to completing tasks related
to the written text. This stage included two exercises. The first was of a search
nature: students were asked to highlight all the mentioned landmarks and
geographic objects in the text. The second task was aimed at assessing the level
of understanding of the material read and contributed to the formation of skills
for the semantic interpretation of the text.

This structure of the task ensured the gradual development of skills in
perceiving and processing foreign language information, and also contributed
to the integration of various types of speech activity - listening, reading and
text analysis. The task for the text was to indicate whether the statements were
correct or incorrect. A certain amount of time was given to complete each task.
All students completed all the tasks and if there were any questions on the task,
the instructor explained again. In the course of the whole experimental training
the students of the control and experimental groups were trained with the tasks
developed by authors. The results of the experimental training were coded for
statistical processing. (Table 1).

363



TopaiirsipoB yHuBepcuretinin Xabapiusicel, ISSN 2710-2661 Teoazozuranvix cepusicor Ne 2. 2026

Table 1 — Indicator of the final level of competence formation of students of the
control and experimental groups at the end of training

Ne | Competencies Control Experimental | t- criterion p=<0.05 p=<0.01
group group
1 Linguistic 0,530 0,694 4 2,07 2,82
2 Speech 0,487 0,726 4.8 2,06 2,78
3 | Sociocultural 0,539 0,827 7,3 2,18 3,05
Total 0,519 0,749

Table 2 — Indicator of the difference in the level of foreign language-professional
competence formation of the control and experimental groups during
the training period.

Ne Group Initial level Final level t- criterion p=<0.05 p<0.01
of foreign of foreign
language- language-
professional professional
competence competence
1 Control group 0,316 0,519 10,7 4,30 9,92
2 Experimental 0,325 0,749 14,7 4,30 9,92
group

The obtained empirical values of t-criterion (10.7; 14.7) at the significance
level of 5 % for coherent samples confirm the hypothesis about the increase of
indicators of the final level of students’ competence formation both in the control
and experimental groups at the end of the experience (Table 2). In this case,
the experimental group shows a more significant growth (mean score of 0.749
compared to 0.519 for the control group). This confirms the feasibility of using
web-quest technology in educational process, revealing its significant didactic
potential, which contributes to the development of students’ foreign language-
professional competence.

After passing the quest the evaluation was carried out, the experience of
independent and group work was analyzed. According to the data obtained,
70 % of respondents rated the work in the proposed format positively. At the
same time, 30 % noted the presence of certain difficulties. During the subsequent
oral survey, it was found that the main difficulty for students was the low level
of foreign language proficiency, which determined the perception of the tasks as
difficult. Nevertheless, students also noted an increase in their active vocabulary,
which indicates positive dynamics in mastering the lexical material. The final
stage was the final questionnaire aimed at summing up the results and obtaining
feedback from the participants. Based on the analysis of the collected data, we
can conclude that it is appropriate to use a web-quest as a form of project-based
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research activities in foreign language classes. This study allows us to highlight
the following positive aspects from this technique:

— increasing motivation to study a foreign language;

— enriching active vocabulary;

— developing communication skills

— team building through working in teams;

The findings demonstrate the efficacy of this active cognitive learning strategy
in fostering communicative competence, both at the advanced and introductory
stages of language acquisition. The results of the research indicate the high
efficiency of using Internet resources in the process of linguistic and socio-cultural
training of students studying in a non-linguistic environment. In this regard, it
seems reasonable to include web-quests in the structure of educational programs
as a mandatory element, regardless of the level of language training of students.
This direction acquires special significance in the context of distance learning
implemented using multimedia technologies.

Conclusion

Formation and improvement of professional competencies of future teachers
of the language of instruction is a long and complex process that begins with the
accumulation of cognitive components and knowledge analysis. The results of the
research show that modern higher education institutions are able to successfully
form students’ professional competencies. Web-quest technology contributes to
the development of critical thinking, analytical abilities, motivation for learning
and its effectiveness by presenting the learning task as «real» and «useful».

It also helps students to develop computer skills.

The main criteria of web quest quality are the safety of participants,
originality, systematicity, integrity and subordination to a certain plot that creates
the atmosphere of the game. Students, performing the tasks of the web-quest
learned to discuss problems and find common solutions. The concept of this
technology is based on the organization of independent activity of students on
their personal development in a team while solving the central task of the quest,
performing additional tasks and moving along the plot with the help of navigators,
hints and information resources of the Internet. When introducing this technology,
it is necessary to create a friendly atmosphere and encourage students to search
and create independently both in lessons and in extracurricular activities.
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2A0bunaii xaH aTeiHIarbl Ka3zak XxanslKapasiblK KaThIHACTAP

YKOHE dJIEM TiI/Iepl YHUBEPCUTETI,

Kazakcran Pecrrybmukacel, AIMaThl K.

31.03.25 k. Oacmara TYCTI.

02.12.26 x. Ty3eTyJepimMeH TYCTi.

15.05.26 x. 6achIn mbFapyFa KaObUIIaH/bL.

BOJAIIAK HIET TIJII MYFAJIIMAEPIHAE INET TIJII KOCIBA
KY3BIPETTIJIIKTI KAJIBIIITACTBIPY IA WEB-QUEST
TEXHOJIOTUSICHIH MMAMJAJIAHY

byn maxanaoa 6orawax myzanimoepdiy wem mini xKociou
KY3blpemminicin Kaielnmacmslpyod npakmuKaiblk 0a20bliapbli
gcemindipyee, cabakka JHcoHe NOHAPANLIK dcyMblcmapea 0d
Kbl3bl2yWblIbIKMAPbIH apmmblpyaa, OiniM aiyulbliapobly
KOMMYHUKAMUBMIK JICOHE MAHBIMObIK opekemmepin beicenodipyze,
cmyoenmmepoiy 63iHOIK HCYMbICHIH MUIMOT YULIMOACMbIPY2A JHCOHE
0Ky yoepicin dapanranovipy2a MyMKiHOIK Gepemin Oorawiax wiem
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mini myaanimoepoi 0aapnayoa e6-Kgecm MexHONIO02UACHIH KONOAHY
Kaosicemminiei mypansl agmopaapoviy nikipaepi Oepineen. Makanarnvly
bacmel makcamsl 6aKanagpaiapoa OKUmvlH OLIIM AIyUbLIApObIY Wem
mini Kaciou Ky3vlpemminicin 0amvimyoa «web-questy mexHoI02UACbIHbIH
MyMKiHOiKmepin Koepcemy. Kotiviizan minOoemmepOi weuty yuiH
MEOPUATBIK HCOHE IMNUPUKANBIK dOICIEP] KONOAHBILObL: SbIIbIMU HCOHE
neodazo2uxanvlk o0ebuemmepoi Manday H#HoHe CUHmMe30ey, CayaIHaMaiap,
mecminey, nedazo2uKanblk IKChepumMeHm, 0aKvliay dcoHe oepekmepoi
cmamucmukanvlk, oyoey. Beb-keecm mexHono2uacwvin KOi0aHy apKblibl
cmyoeHmmep 2yMAHUMAPILIK NOHOepOi 0Ky NpoyeciHoe 3epmmeyuiniK
0az20611apovl MeHeepedi, Oy 01apObIH HCAINbL MOOEHU KYHOBLIbIKMApad
me3 apanacyvina viknan emeoi. Makanaoa 6onawax my2animoepoiy wem
mini Kocibu Ky3vipemminicin oamvimyaa blKnai ememin cabaxmapovl
KYPY YWiH aknapammolk-KOMMYHUKAYUSALbLK MEXHOL02UANAPObI KOIOAHY
o0ici peminde 8eb-keecm mexHono2UuACHl Kapacmuipviaza. borawax
MyaanimOepoin uwiem mini Kociou Ky3vlpemminieiniy acnekminepi caumma
YCbIHbLI2AH CIYOenmmepoiy dcexe Hemece MONMbIK HCYMbICIMApbiHd
BIHMALAHOBIPA OMBIPLIN AKNAPAmMapovl maioday apKwlivl 6eO-Kgecm
MexXHOI02UACHIH eHei3y Kopcemineen. Kasipei 6inim 6epy owcyiieci oky
npoyecin yubimMoacmulpyovly apmypii hopmanapsl mer d0icmepine
bazeimmanzan. Kopeimeinowl scacail omuipein, 6ed-kgecmmepoi Kociou
JHCOHe nedazo2uKanblK mindik Oinim bepy ocyilecine OIPIKMIpy OpbIHObL
Oen atima anamvi3. Binim 6epy yoepicinoezi 6e6-k8ecm mexHOI02UACHIHbIH
Hezi3el MaKcambl — Oinim OepyOin mMuiMOLi2i MeH CanacvlH apmmulpy HCoHe
JHCannvl KO2amobl aKnapammanobipyobly He2izi peminoe aKknapammaolk,
Modenuemmi Kanvinmacmelpy. Humepnem-pecypcmapovl navdanamy
JICOHe 0napovbl OKY yoepicine OIipiKmipy npakmuxanivlk minoemmepoi
muimoi weuiyee blkna emeoi, OUmKeHi 6e0-K8ecm OOUbIHULA HCYMBIC Uiem
mini Kociou Ky3vlpemminiikmi Kaislnmacmolpyaa blKnai emeoi.

Kinmmi ce30ep: kocibu Ky3vipemminix, aknapammsix, mexHOI02UsIAp,
6€0-K8eC MEXHONIO2UACHL, Wem MLl MyaanimMoepi, UHHOBAYUS.
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nMeHn Xoku Axmer Sccasu,

Pecny6iinka Kazaxcras, r. Typkecras;

?KazaxCKuil yHUBEPCUTET MEXIYHAPOIHBIX OTHOIICHHIH
1 MHUPOBBIX S3BIKOB UMEHH AOBUIall XaHa,

Pecny6nuka KazaxcraH, r. AnMarsl.

IToctynuio B penakmuio 31.03.25.

[octynuio ¢ ucnpasienusmu 02.12.25.
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HCNOJIb30BAHUE TEXHOJIOTUU BEB-KBECT
B ®OPMUPOBAHUU UHOSI3LIYHO-MTPO®ECCUOHAJILHOM
KOMIIETEHLIUM V BYIVIIUX
YUUTEJIE HTHOCTPAHHOT O SI3BIKA

B oannou cmamve uznodxcena no3uyus agmopos 0 HeobxoouMocmu
npuMeHenuss mexHoaI02ul 8e6-K8ecm 8 no02omosKke 6y0yuwux yuumenetl
UHOCMPAHHO20 A3bIKA, KOMOPAsL CNOCOOCMEYem CO8ePULEHCMBOBAHUIO
UX NPAKMUYECKUX YMEeHUll U HABbIKOS, YMo 8edem (hopMuposanuio
UHOA3LIYHO-NPOPDECCUOHANLHOU KOMNemeHyuu 6yoywux yuumenet
noseonsem s¢pexmusHee opeanu306ames CamoCmosIMenrbHyio pabomy
00yUaIoOwuxcs u UHOUBUOYATUZUPOBAMb NPOYECC 0OYUeHUs!, NOGbLUUAem
unmepec, Kaxk K ypoKam, maxk u K HAONPeOMEemHbIM 3AHAMUIM,
AKMUBUSUPYION KOMMYHUKAMUBHYIO U KOZHUMUBHYIO 0esIMeibHOCMb
obyuarowuxca. Llenv danHoll cmamvu — NOKA3AMb 803MONCHOCTU
MexHONI02UU «8eO-K8eCm» OJIs PA36UMUS UHOS3bIYHOU KOMMYHUKAMUBHOU
npogeccuonaivHol Komnemenyuu daxaraepos. s pewenus
NOCMABAEHHBIX 3A0aY UCNOAb308ALOCH COYEAHUE MeOPEemUYecKux u
IMAUPUHECKUX MeMOO08. AHANU3 U CUHME3 HAYYHO-Neda202U4ecKol
Aumepamypol, aHKemupoganue, mecmuposanue, neoazocuieckull
9KCnepumMenm, Habaooenue U Cmamucmuieckas 00pabomrxa OaHHLIX.
brazooaps ucnoivb3068aHu0 MexHol0cuu 6eb-Keecm cmyoOeHmbl
08/140e6ai0m HABLIKAMU UCCe008AMENbCKOU OesSIMEIbHOCIU 8 NPoYecce
U3YHEHUsL 2YMAHUMAPHBIX NPEOMENI08, YMO CROCOOCMBYem Ux ObiCMpPOMY
806/IEHEHUI0 K 0OWEKYIbIMYPHLIM YeHHOCMAM. B cmamve 6eb-keecmol
paccmMampusaiomcs KaKk Memoo UCHOb308AHUSL UHDOPMAYUOHHO-
KOMMYHUKAMUBHLIX MEXHOL02UU 05 CO30aHUS YPOKO8, KOMOpble
cnocobcmeyiom opmMuposanHuI0 KOZHUMUBHO-KOMMYHUKAMUBHOU
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Komnemenyuu Oyoywux yyumeneu. B cmamoe noxasano, umo peanuzayus
mexHoI02UU 8eO-KBeCmo8 ¢ aHaIU30M NpeoCmasleHHoU Ha calime
UHpoOpMayuu CMumMyaupyem camocmoamensbHylo Uil 2pynnogyio
pabomy yuawuxcs, Komopas u npeocmasisien acnekmol UHOAZbIUHO-
npogeccuonanvroli komnemenyuu 0yoywux yuumenei. Coenas v1600
MOJCHO CKA3aMb 0 YeaecoobpazHoCmu uHmezpayuu 6eO-Keecmos
8 cucmemy npogeccuoHaIbHO-Nedaz02uuecKo20 sA3bIK08020 00PA30BAHUS.
Pacwupenue 0bpazosamenvuvix 603MOICHOCIEN NO3BONAET YUAUUMCSL
8b10UPAMb U 3AHUMAMBCA UHOUBUOYALLHOU OesAMenrbHOCMbIO
68 OMKpLIMOU U UHKIIO3UBHOU 0OpazogamenvHoll cpede. OCHOBHOU
Yenvlo mexHoniocuu 6eb-kgecm 8 00paA306aAMeENbHOM NpoYyecce Mo
nosvluenue I pexmusnocmu u kavecmsa 06paz3oeanus, hopmuposanue
UHPOPMAYUOHHOU KYIbMYPbl KAK OCHOBbI UHGOpMamuzayuu oowecmsd
6 yenom. Hcnonvsosanue unmeprnem-pecypcos u ux unmezpayus
8 00paz06amMeNbHBIIL NPOYECC CNOCODCMEYem 3(PHEKMUBHOMY PEUIEHIUIO
NpAKmMu4ecKux 3a0ay, mak Kaxk paboma Hao 8e0-K8ecmom cnocoocmeyem
dopmuposanuto KOMMYHUKAMUBHO-KOSHUMUBHOU KOMNEMeHYUU.

Knwuesvie croea: npogeccuonanrvnas xomnemeHyus,
UHpOpMayUOHHBIE MEXHOI02UL, MEXHON02Us 8e0-K8eCm, npenodasamen
UHOCMPAHHBIX A3bIKOG, UHHOBAYUS.
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