TopaliFbIpOB YHUBEPCUTETIHIH
FBIJIBIMU KYPHAJIbI

HAYYHBIN )KYPHAJI
TopaiirblpoB yHUBepcUTETA

TOPAUFBIPOB
YHUBEPCUTETIHIH
XABAPIHIBICHI

HEJAT'OI'NKAJIBIK CEPUACDHI
1997 )KbIJITAH BACTAII LIBIFA/JIbI

BECTHHUK
TOPAUTBIPOB
YHUBEPCUTETA

HEJATI'OI'MYECKASA CEPUA
U3JIAETCS C 1997 TOJIA

ISSN 2710-2661

Ne 4 (2021)
MABJIOJIAP



HAYYHBIN )KYPHAJI
TopaiirelpoB yHuBepcHTETa

Ienarornyeckas cepust
BBIXOJUT 4 pa3a B roj

CBUIAETEJBCTBO
0 TMOCTAaHOBKE Ha MepeyyveT NepruoJuuecKoro eyaTHoro U3aHus,
HHPOPMAIIMOHHOTO areHTCTBA M CETEBOTO M3IaHUs
Ne KZ03VPY 00029269
BBIJIaHO
MUHHCTEPCTBOM HH(OPMAIIUU U KOMMYHHUKAIHH
Pecniy6nuku Kazaxcran

Temaruueckas HaIPpaBJECHHOCTb
ny6m/11<aul/m MarepuajioB B obactu neaaroruku,
TICUXOJIOTUH U METOUKHU ITPETIOAaBaHUA

HoanucHoit nuaexc — 76137

https://doi.org/10.48081/BFRH7055

Bac pegakTopsl — NIaBHBIH peJaKkTOp
Bypauna E. 1.
0.1.H., npogheccop

3amMecTUTelNb MIAaBHOTO PEeIaKkTopa AosikeHoBa Jl. b., PhD ooxmop
OTBETCTBEHHBIH cekpeTapb Hypranuesa M. E., PhD ooxmop

Pepakuus ajakachl — PeqakumoHHasi KOJLJIerust

Metidep H. 3., 0.n.H., npogeccop

Kymaraesa E., 0.n.H., npogpeccop

Abubynaesa A. b. 0.n.H., npogpeccop

®omunsix H. 10, o.n.u., npogeccop (Poccus)
Cronkosa E. 11, K.n.H., npogheccop (benopyccus)
Mup3za H. B., 0.n.H., npogeccop

Honmos A. C., odokmop PhD

Ioky6aesa 3. XK., mexHu4ecKuil peoaxkmop

3a JOCTOBEPHOCTh MAaTEPUAIIOB U PEKJIAMbI OTBETCTBCHHOCTh HECYT aBTOPbI H PEK/IAMOATEIIN
Penakuust ocrasisieT 3a co00il IPaBO Ha OTKJIOHCHHUE MATCPHAIIOB
I1pu Mcnonb30BaHUK MATEPHANIOB JKYpHAIA cChllka Ha «BecTHuk TopailrbpoB yHHBepcHTETay 00s3aTe/IbHA

© TopaiirbIpoB YHHBEPCHTET



TopaiirsipoB yHUBepcuTeTiHIH Xabapiubicsl, ISSN 2710-2661 ITedazozuxanvix cepusicol Ne 4. 2021

NAEOJIOI'MA U BOCITMTAHME B ITEJAT'OT'MTYECKOM
IMTPOLIECCE B OPTAHU3AIINAX OBPA3OBAHUA

SRSTI 14.07.03

https://doi.org/10.48081/NBBI20829

*L. Mukhtar
Al-Farabi Kazakh National University,
Republic of Kazakhstan, Almaty

FEATURES OF VALUE ORIENTATION DEVELOPMENT TO
FOREIGN LANGUAGE CULTURE OF STUDENTS: ASPECT
OF INTERCULTURAL COMMUNICATION

The article analyzes the specificity of the concept of the value attitude
of students to a foreign language culture and its role in intercultural
communication, reveals the psychological and pedagogical mechanisms of
its formation in the context of foreign language education. The formation
of this type of attitude among students is considered as a source of the
development of thinking, value orientations, models of behavior and
forms of activity that ensure their successful self-realization as subjects
of their native culture in the polyphony of modern society. Pointing to
the multifaceted nature of the concept under study, the author presented
a component analysis of the value attitude, revealing the psychological
and pedagogical mechanisms of its formation in the context of foreign
language education. It is proved that teaching a foreign language (in the
unity of education, training and development) on the basis of a comparative-
comparative study of a foreign language and native cultures has optimal
conditions for the formation of this attitude in the context of a personality-
oriented and culturological approaches.

Keywords: value attitude, foreign language culture, dialogue of
cultures, intercultural communication, foreign language teaching.

Introduction

Active intercultural interaction, along with positive changes, exacerbates

the problems of cross-cultural communication in modern society, due to the
contradictions between the values and the way of life of the peoples of different
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countries. In this regard, the issues of finding ways to transform cultural
diversity from a factor that hinder intercultural dialogue into a means of mutual
understanding and enrichment, into a tool for the development of a socially active
and independent personality, capable of being a full-fledged participant in the
dialogue of cultures, are being actualized in education. In order to perceive a
foreign culture and treat it as equal and valuable in view of its uniqueness, students
must form a value attitude towards a foreign language culture. It is this that will
allow us to treat a different image of the world with sympathy, tolerance and at
the same time with a certain degree of criticality, appropriating the most valuable
cultural experience. The implementation of this task can be successfully carried
out in teaching a foreign language, built in the context of a dialogue of cultures.

The provision on the need to co-study language and culture at the end
of the 20th century acquired an axiomatic sound and served as the basis for
the development of the theory of intercultural learning, reflecting the cultural
orientation in language education (M. Bennett, E. I. Passov, S. G. Ter-Minasova,
V. S. Bibler, V. V. Safonova, N. D. Galskova, G. Neuer, H. Hunfeld, etc.).
Foreign language education acts at the present stage of the country’s development
as a significant medium in establishing mutual understanding between speakers
of different cultures and languages [1]. Analyzing the educational functions
of a foreign language, V. V. Safonova emphasizes that today it is necessary to
teach a foreign language «as a means of intercultural communication..., mutual
understanding of peoples and social systems, ...enrichment with spiritual values
of different peoples and humanity as a whole...» [2]. «Foreign language» as an
academic discipline has a unique personality development potential.

It is not only about the development of intellectual qualities that allow
penetrating into the mental space of the people of a foreign culture, overcoming
their cultural isolation, but also about the rooting of value-semantic guidelines that
contribute to the successful self-realization of modern youth in the multicultural
space as subjects of culture.

The concept of «foreign language culture» in the context of the educational
sphere is considered as «a part of the general culture of mankind, which can be
mastered by a student in the process of teaching a foreign language in the cognitive,
developmental, educational and educational aspects» [3]. Note that «foreign
language culture» is not synonymous with the concept of «foreign culture» (the
culture of the country of the target language, that is, that which together with the
language constitutes the object of the cognitive aspect of the foreign language
culture); foreign culture is only a component of «foreign language culture»,
which is much broader. Intercultural potential, contained in the psychological,
cultural, pedagogical, social components of the content of foreign language
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education, provides an opportunity for the development of cognitive cultural
interests, actualizing the need for cultural identification; basic knowledge of the
typology of cultures and skills of cognitive orientation in intercultural situations;
the ability of emotional-evaluative activity in the knowledge of a foreign language
culture and the appropriation of its potential as a subject of the native culture;
expanding the experience of creative, social activity in the space of native and
foreign-language cultures through reflexive semantic search dialogical cognition
of cultural features. The concept of dialogue of cultures is often used as a synonym
for intercultural communication, by which cultural scientists understand the process
of communication (verbal and non-verbal) between communicants - carriers of
different cultures and languages, differing in the mismatch of national stereotypes
of thinking and communicative behavior [4].

Material and Methods

Modern scientific research in the field of intercultural communication focuses
on the behavior of people faced with culturally determined differences in linguistic
activities and the consequences of these differences. Modern psycholinguistic
science interprets the dialogue of cultures both as an exchange of cultural objects,
activities / methods of performing activities, and as an exchange of images of
consciousness associated with specific words and described in texts in order to
comprehend the image of consciousness of carriers of a different culture in the
course of reflection on the differences of quasi-identical images of their own
and foreign culture [5]. According to the theory of assimilation of a foreign
language culture, the result of this process is a productive, cognitive, perceptual
and emotional synthesis, on the basis of which a value attitude to culture (native
and foreign language as parts of a single world heritage) is formed, changing the
way of thinking, the hierarchy of value orientations, the nature of behavior and
activities of students [6]. The dialogue of cultures in our work is considered as a
tool for actualizing the cultural self-awareness of students: «... mastering a foreign
language culture in dialogue with his native, the student comprehends the latter
deeper, realizes it as an organic facet of European culture and world culture in
general» [3]. We see the implementation of the dialogue of cultures in our study
as the organization of the educational process based on the harmonious interaction
of cultures, in which the knowledge of the values of a foreign language culture
based on the actualization of understanding and assessment of the content of the
native culture opens up opportunities for the personal development of students,
the development of internal orientations towards the best examples of national
cultures, raising students to the level of world culture. Foreign language culture
performs a complementary function in this process, enriching the register of
productive values of the students’ native culture by activating the deep development
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of the peculiarities of the native and foreign language cultures. Native culture, in
turn, determines the points and «vectors» of students’ search for their own value
orientations in the space of world culture. Such cultural mutual enrichment is
built through the integration of foreign language subjects and training courses
of the humanitarian cycle of cultural potential in a holistic educational process:
the cultural experience acquired in foreign language classes is supplemented and
deepened by cultural knowledge from other scientific areas, which students get
acquainted with in the context of courses in psychology, literature, culture in their
native language. Thus, a dialogue of cultural meanings and linguistic images is
organized in the minds of students, expanding the boundaries of their perception
of the world and enriching the register of effective intercultural communication
skills. Let us analyze the features of the mechanism of appropriating cultural
experience, starting with a consideration of the concepts of culture and its values,
in order to understand the multidimensionality of this process. In a broad sense,
culture is understood as social, material and spiritual phenomena; various forms of
individual consciousness and behavior, ways of organizing the subject’s activities
to meet their needs. In the educational sphere, an axiological understanding of
culture is accepted, according to which it is understood as a system of values of
positive significance, in which the social experience of mankind of a socially
creative and personally developing nature is concentrated. The concept of
value finds its application in various fields of scientific knowledge. So in the
philosophical dictionary the following definition of values is given: specifically
social definitions of objects of the surrounding world, revealing their positive or
negative meaning for man and society (good, good and evil, beautiful and ugly,
contained in the phenomena of social life and nature) [7]. In cultural studies, the
value of culture is generalized — a system of objects, conditions, needs, goals
(personal meanings) vital for a person and society, on the basis of which the
regulation of human life is carried out, the formation of an attitude towards objects
of the surrounding cultural environment. The definition of P.S. Gurevich, who
understands value as «a personality-colored attitude to the world that arises not
only on the basis of knowledge and information, but also on the basis of a person’s
own life experience» [5].

Literature review

Researchers of intercultural communication, authors of three well-known
models of culture, anthropologists F. Trompenaars («layers of culture»); Hofstede
(«culture oniony); E. Hall («triad of culture») distinguishes in the structure of
culture internal (implicit, hidden layer — psychological qualities, values, grammar
of language, consciousness) and external (external forms of culture — language,
material values; behavioral models, rituals, holidays, customs) aspects [8]. One
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way or another, all three scientists agree that the most significant element of
culture, which determines its explicit manifestations, are the values that make up
the core, the basis of any culture. Reflecting in the consciousness of the bearer
of a particular culture in the form of value orientations — a set of value-semantic
attitudes, the values of culture affect socialization and determine the direction of
the way of thinking, regulate the behavior of its bearers. Perceiving culture as a
single whole, education plays a special integrating role, synthesizing in its content
the values of culture in the form of its four elements - knowledge about various
spheres of life; skills and abilities to implement methods of activity; creativity
as the application of methods of activity in new conditions; attitude to the world,
to people, to oneself, correlated with the system of personal values of a person
(V. V. Kraevsky, I. Ya. Lerner, M. N. Skatkin). In the course of education, «the
emerging person refracts the fragments of the« become »culture presented to him
from outside through the prism of his« I », merges the products of someone else’s
experience with the indicators of his own, comprehends them, ie.endows with his
own meanings...,while he creates a new, before him non-existent culture »[9]. This
process is accompanied by the formation of a certain type of attitude towards the
cognizable values of culture, which determines the selective focus of the individual
both on activity and on the processes of self-realization. The work of scientists in
various scientific fields is devoted to the study of value relations (V. A.Vasilenko,
A. A.Bodalev, B. S. Bratus, A. N. Leontiev, D. A. Bondarevskaya, V. V. Serikov,
N.E.Shchurkova). The axiological approach in pedagogy, which is intensively
developing today in education, actively studies the methods and mechanisms of
actualizing the activity of the individual, aimed at understanding, recognizing
and producing material and spiritual values of culture (N. M. Voskresenskaya,
N. B. Krylova, N. D. Nikandrov, Z. I. Ravkin and others). In considering the
concept of values, particular importance is attached to the motivational-value
component of their awareness, which received its justification in the psychological
theory of relations by V. N. Myasishchev [10]. As a result of the analysis of
psychological and pedagogical research, it has been established that personality
relations indicate an objective connection between the personality and the objects of
knowledge and express the subjective position of the personality in relation to them,
including the assessment of their significance. In this context, the value attitude
appears simultaneously in two of its states: as a procedural characteristic (includes
the act of assessment) and as a stable personal formation that determines the value-
semantic position of a person in relation to values as personally significant (value
orientations). The meaningful relation includes socio-cultural values assigned by
a person, which acquire the status of personal values in the process of activity
de-objectification by individuals of the content of social values, objectified in the
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works of material and spiritual culture. The appropriation of the cultural heritage of
mankind, as you know, breaks down into the activity of appropriating the material
world (cause-and-effect relationships and relationships), as well as the production
of semantic formations (the ideal world). Accordingly, human activity is realized
at two levels: personal-semantic, responsible for the production of attitudes to
reality, motives, semantic orientations; and individual-psychological, on which the
realization takes place, the objectification of these relations. In the psychological
theory of human activity (L. I. Bozhovich, L. S. Vygotsky, V. S. functions) in unity
with exteriorization (creative change of the environment by creating new objects).
Internal (mental) activity is directly related to the processes of meaning formation.

Objective sociocultural values become effective guidelines for behavior and
life, provided that they are recognized and accepted by a person, becoming his
personal values. Consequently, students will treat a foreign language culture as a
value if it acquires a personal meaning for them. A person’s understanding of the
meaning of any relationship to the world requires a specific internal activity of
evaluating oneself and one’s life (according to A. N. meaning-making. The totality
of emotional experiences that create the «partiality of human consciousness» are
certainly included in meaning-forming relationships. A personal attitude is always
emotional, emotional the sphere performs the function of marking subjective
significance. Socially significant, becoming a personally significant relationship,
generates dynamic tendencies of great effective force — the tendency of duty (due
as a generally significant moral component), actualizing the volitional processes
of the individual. To realize one’s attitude, according to D. A. Leontiev, means to
resolve the conflict between the proper and the essential, to correlate the personal
significance of the value with objective reality as a result of the reflection of one’s
relations, and to make a choice by performing an action» [11]. Personal values are
characterized by high awareness, they are reflected in consciousness in the form
of value orientations and determine social relationships and people’s livelihoods.

Results and discussion

Constituent structures were identified — motivational-need, cognitive-
operational, evaluative-emotional and activity-behavioral components. In the
context of mastering a foreign language cultural space in the course of teaching a
foreign language, these components are filled with specific content. Let’s consider
the first of them — the motivational-need component. A comparative study of the
characteristics of a foreign language culture and the values of the native culture
in the process of foreign language education can be regarded as a mechanism for
activating the motivational sphere of students. In the process of studying a foreign
language culture, students discover a lack of cultural knowledge for understanding
and explaining various models of behavior, the use of speech structures and other
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features of a foreign culture, which actualizes the need for information about
the cultural specifics of the country of the target language, which is a powerful
cognitive motive: unfamiliar and unusual fragments of a foreign culture arouse
the direct interest of students and stimulate their cognitive activity. At the same
time, students’ knowledge of a foreign language culture by means of their native
culture leads to a deepening of their knowledge about their native culture, its role
in the development of world culture, actualizing the need for cultural identification.
Comparison of a foreign language culture with one’s own cultural experience is
based on the reflection of one’s own values and meanings of the native culture. This
is due to the rethinking of one’s own cultural baggage and entails a reorganization
of the value system of students through the inclusion of new cultural meanings
in it, and can have both positive (multicultural thinking, empathy) and negative
(loss of cultural identity, national values) consequences. Actualization of the need
for cultural identification prevents the possibility of negative consequences in the
course of learning a foreign language culture, contributing to the establishment
of «spiritual relationship between oneself and one’s people, the experience of a
sense of belonging to the native culture, the interiorization of its values and the
construction of one’s own life taking them into account.

The formation of a value attitude towards a foreign language culture is based
not only on the appropriation of cultural experience (interiorization), but also on
creative changes in the environment by creating / creating a new objective world of
culture (exteriorization), actualizing the need for creation, confirming its productive
nature. The need for creation refers to the highest spiritual needs of a person
and is inextricably linked, on the one hand, with the desire of a person for self-
expression, self-knowledge, and on the other hand, it carries a social orientation,
stimulating the practical activity of a person to create / create a cultural space. The
existence of this need to motivate students’ activities and behavior indicates the
transformation of social meanings into personal values, and the creation of new
objects that carry social and cultural significance expresses the self-actualization
of the individual. Thus, the need to create a socio-cultural space as an expression
of self-actualization of the individual, which we include in the motivational-need
component, develops independence, creative activity of the individual, forms his
active social position, focus on the creative transformation of his socio-cultural
environment as a subject of his native culture.

Let us study the next component in the structure of the value attitude - the
cognitive-operational one. It is associated with such categories as knowledge,
thinking and understanding processes, combinatorial ability to use knowledge
from different cultures in the course of introducing students to a foreign language
culture. Cognition of a foreign language culture is carried out through the prism of
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their national picture of the world, since their cultural experience is primary in the
perception of a foreign culture. In the minds of students, basic cognitive structures
are being formed that provide them with the perception and understanding of the
characteristics of a different socio-cultural community. For this, the phenomena of
a foreign language culture must be included in the context of the student’s previous
cultural experience in order to build secondary cognitive constructions-meanings in
his cognitive system, correlated with the knowledge of the world of representatives
of a foreign cultural community. For this, the phenomena of a foreign language
culture must be included in the context of the student’s previous cultural experience
in order to build secondary cognitive constructions-meanings in his cognitive
system, correlated with the knowledge of the world of representatives of a foreign
cultural community. In this process, the learner of a foreign language culture relies,
firstly, on the cognitive means of his own culture, attracted to understand the means
of a foreign culture, secondly, on new knowledge about a foreign culture, formed
in the course of its cognition, and, finally, on new knowledge about their culture,
created by the knowledge of a foreign culture. This process is associated with the
complication of the connections established in the minds of students between the
elements of the cultures and languages they acquire, developing their reflexive
abilities, the ability to flexibly use various types of information, and effectively
construct mental representations.

Let us analyze the content of the evaluative-emotional component of the
studied type of relationship. In the formation of the studied relationship, emotional-
evaluative activity is extremely important, since the interiorization of the meanings
of culture is carried out in the unity of awareness (cognitive level of cognition)
and experience (emotional level), the product of which is «something internal and
subjective, including a new value consciousnessy [2]. Transcoding experiences into
a sign, verbal form (verbalization) stimulates reflexive processes and expands the
horizons of self-awareness. Scientists have proved that the process of penetration
into a foreign culture is accompanied by a period of formation of the cognizing
inner experience of socio-cultural values associated with the processes of meaning
generation. It was found that the peculiarity of meaning-forming activity in the
context of the formation of a value attitude towards a foreign language culture in the
course of comparing images of the native culture of a foreign language is associated
with the revision of one’s own cultural baggage and is associated with a change in
the value system due to the consciously selective internationalization of the values
of a foreign culture. In this case, it is more correct to speak not about meaning
formation, but about meaning transformation. This process is characterized by
the polarity of emotional experiences, since the collision of images of the native
culture generates emotional tension and negative emotions due to the experience
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of «uncertainty in the significance of the values of one’s own sociocultural space,
the discrepancy between the images of the world of one’s consciousness, one’s
own existential insignificance», the negative consequences of which may be a
departure from one’s national culture, or vice versa ethnocentrism [6]. In order
to avoid negative consequences, it is necessary to form students’ experience of
an evaluative attitude to intercultural interaction. This experience, according to
a number of authors (G. Neuner, G. Heyd, R. Dietrich), presupposes: a positive
attitude towards a foreign culture and its carriers, the ability to perceive the specifics
of a foreign culture, to compare it with the national identity of one’s culture, to
identify differences and commonality in cultures, in the worldview of their carriers;
critically comprehend the negative / enriching potential of the influence of the
meanings of a foreign language culture on the native culture of students.

As a result, the student should be able to establish a deliberately selective
attitude to the manifestations of a foreign language culture according to the
principle: to know well, to have ideas, to be able to adequately respond to
something, useful for enriching the native culture.

Let us examine the last component of the studied attitude — the activity-
behavioral one. In contrast to the previous structural components related to
the categories of students’ internal activity (mental activity), this component is
associated with the development of mechanisms for the practical implementation
of the personality of internal semantic new formations in various forms of external
activity: behavior, objective activity. A change in student’s consciousness as a result
of the synthesis of knowledge about the specifics of native and foreign language
cultures, about the common knowledge of world culture and communication
change his behavioral attitudes and generate new forms of his activities, which
indicates the success of the formation of an updated value system. Based on the
analysis of a number of works on intercultural education in the content of the
activity-behavioral component, we included general educational and special skills
necessary for the successful creative self-realization of students in a multicultural
educational space as a subject of their cultural and creative activities, namely:
1) development of the ability to self-master foreign language culture (includes the
possession of rational methods of mastering a foreign culture (verbal, educational /
research strategies for learning a foreign language culture), the ability to use them
in their individual educational program); 2) the skills of conducting intercultural
dialogue; 3) the skills of creating a socio-cultural space.

Let us dwell in more detail on the indicated aspects of this component.
The ability to independently master a foreign language culture is based on the
development of the autonomy / independence of students’ activities in learning
as a personal quality of a student, necessary for him to overcome cultural
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stereotypes in the perception of a foreign language culture, determine the personal
meaning of knowledge, form his own position in relation to it, make independent
decisions and carry responsibility for them both in educational and cognitive and
extracurricular activities. In addition, the ability to participate in intercultural
dialogue is considered by us in connection with the development of students’ ability
to use variable communication strategies and tactics of verbal and non-verbal
communication in accordance with the cultural characteristics of a foreign culture,
the adequate choice of which allows to achieve the effectiveness of communication.

Most often, the purpose of their interaction is «non-linguistic» in nature,
and language is a means of implementing this interaction. Therefore, in the
process of studying a foreign language culture, it is necessary, in addition to the
formation of linguistic skills and abilities for correct speech (linguistic) behavior
in situations of intercultural communication, to teach methods of social interaction.
These are understood as «techniques and means of interaction, with the help of
which the transformation of complex, conflicting relationships between people is
directly carried out: verbal and non-verbal means of communication, strategies,
techniques for achieving goals, getting out of the conflict, mastering roles,
knowledge of the laws of human behavior in general, that is ... a repertoire of
social actions» [2]. In other words, students need to be taught how to use the so-
called supportive communication tactics (transmitting different meanings, filling
in pauses, interrupting or continuing a conversation, using different directions of
conversation, etc.).

In addition, it is necessary to develop students’ ability to model their verbal
and non-verbal behavior, taking into account different cultural traditions, using
combinatorial approaches in organizing communication activities and a creative
approach (use adequate gestures and facial expressions; previously learned
normative behavior patterns depending on the culturally specific situation) ...
The development of the ability to improve the socio-cultural space realizes
the need for creation as the basis of the value relationship. The integration of
educational and extra-curricular processes and spaces as forms of students
receiving versatile cultural practice in communication is aimed at gaining personal
practical experience of creative self-realization in a real socio-cultural space. The
interaction of an educational institution with cultural objects, art, public youth
and political organizations of the hometown (near socio-cultural space), as well
as the establishment of links with educational and cultural institutions abroad
allow organizing a single educational space in which native and foreign-language
cultures are included in the real life of students, developing the skills of cultural
and creative activities and activating their social position. In the concept of
educational creative cultural and creative activity, we include the performance of
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creative work, educational and research activities, participation in various types
of social practice, united by the issues of finding ways to prevent / neutralize
the negative consequences of intercultural interaction (national and religious
intolerance, negative attitudes towards foreigners), modernization of society by
borrowing foreign experience, etc. This type of activity is implemented on the
basis of the principle of an expanding educational space (study group — institute
—hometown — country — world), integrating educational and cognitive activities
with cultural and creative practice in a real socio-cultural space. The transition
from educational and cognitive activity to creative cultural and creative activity
in society (from purely educational goals to active interaction with society) is
of particular importance, since due to this, the acquired concepts and developed
beliefs, conscious relationships acquire the character of habitual ways of behavior
and activity, consolidating in the appropriate personal qualities, stimulate the
creative activity of students. Cognition of a foreign culture has a centrifugal
character: by appropriating the values of a foreign culture and preserving the best
in their own, they become subjects of their life, directing their abilities to create
their nearest socio-cultural space, and then spreading their activities beyond its
limits - the cultural space as a whole. The successful results of their activities, the
weight of personal contribution to public affairs contribute to the development
of conscious, effective feelings (patriotic pride, love for the native culture;
responsibility to the Motherland, etc.), reaching the level of mutual understanding
in the dialogue of cultures.

Conclusion

The motivational-need component of the structure of this attitude is
characterized by the manifestation of stable motivation to expand cultural
knowledge (interest in learning a foreign language culture, in deepening knowledge
about native culture); actualization of the need for cultural identification; striving
for creative creative transformation of the socio-cultural space. Summarizing the
above, we will list the main things that we include in the content of the cognitive-
operational component, namely: the system of knowledge of the typological
characteristics of the foreign language and native cultures; skills of comparative
analysis of the characteristics of cultures (determination of specific and general
meanings in native and foreign-language cultures).

The content of the evaluative and emotional component is characterized
by: a positive attitude towards a foreign language culture and the process of its
cognition; the ability to determine the nature of its influence on the value system
of the native culture, to form a deliberately selective attitude to the peculiarities
of a foreign language culture as a subject of the native culture; possession of
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emotional-volitional regulation to create a positive background for communication
and achieve mutual understanding in situations of intercultural interaction.

The content of the activity-behavioral component includes the ability
of students to independently master a foreign language culture; the ability to
use variable communication strategies and tactics of verbal and non-verbal
communication in accordance with the cultural characteristics of a different
linguistic society, the adequate choice of which allows to achieve communication
effectiveness; skills of cultural and creative activity of the socio-cultural space.

In conclusion of the analysis of the nature of relations, we formulated
the concept: «the value attitude of students to a foreign language culture» is a
personal integrative property that expresses the student’s ability to consciously
and selectively assign the values of a foreign language culture, the subsequent
synthesis of the productive potential of a foreign language and native cultures,
building on their basis their own a system of values and choosing ways of creative
self-realization in a multicultural educational space as a subject of their national
culture. Thus, we consider the formation of students’ value attitudes towards a
foreign language culture as a source of the development of the cognitive sphere,
humanistic value orientations, models of behavior and forms of activity that
provide young people with freedom of cultural self-determination and the success
of self-realization in a multicultural modern space.
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*JI. K. Myxmap

On-®apadu ateiHAaFe Ka3ak yITTHIK YHHBEPCHUTETI,
Kazakcran PecrryOmikacel, AJIMaTHI K.

Martepuan 10.12.21 Gacmara TycTi.

CTYJAEHTTEPAIH INETEJ TIJI MOAEHHUETIHIH KYH/bIJIBIK
BAFBITTAPBIHBIH JAMY EPEKIIEJIIKTEPI: MOJIEHUET
APAJIBIK BAUJIAHBIC ACITEKTICI

Makanada modenuemapanvlk KapblM-KamslHAC Npoyecinoe
cmyOoeHmmepOiy wiem mini MooeHueminoe sjeymemmeny nPoYeciniy oamy
MexaHuzmoepi MeH Manbl3bl awblizan. CnyoeHmmepoe Kaowlioayobiy Oy
MYypiHiy 0amybl Ka3ipei KOnmMooeHuemmi Ko2amoa o3iHiy mei MooeHUueminiy
cybvekminepi peminoe onapovly madvlcmvl O63iH-031 JHcy3e2e aAcbiPYbiH
KAMMAMACHI3 ememiH otiayobl, KYHObLIbIK 0A20apiapblHblH, MIHE3-KYIbIK,
yacinepi mern Kvizmem hopmanrapoiHbly OAMYbIHbIH KAUHAD KO3l pemiHoe
Kapacmulpwliadvl. Aemop wiemen mindix Oinim bepy d#cazs0ablHOA OHbIH
KAbINMACYbIHblY NCUXOL02UANBIK-Ne0ASOSUKANbIK, MEXAHUSMOEPIH auld
OMuIPbIN, KYHOBLIbIK KAMBIHACMbIY KYpAMOAc Manoaybii ycolhobwl. Lllem
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minin (0inim Oepy, oxblmy J#coHe oamvimy OipricinOe) wiemen mini MeH
My2aH MOOEHUenmi CanblCMbIPMAIbL 3ePMIMeY He2i3iHOe OKbIMYObIH myJad
JHCOHE MOOCHUECMMAHY KOHMEKCMIHOE 0Cbl KO3KAPACMbL KATLINMACIbIPY
YUWLiH OHmMailisl Heaz0aunapsl oap ekenoiei 0dnen0eHol.

Kinmmi ce30ep: KyHnOwLiblK KamvlHac, wiem mil MoOeHuemi,
MOOeHuemmep OUano2bl, MOOEHUEMAPATbIK KAPbIM-KAMBIHAC, Wien MiiH
OKbBIMY.

*JI. K. Myxmap

Kazaxckuit HarmoHaIBHBI YHUBEPCUTET UMECHH anb-Dapadu,
Pecny6imka Kazaxcran, T. AnMaThI.

Marepuan noctynuin B pegakuuio 10.12.21.

OCOBEHHOCTHU PA3BUTHUA Y CTYAEHTOB HIEHHOCTHBIX
OPUEHTAIIMI K UHOS3BIYHOM KYJbTYPE: ACHEKT
MEXKYJbTYPHOU KOMMYHUKAIIAA

B cmamve packpuisaromcea mexanusmvl pa3gumus u 3HAYUMOCMU
npoyecca coyuaru3ayuy cmyoeHmos 6 UHOA3bIYHOU KYIbmype 8
npoyecce MelNCKYIbmypHOU KoMmyHukayuu. Pazeumue y cmyoenmos
O0aHHO20 BUOA BOCHPUAMUS PACCMAMPUBAEHICI KAK UCHOYHUK PA3GUMUS
MblULIeHUs, YEHHOCIHBIX OpUeHmayuil, mooenell nogeoeHus u Gopm
deamenbHOCMuY, 00eCcneuusaWux ux YCHewHyl camopearu3ayuio
Kak cyObexkmog poOHOU KyIbmypbl 8 COBPEMEHHOM NONUKYIbIMYPHOM
obwecmee. Aemop npedcmasu KOMNOHEHMHbIL AHANU3 YEHHOCMHO20
OMHOWEHUSL, PACKPLIBAS NCUXOJI020-Ne0a202UYecKue MexaHusmbl e2o
Gopmuposanus 6 kKonmexcme UHOA3LIYHO20 0Opazosanus. JJoxkazvieaemcs,
umo obyueHue UHOCMPaHHOMY A3bIKY (8 eOUHCMBE BOCRUMAHUSL, 00)UeHUs
U pazeumus) Ha OCHO8e CPABHUMENLHO-CONOCNABUMENLHO20 U3YUEHUs
UHOSI3LIYHOU U POOHOU KYIbMYP, PACHOAA2Aen ONMUMATbHBIMU YCIOBUAMU
0115l popmMuposanuss OGHHO20 OMHOWEHUS 8 KOHMEKCMe TUYHOCMHO-
OPUEHMUPOBAHHOZ0 U KYbMYPOL02ULECKO20 NOOX0O08.

Kniouegvie cnosa: yennocmmnoe omnowenue, UHOA3LIYHAS KYIbMYPA,
ouanoe Kyivmyp, MeXiCKYIbmypHas KOMMYHUKAYUSA, UHOS3bIYHOE 0DYYenue.
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