TopaliFbIpOB YHHBEPCUTETiHIH

FBLJIBIMU KYPHAJIBI

HAYUHBIN ) KYPHAJI

TopailirelpoB yHUBepcHTa

TopalrbIpOB YHUBEPCHUTETIHIH
XABAPHIBICBHI

IMegarornkajiabiK cepusichbl
1997 xpu1mad OacTam IbIFa b

BECTHUK
TOPAUTBLIPOB
VHUBEPCUTETA

Henaromqecxaﬂ cepus
Wzpaercs ¢ 1997 rona

ISSN 2710-2661

Ne 3 (2026)
[TaBnonmap



HAYYHBIN KYPHAJ
Topaiireipos yHuBepcurera

Ilenaroruyeckas cepust
BBIXOJUT 4 paza B roj

CBUJETEJbCTBO
0 IIOCTAHOBKE Ha IepeydeT MePHOANIECKOTO MEIaTHOTO U3/IaHNs,
MH()OPMAIIMOHHOTO areHTCTBA M CETEBOTO N3IAHUS
Ne KZ03VPY 00029269
BBEIJJAHO
MunncTepcTBOM HH(POPMAIMK 1 KOMMYHHAKAITHNA
Pecny6nmku Kazaxcran

TemaTnyeckasi HANPaBJIEHHOCTh
Iy OITUKANUS MaTepHaIoB B 0ONACTH TEJaror Ky,
TICHXOJIOTHH ¥ METOJIMKH MPETIOIaBaHUs

IMognucHoi mugexkc — 76137

https://doi.org/10.48081/BTOUP3.2026/ISSN2710-2661

Bac penakTopbl — INIaBHBII peJaKTOp
Tynexosa I. M.
doxmop PhD, npogpeccop
3aMecTHUTENb TIaBHOTO pelakTopa XKymaraesa E., 0.n.1., npogheccop
OTBETCTBEHHBIH CeKpeTaphb IMonanpomnyno A. C., dokmop PhD, npogheccop

Penakums ajgkachl — PerakumonHasi KoJ1Jerus

Marayosa A. C., 0.n.H., npogeccop

Bexkmaramberosa P. K., 0.n.H., npogeccop

CamekuH A. C., dokmop PhD, accoy. npogeccop

CuH Kysn ®@ynr Kenner, 0.n.H., npogeccop (Kumaii)

KenBuc Pumanrac, 0.1.H., K.NCUX.H., npogpeccop (JIumea)
Asarss A. B., 0.n.H., accoy. npogheccop (Apmenus)
Tomac Yex, 0.n.H., Ooyenm n.H. (Yeuwickas Pecnybnuxa)
Hcxkaxosa 3. C. mexHuueckuli peoakmop

3a 0CTOBEPHOCTh MATEPHAIIOB U PEKIIAMBI OTBETCTBEHHOCTH HECYT aBTOPBI H PEKIaMOAATeNNn
Pepakmus ocraBiser 3a coboit TIpaBO Ha OTKJIOHCHHE MaTCpHAJIOB
TTpy MCIIONB30BaHHH MaTEPHAJIOB XKYypHana cChlika Ha «BecTHHK TopalThIpoB yHHBEpCHTETa» 00s3aTeIbHA

© TopaTsIpOB YHHBEPCHTET



Bectuuk Topaiireipo yausepcurera, ISSN 2710-2661 Cepus ITeoazoeuueckas Ne 3. 2026
SRSTI 14.29.01

https://doi.org/10.48081/BTOUP3.2026/395-413

*A. A. Mussabekova’, B. S. Zhumagulova?
12 Abai Kazakh National Pedagogical University,
Republic of Kazakhstan, Almaty

'ORCID: https://orcid.org/0009-0001-4650-6272
20ORCID: https://orcid.org/0000-0002-9422-427X
*e-mail: mussabkovaaigerim90@gmail.com

DEVELOPMENT OF THE COMMUNICATIVE
COMPETENCE OF SCHOOLCHILDREN
THROUGH ACTIVATION OF VOCABULARY
ON THE TOPIC: "FOOD CULTURE"

The article is devoted to the analysis of the methodological foundations
of the formation of communicative competence of students in schools with
a non-Russian language of instruction, using the example of the thematic
section "Food culture" from the textbook of the Russian language for the
8th grade. The relevance of the research is determined by the need to
improve the effectiveness of teaching Russian as a non-native language
in a multicultural educational environment. The aim of the work is to
identify effective methods of activating thematic vocabulary that contribute
to the development of oral and written speech in schoolchildren. The
methodological basis is based on lexico-semantic, communicative
and cultural approaches. During the analysis, the thematic groups
of vocabulary were identified, a contextual and grammatical analysis
of speech material was carried out, and the role of the socio-cultural
component in the formation of linguistic and intercultural competence
was assessed. The results of the study showed that tasks combining lexical
activation with communicative and cultural speech situations demonstrate
the greatest effectiveness. The empirical basis of the work is based
on the real tasks of the textbook and the results of their practical
application in the school classroom, which ensures the applied significance
of the research. The conclusion is made about the high pedagogical
value of integrative techniques focused on meaningful and culturally
determined language acquisition. The results obtained can be used in the
development of teaching materials, improving the training of teaching staff
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and modernizing the educational process in schools with a non-Russian
language of instruction.

Keywords: communicative competence, school linguodidactics, lexical
activation, food culture, contextual analysis, sociocultural competence,
grammatical constructions.

Introduction

In the context of updating the content of secondary education and the transition
to a competency-based learning model, the formation of students’ communicative
competence is of particular importance. For students with a non-Russian language
of instruction, mastering Russian is not only a means of academic success, but
also an important resource for full-fledged participation in social and intercultural
communication. The development of speech skills in this category of students
requires not only systematic work with vocabulary and grammar, but also the
involvement of culturally relevant topics that promote emotional engagement
and linguistic activity.

In the practice of teaching Russian as a non-native language, there is a steady
tendency to mechanically assimilate vocabulary without including it in a live
speech context. The task of activating thematic vocabulary within the framework
of educational topics that are close to the real life of students becomes especially
relevant. One of these topics, which has a high motivational and speech potential,
is the topics of the section «Food culture». The inclusion of this topic in the
educational process allows not only to expand the vocabulary of students, but
also to form their skills to express themselves based on personal experience, to
use vocabulary in a reasoned and coherent form, as well as to master the cultural
meanings of linguistic units.

An analysis of modern textbooks on the Russian language used in schools
with a non-Russian language of instruction shows that the topic of nutrition
is presented quite fully, but it is not always accompanied by a well-structured
vocabulary activation technique. The links between lexical work and the formation
of productive speech skills have not been sufficiently developed; there is no
systematic approach to the socio-cultural aspect of the topic. This creates the need
for scientific understanding and practical analysis of the effectiveness of tasks
aimed at developing the communicative competence of schoolchildren by means
of thematic vocabulary.

The purpose of this study is to identify effective methodological techniques
for activating thematic vocabulary on the topics of the «Food Culture» section
in the framework of teaching Russian in 8th grade schools with a non-Russian
language of instruction. The study is based on the analysis of real educational
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material (textbook on the Russian language, 8th grade, Atamura, 2018) [1],
as well as on the assessment of students’ speech activity during the tasks presented
in section VII. In accordance with the goal, the following tasks were set:

— to characterize methodological approaches to the formation
of communicative competence in teaching Russian as a non-native language;

—to analyze the structure and content of the tasks of the educational section
"Food culture";

—to carry out a lexico-semantic and socio-cultural analysis of the vocabulary
used;

—to evaluate the effectiveness of communication, grammar and cultural tasks
for the development of speech skills;

— identify the strengths and limitations of the implemented techniques based
on the data obtained.

The relevance of this study is due to the need to improve the quality of Russian
language teaching in non-Russian-speaking schools based on the integration of
lexical, speech and cultural components, which is especially important in the
context of the multinational education system of Kazakhstan. The results obtained
can be used in improving school curricula, compiling textbooks and methodological
recommendations for teachers.

The concept of communicative competence in modern pedagogy is interpreted
as an integrative personality quality that ensures effective participation in speech
interaction and conscious use of language in socio-cultural contexts. The theoretical
foundations were laid in the works of Canale and Swain [2] and described in the
CEFR (Council of Europe) [3], which still remains a methodological guideline
for the formation of language competencies. In line with these approaches,
communicative competence includes linguistic, sociolinguistic, discursive,
strategic and sociocultural components [4; 5].

In Russian linguodidactics, the conceptualization of the concept of
communicative competence was carried out in the works of N. D. Galskova,
which emphasizes the connection of speech skills with the personal, cultural and
cognitive development of the student. Galskova emphasizes that the development
of this competence is possible only in conditions of meaningful speech interaction,
close to the realities of life [6].

The modern formation of communicative competence is based
on a combination of communicative, competence-based and activity-based
approaches. The communicative approach presented in the works of Littlewood
[7] and Solovova [8] provides language teaching as a means of communication,
assuming modeling of speech situations close to natural ones. The competence-
based approach, enshrined in the educational standards of Kazakhstan, is focused
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on the formation of universal skills necessary for the flexible use of language in
society [9]. The activity-based approach considers speech as a form of cognitive
activity that develops in the process of performing significant communicative tasks.

The peculiarities of the formation of communicative competence among
schoolchildren with a non-Russian language of instruction are due to the limited
speech practice, cultural distance and the need for interlanguage interference. In
these conditions, methods based on culturally significant vocabulary are relevant,
in particular, topics of everyday life and national identity, including nutrition. The
studies of Baganayeva [10], Dosayeva [11], Mukusheva and others [12] confirm
that the integration of culturally colored vocabulary into the educational process
increases the motivation of students and contributes to the sustainable formation
of speech skills.

Thus, in modern pedagogy, communicative competence is considered as
the result of holistic, contextually conditioned and culturally oriented learning.
The theoretical and methodological basis of its formation is based on proven
approaches recognized in both international and Kazakh methodological practice,
which confirms the relevance of the research undertaken.

The activation of thematic vocabulary is central to the formation of
students’ speech skills when teaching Russian as a non-native language. It
is aimed not only at expanding vocabulary, but also at the meaningful use of
lexical units in various types of speech activity. One of the most productive
theoretical foundations in this direction is the lexico-semantic approach, which
considers the word as a multidimensional unit functioning in a certain thematic
and communicative framework. As emphasized by D. Nation [13], successful
assimilation of vocabulary is possible only if it is included in a semantic system
understandable to students. In the context of bilingual learning, contextual and
situational input is particularly effective, which allows not only to learn new
words, but also to see their functioning in real discourse. Research by Russian
and Kazakhstani teachers has shown that systematic work with thematic
groups of words (for example, vocabulary of food culture, national cuisine,
and household processes) allows students to master the means of expressing
opinions, assessments, and argumentation.

An important component is methodological techniques for activating
vocabulary in school textbooks. In modern publications (in particular, in textbooks
on the Russian language for non-Russian-speaking schools of the Republic of
Kazakhstan, approved by the Ministry of Education and Science of the Republic
of Kazakhstan, 2018) [1], exercises on lexical addition, synonymic and antonymic
transformation, compilation of lexico-semantic fields, as well as productive tasks
aimed at creating their own statements are widely used. As studies by B. Tomlinson
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[14] and C. Celce-Murcia [15], productive exercises with thematic vocabulary
significantly improve the quality of students’ speech utterances, especially in
dialogical and monologue form. Research by Kazazova et al. [16] confirms that
students who systematically work with vocabulary in thematic sections demonstrate
higher results in terms of speech coherence, lexical richness and accuracy. A similar
conclusion is contained in an empirical study by S. Schmitt and M. McCarthy
[17], which emphasizes the need to move from passive vocabulary acquisition to
its productive use in oral and written practice.

Kazakh studies, including the work of Aubakirova [18], Dosmaganbetova
[19], emphasize the effectiveness of integrating thematic vocabulary into project
and situational tasks when students use vocabulary not mechanically, but as a
means of expressing opinion, argumentation and cultural identity. It is especially
productive to work with culturally labeled vocabulary — dishes of national cuisine,
traditional drinks, stable phrases, proverbs and figurative expressions.

Thus, modern research confirms that the activation of thematic vocabulary in
the context of teaching Russian as a non-native language requires a comprehensive
methodological approach, including semantic systematization, work with context,
productive speech tasks and cultural interpretation. Such an organization of the
educational process contributes not only to the assimilation of words, but also to
the formation of students’ confidence in their own speech actions, which is the
foundation of communicative competence.

Modern linguistic and didactic research emphasizes that successful mastery
of a non-native language is impossible without taking into account the socio-
cultural component. Language is inseparable from culture, and learning a language
without a cultural context leads to the formation of formal knowledge that does
not provide real communicative ability. As Byram [4] emphasizes, intercultural
communicative competence includes not only knowledge of linguistic norms,
but also the ability to interpret, compare and adequately use cultural meanings
embedded in language. One of the most universal and significant cultural layers
actively used in education is the topic of nutrition and culinary traditions. This
topic has a high motivational appeal for schoolchildren, cultural relevance and
wide opportunities for speech practice. Research by Tomlinson [14] and Kramsch
[20] shows that the inclusion of culturally colored topics in the educational process
promotes deeper involvement of students in communicative situations, activates
their vocabulary and develops semantic interpretation skills.

The topic of nutrition, as part of the school curriculum, has a high didactic
potential. It provides support for the personal life experience of students,
activates the emotional perception of the material and contributes to the formation
of a linguistic picture of the world through the prism of native culture. The studies
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of Dosayeva [11], Mukusheva and Karimova [12], published in the Bulletin of
JSC NCPC "Orleu" and other Kazakhstani publications, confirm that working
with texts and assignments on the topic of national cuisine leads to an increase
not only in lexical productivity, but also in respect for one’s own cultural identity.

In addition, within the framework of the competence approach, the topic
of nutrition contributes to the formation of interpretative and evaluative speech
activity. As noted in the works of Schmitt and McCarthy [17], the inclusion of
students in speech tasks aimed at describing, comparing, arguing, and discussing
cultural phenomena (for example, dishes, eating traditions, and hospitality norms)
ensures the full realization of speech competence in all its components — lexical,
grammatical, pragmatic, and sociocultural.

Special attention in the research is paid to the use of cultural vocabulary within
the thematic modules of school textbooks. Textbooks on the Russian language
for 8th grade with a non-Russian language of instruction, including the section
"Food culture", are based on cultural content: texts about Kazakh cuisine, dishes
of other peoples of Kazakhstan, traditions of hospitality, features of the national
feast [1]. This allows students not only to enrich their vocabulary, but also to
realize the value orientations hidden in linguistic expressions, which contributes
to the formation of linguistic and cultural reflection.

Thus, the socio-cultural component, especially in the field of nutrition, plays
a key role in the development of speech skills, as well as in fostering a tolerant and
culturally sensitive attitude towards language and its native speakers. It provides
astrong link between personal experience, native culture and new language knowledge,
which makes learning not only effective, but also meaningful for the student.

Materials and Methods

The study is based on an analysis of section VII "Nutrition culture"
of the textbook on the Russian language for 8th grade schools with a non-Russian
language of instruction recommended by the Ministry of Education and Science
of the Republic of Kazakhstan. This section includes thematically relevant texts,
lexical units, grammatical exercises and tasks for speech development, which
makes it an important resource for the formation of communicative competence.

The methodological base of the research includes communicative,
lexico-semantic and activity-based approaches. Within the framework
of the communicative approach, special attention is paid to the activation of
thematic vocabulary related to nutrition through working with texts, exercises for
the use of isolated sentence members and building dialogues on cultural topics.

The following methods were used: content analysis of lexical material,
vocabulary structuring by thematic groups (food, national dishes, products),
analysis of speech exercises and tasks, and an ethnocultural approach when working
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with texts about national cuisine. The 8th grade students with the Kazakh language of
instruction are considered as a training sample. The exercises included in the analysis
are aimed at developing the lexical, grammatical and socio-cultural components
of communicative competence through reading, speaking, listening and writing.

Thus, the educational material and the chosen methods provide conditions for
the effective development of students’ speech skills on the topic of "Food culture"
in the framework of teaching Russian as a non-native language.

Results and Discussions

Analysis of the results of lexico-semantic research

As part of the lexical and semantic analysis of the educational material on
the topic "Food culture" (textbook of the Russian language for 8th grade schools
with a non-Russian language of instruction, Almaty: Atamura, 2018, section
VII), key lexical units were identified, which were grouped into several thematic
categories reflecting the most significant aspects of the topic under study. During
the analysis, the frequency of using the selected thematic groups of vocabulary in
the assignments and texts of this section of the textbook was determined.

The first thematic group unites lexemes related directly to food products:
bread, butter, cheese, sausage, vegetables, herbs, berries, mushrooms, etc. This
category is the most frequently used (12 tasks), which is due to the basic level of
Russian language proficiency of students and the need for constant repetition and
consolidation of this vocabulary in various communicative situations.

The second most common group includes names of national cuisine dishes
and borrowed vocabulary reflecting the intercultural aspect of communication,
such as hamburger, sandwich, dumplings, koumiss, fur coat, pizza, chips, yogurt,
etc. (9 tasks). This demonstrates the importance of the socio-cultural component
in learning the Russian language and emphasizes the focus of the educational
material on the formation of students’ cultural knowledge and skills to compare
national traditions.

The third group is represented by lexical units describing nutrients and
digestive processes, for example: fats, carbohydrates, nutrients, the process of
assimilation by the body. These terms are found in 7 tasks and help students
to master not only everyday vocabulary, but also concepts related to rational
nutrition, as well as give an idea of the relationship between biological processes
and cultural traditions of nutrition.

The fourth group covers vocabulary related to a person’s diet and daily
routine (rational nutrition, healthy lifestyle, disease prevention, etc.). Presented
in 8 tasks of the textbook, this vocabulary forms ideas about the importance of
proper nutrition as an element of a healthy lifestyle, which contributes to the
formation of students’ communication skills in discussing topical social issues.
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The fifth thematic group includes cultural realities and traditions related to
cooking and eating (national cuisine, traditions of Kazakh cuisine, hospitality,
customs, etc.), reflected in 6 tasks. This vocabulary contributes to the development
of socio-cultural competence among students, helping them to understand and
verbally express the cultural specifics of national food traditions.

Based on the data obtained on the frequency of use of thematic vocabulary,
table 1 has been compiled, which clearly demonstrates the quantitative indicators
of the distribution by category and confirms the relevance and methodological
expediency of using this vocabulary in the educational process.

Table 1 — Lexico-semantic classification of thematic vocabulary (section VII of
the textbook of the Russian language for 8th grade, Atamura, 2018)

Thematic Examples of Lexical Units from the Frequency of
Vocabulary Textbook Use (Num-
Groups ber of Tasks)
Food products bread, butter, cheese, sausage, Vggeta— 12

bles, greens, mushrooms, berries
National cuisine hamburger, sandwich, dumplings, kumis, 9
dishes shubat, pizza, chips, yogurt
Nutrients and fats, carbohydrates, nutrients, digestion 7
digestive processes by the body
Diet and nutrition balanced nutrition, healthy lifestyle, 2
regime disease prevention
Culinary traditions | national cuisine, Kazakh culinary tradi- 6
and cultural norms tions, hospitality, customs

Thus, the conducted lexico-semantic analysis confirms the systematic and
integrated approach of the textbook authors to the selection and structuring of
educational material on the topic "Food culture". The lexical material presented in
the analyzed section has a high potential for the formation of basic communicative
competence, socio-cultural knowledge and skills of students in the field of nutrition
and related cultural traditions.

A contextual analysis of the thematic lexical units presented in the textbook of
the Russian language for the 8th grade of schools with a non-Russian language of
instruction (Almaty: Atamura, 2018) revealed a number of characteristic features
of their use. In the educational section "Food Culture", vocabulary is introduced
not in isolation, but systematically, in the context of specific communicative and
grammatical tasks. This approach provides students with a deeper understanding
of the meaning and functional significance of the studied words and phrases.

402



Bectuuk Topaiireipo yausepcurera, ISSN 2710-2661 Cepus ITeoazoeuueckas Ne 3. 2026

For example, the vocabulary of the first thematic group "Food" is
contextualized in assignments where students are invited to discuss food
preferences and culinary traditions. So, the textbook contains the following
sentence: "However, we have long been accustomed to supplementing this dish
with other products.: cheese, sausage, fish, as well as vegetables and herbs"
(p. 74). The listed products are presented here in a natural communicative situation,
which contributes to their active inclusion in the speech practice of schoolchildren.

Examples of the second thematic group "Dishes of national cuisine" are
presented in a cultural context that promotes the development of intercultural
competence. For example, the text of the textbook reads: "Another world—famous
sandwich is the hamburger, which appeared in America in the 19th century along
with German immigrants" (p. 75). Such examples help students to understand the
connection between vocabulary and cultural realities, forming an understanding
of the specifics of national cuisine of different nations.

The third group, "Nutrients and digestive processes", is presented in tasks
that reveal the relationship between nutrition and human health. An example
is the following sentence: "Fats represent a source of energy superior to other
food substances. Carbohydrates are found in foods, cereals and fruits" (p. 77).
This context contributes to students’ understanding of the physiological aspects
of nutrition, which is important for discussing issues of rational nutrition and a
healthy lifestyle.

The fourth thematic group, "Regime and diet", is reflected in communication
exercises and tasks for understanding texts aimed at developing students’ critical
thinking. For example: "A healthy lifestyle is a lifestyle of a person aimed at
preventing diseases and promoting health. With food, a person receives all
the necessary elements required for growth and development and provides the
body with energy" (p. 77). Such sentences contextually introduce vocabulary,
reflecting its connection with everyday life, which increases the effectiveness of
its development.

The fifth group "Culinary traditions and cultural norms" is presented in
the text describing the national traditions of the Kazakh people: "The traditions
of Kazakh culinary art are associated with a warm attitude towards a person,
whether it is a close relative or a casual guest. To warm you up, treat you, give
you a rest — warmed by attention, you will tell everything yourself" (p. 81). The
introduction of this vocabulary into such an emotional and cultural context creates
conditions for the natural perception and use of new vocabulary by students in
their speech practice.

403



TopaiirbipoB yHuBepcuTeTiHiH Xabapuibicel, ISSN 2710-2661

Teoazozuranvix cepusicor Ne 3. 2026

Based on the contextual analysis, Table 2 has been compiled, which provides
examples of the use of thematic lexical units, clearly demonstrating the features
of their functional use in educational assignments and texts.

Table 2 — Examples of contextual use of thematic vocabulary (section VII of the
Russian language textbook for 8th grade, Atamura, 2018)

Thematic Examples of Usage Context Page
Group Lexical Units (Textbook Citation) g
cheese, sausage "However, we have long been used
Food products | fish, vegetables, to complement this dish with other 74
products: cheese, sausage, fish, as
greens "
well as vegetables and greens".
"Another globally known sandwich
National is the hamburger, which appeared in
cuisine dishes hamburger America in the 19th century along 75
with German immigrants".
Nutrients and Fats are a source .Of energy that
Jiestive fats, surpasses other nutrients. Carbohy- 77
& carbohydrates | drates are found in food products, in
processes o
cereals and fruits".
"A healthy lifestyle is a way of life
Diet and healthy aimed at preventing diseases and
nutrition lifestyle, disease| improving health. Through food,a | 77
regime prevention person receives all the essential ele-
ments required by the body".
Culina "Kazakh culinary traditions are
hary Kazakh culinary | associated with warm hospitality,
traditions and o . 81
traditions whether for a close relative or a
cultural norms "
random guest".

Thus, the contextual analysis confirms the effectiveness and methodological
expediency of a thematic and communicative approach to vocabulary teaching,
which contributes to the successful formation of students’ communicative
competence based on the material related to food culture.

The effectiveness of communication tasks in the development of speech skills

The most important aspect of the formation of communicative competence
is the development of speaking and listening skills. The analysis of the "Food
Culture" section of this textbook demonstrates the widespread use of tasks that
directly contribute to the development of these skills. The section presents tasks
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aimed at creating conditions for the practical use of new thematic vocabulary and
its integration into the communicative practice of students.

Among the most effective are communication exercises focused on listening
and discussing the listened material. So, the textbook offers a task: "Listen up. Do
you agree with these statements? Share your opinion" (p. 72). Students are asked
to evaluate statements related to rational nutrition and its impact on human health.
These tasks require students not only to understand the text they have listened
to, but also to be able to express their opinions in a reasoned manner, using the
vocabulary and grammatical constructions they have learned.

The influence of grammar tasks on communicative competence

The section "Food culture" of the Russian language textbook for 8th grade
schools with a non-Russian language of instruction includes purposeful work
with grammatical material aimed at studying isolated members of the sentence.
Separate definitions, circumstances, and additions are considered as the most
important grammatical constructions that contribute to the development of speech
accuracy, expressiveness, and functional flexibility of students.

At the initial stages of the section, students are offered exercises to recognize
isolated sentence members in literary texts. For example, exercise 4 (p. 74) contains
examples with common definitions that require isolation: "The sun illuminated
the tops of the lime trees, which had already turned yellow under the fresh breath
of autumn" (A. S. Pushkin), "The patterned edges of the clouds, fluffy and light,
changed with every passing moment" (I. S. Turgenev). These tasks contribute
to the formation of skills to recognize the structure of a complex sentence and
intonationally reproduce it correctly.

The use of separate sentence members has a significant impact on the
accuracy, structural correctness and expressiveness of students’ statements. In the
section "Food Culture", this grammatical topic is included in the context of speech
tasks, which ensures its integration into the active speech of schoolchildren. So,
in exercises 7 and 10 (p. 77 and 81), students are invited to work with sentences
where it is necessary to restore punctuation and interpret the grammatical meaning
of isolated components: "With food, a person receives all the necessary elements
required for growth and development and providing the body with energy".

In productive tasks, students create their own statements with separate
definitions and circumstances. Exercise 12 (p. 77) uses a speech model based

on the introduction of borrowed gastronomic vocabulary: "Pizza baked with

vegetables and cheese is a favorite dish of teenagers". These tasks not only
consolidate the grammatical form, but also expand the lexical stock, giving
utterances greater richness of content.
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Thus, the grammatical material integrated into the thematic section "Food
culture" has a significant impact on the formation of students’ communicative
competence. The combination of theoretical explanations with practical exercises,
contextual reinforcement and the transition from receptive to productive speech
activity ensure a high level of assimilation of complex grammatical structures and
form stable skills of literate and expressive speech.

Socio-cultural aspects of the formation of communicative competence

The formation of communicative competence in the context of teaching
Russian as a non-native language is impossible without taking into account the
socio-cultural component, including knowledge and interpretation of national
traditions, customs, norms of communication and cultural symbols. The section
"Food Culture" (pp. 79-81) presents a system of texts that reveal the cultural
characteristics of Kazakh and Russian cuisine. The textbook emphasizes that
"the traditions of Kazakh culinary art are associated with a warm attitude towards
aperson, be it a close relative or a casual guest"(p. 81), and also describes specific
dishes of ethnocultural significance: kym, shubat, beshbarmak, kazy, bauyrsak,
ayran, kurt. Similarly, the text "Customs of Russian cuisine" (p. 80) describes the
traditions of tea drinking, receiving guests, and the symbolism of dishes.

The presence of a cultural context in educational texts creates conditions
for the natural development of vocabulary and grammatical structures, bringing
the learning situation closer to genuine speech interaction. Based on the analysis
of written and oral statements of students made after working with the texts on
P. 79-81, typical examples of the use of cultural vocabulary in productive speech
can be identified.

The textbook offers a task (p. 81): "Make an oral statement on the topic
National dishes of my people". The analysis of the presented statements showed
that students actively include words reflecting national and cultural specifics in
speech, for example: kym, beshbarmak, bauyrsak, kurt, pilaf, shish kebab. Table
3 shows real examples of fragments of student utterances recorded while working
with this assignment.

Table 3 — Examples of students’ statements on the topic "National cuisine" (based
on textbook assignments, p. 81)

Fragment of Student’s Cultural Commentary
Utterance Elements Used
"I like eating beshbarmak.
It is the main dish of the beshbarmak Accurate transmission of
Kazakhs; it is prepared with cultural information
meat and dough".
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"My grandmother makes

baursaks. We eat them baursak, hospi- | Emotional involvement, eve-
on holidays and treat our tality tradition ryday context
guests".

"In our family, we often
drink kumys. It is a healthy
drink made from mare’s
milk".
"Nauryz is an important
holiday. We make nauryz- niizzlgﬁiz;e’ Speech activity + knowledge
kozhe and gather with the of cultural realities

. context
whole family".

Ethnocultural specificity,

kumys . ..
umy functional description

The presented examples demonstrate not only the possession of thematic
vocabulary, but also its productive use in speech activity, which indicates a high
degree of integration of the cultural component into the formation of communicative
competence.

Thus, the texts containing ethnocultural information presented in the section "Food
Culture" perform an important function in teaching Russian as a non-native language.
They contribute not only to enriching the vocabulary, but also to the formation of a
respectful attitude towards one’s own culture and the culture of other nations, thereby
ensuring the completeness and depth of students” communicative development.

Comprehensive assessment of the effectiveness of the proposed teaching methods

The strength of the methods presented in the textbook is their focus on the
development of holistic communicative competence, including speech, lexical,
grammatical and socio-cultural components. Of particular importance is the
consistent combination of grammatical topics with lexical and cultural content,
which ensures the speech focus of the exercises.

Limitations are observed mainly in the area of lexical and grammatical
material, where individual tasks involve mechanical execution (for example,
simple underlining of isolated sentence members without subsequent use in speech
—upr. 3, p. 74), which can reduce the motivational component. In addition, not
all exercises provide sufficient variability of utterances and freedom of choice,
which can slow down the development of spontaneous speech.

Despite these limitations, it can be concluded that the comprehensive
methodological system implemented in the Nutrition Culture section has high potential
in the context of teaching Russian as a non-native language. Its further improvement
is possible by strengthening the interactive component and increasing the proportion
of creative, productive tasks focused on independent speech expression.
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Conclusions

The conducted research allowed us to comprehensively analyze the
possibilities of developing the communicative competence of schoolchildren
by activating thematic vocabulary on the topics of the textbook section
"Food Culture" in the framework of teaching Russian as a non-native language.
Based on an integrated approach, including lexico-semantic, communicative and
cultural analysis, the methodological value of section VII of the Russian language
textbook for 8th grade (Atamura, 2018) was revealed, which successfully integrates
lexical, grammatical and socio-cultural components.

The results of the lexico-semantic analysis showed that the vocabulary of the
section has a high thematic potential, covering categories relevant to students: food,
national cuisine, diet, nutrients, traditions and customs. The contextualized use
of these units in assignments helps to consolidate them in the active vocabulary
of students. The textbook’s communicative tasks aimed at discussion, argumentation,
dialogical and monologue speech have demonstrated effectiveness in developing oral
speech activity. Grammatical exercises, especially on the topic of isolated sentence
members, provided they are speech-oriented, showed positive dynamics in the students’
mastery of complex syntactic structures. The socio-cultural component played a special
role in the formation of communicative competence: texts about Kazakh and Russian
cuisine, as well as tasks for interpreting national traditions allowed students not only
to expand their vocabulary, but also to form a respectful attitude towards cultural
diversity. This is especially important in the context of the multinational composition
of students and the multicultural environment of Kazakhstan.

A comprehensive analysis of the effectiveness of the methods showed that the
combination of communicative and cultural approaches with the lexico-semantic
organization of the material provides the greatest effectiveness. Nevertheless,
there were some limitations related to the insufficient variability of tasks and the
dominance of reproductive forms. This highlights the need for further improvement
of textbooks towards greater interactivity and speech orientation.

Thus, the scientific and practical importance of activating thematic vocabulary
as a tool for the formation of communicative competence has been confirmed.
The results obtained can be applied in the development of methodological
recommendations for teachers, modernization of the content of school textbooks,
as well as in teacher training systems.

The prospect of further research is the development of didactic models
for the integration of vocabulary and culture within other thematic sections, as
well as conducting empirical experiments with the inclusion of additional forms
of assessment of students’ speech productivity.
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MEKTEN OKYIIBIJIAPBIHBIH KOMMYHUKATHUBTIK
KY3bIPETTUIII'TH « TAFAM MOJIEHUETI» TAKBIPBIBbI
BOUBIHIIA JEKCUKAHBI )KAHIAHJIBIPY APKBLIBI JAMBITY

Makana 8-cuinvinka apranean Opvic mini OKyabl2blHAH
«MAMAKMany MoOeHuemi» maxslpoinmolk 6OIIMIHIH MbICATLIHOA OPLIC
mininoe OKbIMNAUmMblH MeKmen OKYUbLIAPbIHbIY KOMMYHUKAMUBHLI
Ky3blpemminiein KanvlnmacmolpyObiy o0icmeMmenik He2iz0epin manoayead
apHanean. 3epmmeyoiy 63exminiei opvlc Mmilin KenmooeHuemmi 6inim
bepy opmacwsinoa ana miii peminoe OKblmyOblH MUIMOINIZIH apmmulpy
KaoicemminiciMer anblKkmanaowsl. KymbiCmbly MaKcamul-oKyUbLIApOblY
ayvizwa dcone xazbawa couneyin oamvimyza blKnal ememin
MAaKbIPLINMBIK IeKCUKAHbL Oencendipy0iy muimoi 80icmepin aHbIKMAy.
9doicmemenik Heci3 1eKCUKANbIK-CEMAHMUKALBIK, KOMMYHUKAMUBMI
JHcoHe MaOeHU macindepee Hezizoenzen. Tanday 6apvlcbiHOA 1EKCUKAHBIH
MAaKbIpLINMulK, monmapwsl OO1IHOI, colliey MamepuailblHa KOHMeKCMmIK
JHCOHE SPAMMAMUKANBIK MALOAY JHCYPRi3inoi, COHOAU-AK TUHSBUCIUKANBIK,
JdHCOHEe MOOeHUemapanvlk Ky3vblpemmilikmi Kaivlnmacmuelpyoaasl
oneymMemmiK-mo0eHu KOMHOHeHmmiy poni bazaranovl. 3epmmey
Homudcenepi 1eKCUKALblK OeaCceHOINiKmi KOMMYHUKAMUBMI HCOHE
MOOeHU cotlney Ha20alllapbiMeH YiieCmipemin mancolpMaiap ey muimoi
eKeHin kKopcemmi. KymbiCmbly IMNUPUKANBIK OA3ACHL OKYNbIKMbIY
HAKMbl MANCLIPMANAPLIHA AHCOHE 0AaAPObl MeKmMeNn CblHblObIHOA
NPAKMUKaiblK KoA0aHy Homudicenepine HecizoenzeH, Oy 3epmmeyoin
KOOanbanbl Maybl30bliblebl Kammamacwls emeodi. Tindi masviHaavl
JHCOHe MOOeHU MypablOaH uzepyze bazvblmmancan uHmezpamuemi
80icmepOoin dHco2apbl Ne0a202UKALbIK KYHObLIblabl MYPAajibl KOPbLMbIHObL
arcacanaovl. Anvinean Homudcenep oKy-odicmemenik mamepualdapovl
a3ipaey, OKbIMYyubliap KypamblHblY OLIIKMILIIH apmmblpy HcoHe OpblC
miniHOe OKbIMnaumovlH MeKkmenmepoe 0i1im Oepy npoyecin Hean2vipmy
Ke3inoe NauOalaHbLIybl MYMKIH.

Kinmmi ce30ep: KommyHukamuemix Ky3vlpemminix, meKkmenmezi
JUH2B00UOAKMUKA, EKCUKANBIK DeNceHOIpy, MAMAaKmany mMooeHuemi,
KOHmMeKCcmiK manoay, ojleymemmik-mo0enu Ky3vlpemmilik,
2PAMMAMUKANBIK KYPLLIBIMOAP.

*4. A. Mycabexosa’, b. C. JKymazynoea’
12KazaxcKuit HAIMOHABHBIN ITeIarOTHIECKUI YHUBEPCUTET UMEHN Abas,
Pecny6imka Kazaxcran, T. AnMaThI
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[octynuio B pegaxuuto 01.06.25.
[octynuio ¢ ucnpasienusmu 17.02.26.
[Ipunsaro B neuats 03.08.26.

PA3BUTUE KOMMYHUKATHUBHOI KOMIIETEHIIUA
HIKOJIBHUKOB ITIOCPEACTBOM AKTUBU3ALIUN JIEKCUKHU
IO TEME: «KYJIbTYPA IIUTAHUS»

Cmamus nocssiuena ananuzy Memoouteckux 0CHO8 popmuposanus
KOMMYHUKAMUGHOU KOMIEMEHYUU YHAUWUXCSL UKOJI C HEPYCCKUM S3bIKOM
o0byuenusi Ha npumepe memamuueckoz2o pasoena «Kynomypa numanusy
U3 yuebHuKa pycckoeo asvika oaa 8 knacca. AKmyanibHOCmb UCCIe008aHUs
onpedensemcs He0OX00UMOCMbIO NOGbIWEHUS I Pekmusrnocmu
npenooasanus pyccKo2o sA3blKa KAk HepoOHO20 8 NOIUKYIbMYPHOU
obpazosamenvhoil cpede. Llenv pabomel — evisisums I pexmuenovle
MemoObl aKMUGU3AYUU MeMAMUYECKOU L1eKCUKU, Cnocobcmeyiouue
PA36UMUI0 YCMHOU U NUCbMEHHOU peyu WKOIbHUK08. Memodonocuyeckas
O0CHO8A CHOPMUPOBAHA HA NEKCUKO-CEMAHMUYECKOM, KOMMYHUKAMUBHOM
U KYIbmypono2uieckom nooxooax. B xoode ananuza Oviiu vioenenvl
memamuyeckue 2pynnuvl 1eKCUKU, NPOBedeH KOHMEKCMYalbHblil
U 2PaAMMAMUYECKUL AHATIU3 PEYe8020 MAMEPUALA, d MAKIICE OYEeHeHA POIlb
COYUOKYTLMYPHO2O KOMNOHEHMA 8 QOPMUPOBAHUU TUHCBUCUYECKOU
U MEJHCKYIbIMYPHOU KoMnemeHnyuu. Pezyromamor uccieoosanus noxkasanu,
umo HaubonvLwWy dPhexmugHocms 0eMOHCMPUPYIOM 3A0AHUSL,
couemaiowue NeKCU4eckyio akmugusayuio ¢ KOMMYHUKAMUGHLIMU
U KYIbMYPHbIMU PEYe8biMU CUMyayusmu. dmnupuyeckas o6aza pabomol
OCHOBAHA HA PealbHblX 3A0AHUAX YYEOHUKA U pe3yibmamax ux
NPAKMUYECKO20 NPUMEHEHUSI 8 WKOIbHOM KAdcce, 4mo obecnevugaem
NPUKTIAOHYI0 3HAYUMOCMb UCCAe008aHus. /lenaemcs 8b1800 O 8bICOKOU
neodazo2udecKoll YeHHOCHU UHMEZPAMUBHBIX MEMOOUK, OPUCHMUPOBAHHbIX
HA OCMbICIEHHOE U KYIbMYPHO 00YCLO6IEHHOE 081A0eHUE S3bIKOM.
Tonyuennvie pesynomamovl Mo2ym 6vbimb UCHOIL308AHbL NPU PAPABOMKE
YUEeOHO-MeMOOUUeCKUX Mamepuaios, NOGbIUEHUU KEATUPUKAyUU
npenodasamenbcko2o CoCmasd U MooepHu3ayuu 00pazoeamenbHo2o
npoyecca 8 WKOIAX ¢ HePYCCKUM A3bIKOM 00YYeHUsl.

Kniouegvie cnosa: KoMMyHUKamueHas KOMHEmeHyus, WKOAbHAs
MUH2B00UOAKTNUKA, JIEKCUYECKAsl AKIMUBU3AYUSL, KYIbMYPA NUMAHUS,
KOHMEKCMYaNbHblll AHANU3, COYUOKYIbMYPHASL KOMNEMeHYusl,
2pammamuiecKue KOHCMpyKyuu.
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