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THE GLOBAL IMPACT OF CEFR IN HIGHER EDUCATION:
A CASE STUDY IN KAZAKHSTAN AND INSIGHTS
FROM A PEDAGOGICAL EXPERIMENT

The article explores the transformative impact of the Common
European Framework of Reference for Languages (CEFR) on global
language pedagogy, with a particular focus on its implications for higher
education and its application in Kazakhstan. Introduced by the Council of
Europe in the early 2000s, the CEFR offers a comprehensive framework
for language teaching, learning, and assessment, spanning six competency
levels from Al to C2. Its widespread adoption has reshaped language
education policies and practices worldwide, emphasizing communication
skills across reading, writing, speaking, and listening.

The study investigates the evolution of the CEFR and its integration
into higher education systems, examining its influence in countries such as
the UK, Germany, France, and Canada. Notably, Kazakhstan has embraced
the CEFR as a guiding framework for language instruction, aiming to
enhance graduates’ employability in the international job market.

Additionally, the article presents findings from a pedagogical
experiment conducted at a Kazakhstani university, assessing the
effectiveness of CEFR-aligned speaking assessment criteria in improving
students’ proficiency. The study employs a mixed-methods approach,
combining quantitative data analysis with qualitative student feedback,
highlighting the positive impact of aligning teaching strategies with the
CEFR. Overall, the research contributes valuable insights into the practical
application of the CEFR in Kazakhstani higher education and its broader
implications for language instruction worldwide.
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Introduction

In the early 2000s, the Council of Europe unveiled the Common European
Framework of Reference for Languages (CEFR), which provides a thorough
framework for teaching, studying, and evaluating languages. The six competency
levels of the CEFR, which range from Al (beginning) to C2 (proficient), have
made it a global standard that affects language education practices and regulations
all across the world [1]. This article examines how the CEFR has changed over
time and how it has affected higher education around the world, with a special
emphasis on Kazakhstan. It also explores the application of CEFR-aligned teaching
practices in practice, particularly with regard to speaking ability evaluation. The
article also includes the findings of an educational trial that was carried out at a
Kazakhstani university to evaluate how well CEFR-aligned standards may raise
students’ speaking ability.

The CEFR and its Impact on Global Pedagogy.

The Council of Europe created the CEFR, which offers a thorough
framework for learning, teaching, and assessment, in early 2000, and pedagogical
organizations around the world started to use this framework to teach and assess
foreign language proficiency. From A1l (beginner) to C2 (proficient), there are
six competence levels that represent language competencies in terms of skills
and communicative capacities. The paradigm has influenced language education
policies and practices due to its widespread adoption worldwide. Pedagogical
organizations and international test centers also included CEFR criteria to assess
the language level of learners. The focus is on communication as the fundamental
purpose of language, encompassing all four language skills: speaking, reading,
writing, and listening. The framework’s versatility, adaptability, and suitability
for a range of languages have earned it acclaim on a global scale [2, 3].

Due to the changes and innovations in foreign language teaching around
the world, the European Consulate has made adjustments and additions to the
existing volume of CEFR in 2020 (2018). A major advancement in addressing
the changing requirements of language learners and teachers is the release of the
CEFR revised companion volume. This companion book offers more insights into
how the CEFR is applied in different circumstances and offers helpful advice for
use in a range of educational environments [4, 5].

Numerous nations have actively adopted the CEFR in higher education since
2018. For example, the framework has been included into language programs in
the UK, Germany, and France, giving domestic and foreign students a uniform
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way to assess their language skills. This alignment promotes language proficiency
and facilitates international student mobility and collaboration.

The CEFR has been progressively included into language instruction at
different levels in the United Kingdom. The CEFR is specifically mentioned
in the UK Modern Language Degree Benchmark Statement, which highlights
its significance in establishing language competency requirements for students
seeking language degrees [6].

The CEFR has also been incorporated into the educational system in Germany.
The Framework for Curriculum Development and Proficiency Assessment in
Foreign Language Education is provided by the German National Education
Standards for Foreign Languages, which specifically mention the CEFR [7].

In France, the Modern Language Curriculum now includes the CEFR,
according to the Ministry of National Education and Youth. A uniform approach
to language learning is ensured nationwide by using the CEFR as a benchmark
for defining language competency requirements in elementary and secondary
school [8].

Particularly in bilingual provinces, the CEFR has shaped language instruction
in Canada. In order to ensure uniformity in language proficiency requirements
across the nation, the Canadian Language Benchmarks (CLB), which are in line
with the CEFR, offer a framework for language assessment and instruction [9].

Kazakhstan has accepted the CEFR as a guiding framework for language
instruction as part of its commitment to improving its higher education system. In
fundamental documents such as the State General Education Standard (SES) or the
Standard Curriculum, CEFR is marked as the main document for the development
of educational programs [10]. However, these documents were approved before
the new accompanying volume of CEFR appeared, and many criteria for assessing
foreign language proficiency remained unchanged. The incorporation of the
Common European Framework of Reference (CEFR) into Kazakhstan’s higher
education system is a calculated attempt to augment language instruction and boost
graduates’ employability in the international labor market. This section focuses on
the real-world implementation of CEFR-aligned teaching strategies, particularly
in speaking skill assessment.

As more countries align their education systems with the CEFR, the
framework’s impact on language education worldwide continues to grow.

In order to determine the possibility of adapting CEFR to the learning or
assessment process at universities, a pedagogical experiment was conducted.
The purpose and relevance, methods and results of pedagogical practice and the
possibility of adapting CEFR to the assessment process are presented below.
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Research methods

The aim of this research is to investigate the impact of incorporating CEFR-
aligned speaking assessment criteria into the teaching process at a higher education
institution in Kazakhstan.

The research hypothesis posits that students exposed to CEFR-aligned
assessments will exhibit improved speaking proficiency compared to those under
traditional assessment methods.

The research employed a mixed-methods approach, combining quantitative
data from pre- and post-assessment scores and qualitative data from a student
feedback survey. The survey included questions about students’ perceptions of
the new assessment criteria, the perceived impact on their language skills, and
suggestions for improvement.

In order to determine the possibilities of adapting the assessment criteria
according to the CEFR, a pedagogical experiment was conducted.

A variety of research techniques, including questionnaire surveys, empirical
methods of pedagogical observation, methods of teaching foreign languages,
theoretical analysis and synthesis of foreign scientific literature on pedagogy, and
statistical processing of collected data, were employed during the pedagogical
experiment.

The object of the study were students of two groups in the educational program
«Foreign Language: Two Foreign Languages».

The subject of the study was the possibility of adapting the new CEFR to
educational process.

The research involves both theoretical and empirical approaches.

The theoretical aspect includes an in-depth analysis of existing literature on
language assessment, the CEFR framework, and related research on monologue
and dialogue speaking performance.

Empirical research includes the development and testing of proposed criteria
through practical assessments of students. Various methods, including surveys,
interviews, and observational analyses, were employed to gather data on the
effectiveness of the new criteria.

Building on the theoretical foundations, the criteria for evaluating
monologue and dialogue were developed. The focus was on assessing not only
linguistic accuracy but also pragmatic competence, interactional strategies, and
sociolinguistic appropriateness. The criteria were designed to accommodate
different proficiency levels and promote a holistic understanding of language
proficiency.
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At the end of the experiment, a survey was conducted among students about
the quality of assignments and assessment criteria. The results of this survey are
presented below.

Characteristics of the group of students.

The teaching practice took place in two groups of the 2nd year in the discipline
«Development of Dialogic and Monologue Speech» at the L. N. Gumilev Eurasian
National University. The groups were divided as follows: experimental group with
10 students; control group with 12 students.

At the beginning of the teaching practice, a test was conducted to determine
the language level of the students. The testing was carried out in two stages: a lexico
and grammatical test (on the Socrative platform) and an assessment of speaking.

According to the program and syllabus of this discipline, students had to be
proficient at the B2 language level. The test results showed that the students speak
English at the B1 and B2 levels, according to the CEFR.

Assessment of Students.

During the pedagogical practice, the language characteristics of the students
were evaluated in various ways. Students were assessed using the newly developed
criteria, incorporating different types of assessment methods. This includes self-
assessment, peer assessment, and individual assessment by instructors. The use
of varied assessment types aims to provide a comprehensive and well-rounded
assessment of students’ monologue and dialogue skills.

Different teaching methods and techniques were used during pedagogical
practice. The main methods were aimed at developing spoken language among
students. This involved learning new vocabulary, repeating and consolidating
materials, as well as using new words and expressions (grammatical forms)
during a monologue or dialogue. Students were also taught various techniques
for composing a monologue or dialogue. Also, different platforms like Quiziz,
Socrative, WordWall, and Educaplay were used in the learning process.

To consolidate the lesson and for homework, a monologue or dialogue was
always given with the provision of assessment criteria.

At the end of the experiment, the students again underwent lexical and
grammatical testing and an oral survey to check their language skills. Testing
showed an improvement in the results in the control group from 92 % to 94 %
and in the experimental group from 85 % to 90 %.

At the end of the course, a Student Feedback Questionnaire, with the help of
Google Forms, was conducted to clarify students’ agreement with the criteria for
assessing a dialogue or monologue and their overall satisfaction with the discipline.

«Student Feedback Questionnaire: Assessment and Task Quality» consists of
six sections: the first section is the collection of personal data; the second section
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is the determination of the complexity and quality of tasks; the third section is about
assessment criteria; the fourth section is about the success of self- or mutual assessment;
the fifth section is about the level of satisfaction with this discipline; and the sixth section
is a section where students could leave comments or suggestions.

Overall, the results of the Student Feedback Questionnaire on Assessment and
Task Quality provide valuable insights into the students’ perceptions of the monologue
or dialogue assessments and the related evaluation criteria.

The majority of students (65 %) found the assessment criteria for monologue or
dialogue assessments to be very clear, indicating a strong understanding of what is
expected (Chart 1). This indicates that a significant portion of the student population
has a strong understanding of what is expected of them in terms of assessment criteria.

a. How clear are the assessment criteria provided for monologue or dialogue
assessments?

@ Very unclear

@ Somewnhat unclear
Meutral

@ Somewhat clear

@ Very clear

Chart 1

A significant percentage of students (80 %) either strongly agree or agree
that they feel adequately prepared for monologue or dialogue assessments based
on the provided criteria. The neutral and disagree responses are relatively low
(Chart 2). This high percentage suggests a widespread consensus among students
that they are well-prepared for assessments, demonstrating a positive response to
the teaching and assessment methods aligned with the criteria.

The majority of students (85 %) found the assessment criteria for dialogue/
monologue assessments to be extremely or very helpful in guiding their preparation,
indicating a positive impact on their understanding and performance (Chart 3).
The high percentage suggests that the assessment criteria positively influence
students’ understanding and performance in the assessed tasks.
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B, Do yau fegl adequately prepared Tor monolague or diglogus assessments
based on the provided criteria?

W Stongly disapree
) Dezagree

B Me=uiry

B igee

B Srongy Agres

Chart 2

c. Were the evaluation criteria for dialogue/monologue asseszmeniz helpfulin
guiding yaur preparation?

i Mo ai
B Sghty

W blodoranahy
B ey

@ Esvemaly

Chart 3

The responses suggest that a high percentage of students (95 %) believe that
the provided assessment criteria reflected the key skills and knowledge expected
in a dialogue/monologue to a large or exceptional extent (Chart 4). The statement
reflects that students feel the assessment criteria align well with their expectations
of what is essential in a dialogue/monologue. This alignment is crucial for ensuring
that assessments accurately measure the skills and knowledge relevant to the
subject matter.
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d. How weell do you believe the provided evaluation critenia reflected the key [}
skills and knowledge expecied in g da logue’ monslogue®

& Yol ot il

B Ta 5 sl dsdenl
oA mcderals sal=nl
@ o a large e

i To an excepisnal coenl

Chart 4

g. Om & gcale of 113 5, where 1 i very dissatisTied amd 5 is very satisfied, how
satisfied are you with your owerall learning experience in fhis discipline?

il =y dissatichad
B Diestnfed

B Heiral

W Satiskid

W vy seied

Chart 5

The majority of students (95 %) express high levels of satisfaction with their
overall learning experience in this discipline, suggesting a positive educational
environment (Chart 5). This indicates that students are not only content with the
specific assessment criteria but are also generally pleased with their educational
journey in the subject matter, suggesting a positive and fulfilling learning
environment. This extends beyond assessments to encompass the entirety of their
educational journey, implying that the teaching methods, curriculum, and overall
educational atmosphere contribute to a positive and enriching experience.

The teaching methods are perceived positively, with a significant majority
(95 %) rating them as effective or very effective. The cumulative percentage
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of responses in the «Very engaging» and «Extremely engaging» categories
demonstrates a predominantly positive overall perception of the course content’s
engagement level (Chart 6).

The low percentage in the «Moderately engaging» category suggests that
only a small fraction of students had a moderately positive perception, while the
majority found the content to be highly engaging.

d. How engaging did you find the course cantent in this discipline?

i R eagagng 24 all

B Sty engagng
Filockeramely g ng

W e encamng

i Exr=mey engagng

Chart 6

& Wauld vou recomimend this Bt ipling 1o other Shedents?

il Tefindey ral

& Pobabiy
LTen I |

W Probabiy yis

i Cesfinasy yiss

Chart 7

The overwhelmingly positive response suggests that the course content is
well-designed and effectively captures the interest and engagement of the majority
of students. It implies that the teaching methods, materials, and activities employed
in the course are successful in creating an engaging learning experience.
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The overall feedback is overwhelmingly positive, indicating that students find
the assessment criteria clear, helpful, and reflective of key skills and knowledge.
Additionally, students express high satisfaction with the overall learning experience
and find the teaching methods effective.

Results and discussion

Throughout the assessment process, any difficulties or problems encountered
were systematically documented. These problems included difficulties in applying
criteria, discrepancies in self-assessment compared to external assessments, the
absence of students in the learning process, and other factors affecting the reliability
and validity of the assessment process.

Based on the analysis of the problems encountered during the assessment,
adjustments were made to the assessment criteria. This iterative process ensures
the refinement and continuous improvement of the evaluation system.

As a result, the following criteria for evaluating dialogue and monologue
were compiled: for a monologue: content, vocabulary and expression, grammar
accuracy, pronunciation, overall fluency.

For dialogue: vocabulary and expression, grammar accuracy, pronunciation,
the ability to ask and answer questions, interaction and communication skills.
It should also be noted that the criteria may change (or be reduced or added)
depending on the setting of the assessment goal.

Students’ speaking proficiency significantly improved after using CEFR-
aligned criteria, according to an examination of pre- and post-assessment test
scores. Students stated that having clear expectations thanks to the specified
criteria made it possible for them to concentrate on particular areas of their
language proficiency.

These conclusions have been confirmed by the student response survey,
wherein most participants expressed approval of the new assessment criteria.
Students reported feeling more accomplished, more motivated, and more self-
aware of their language skills.

Conclusion

To sum up, the universal adoption of the CEFR in language education has
resulted in a notable change in the methods used to teach, evaluate, and standardize
language ability. Because of the framework’s adaptability and versatility, it has
been widely adopted and has influenced educational procedures in a number of
nations, including Kazakhstan, the UK, Germany, France, and Canada. The updated
companion volume will be released in 2020, indicating a dedication to meeting
the changing requirements of teachers and language learners.

The emphasis on Kazakhstan draws attention to the deliberate efforts
made to conform to international standards, as evidenced by publications such
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as the Standard Curriculum and the State General Education Standard (SES).
Although the framework was accepted prior to the publication of the new CEFR
companion volume, Kazakhstan’s dedication to introducing it into higher education
demonstrates a calculated effort to improve language teaching and increase
graduates’ employability in the global marketplace.

The paper also discusses an educational experiment, highlighting the
application of CEFR-aligned standards in speaking competence evaluation.
Improved student competency and positive feedback demonstrate the positive
effects, which support the efficacy of aligning teaching approaches with the CEFR.
This reaffirms the framework’s function as a compass for forming approaches
to language learning and guaranteeing that pupils are ready for the needs of the
global job market.

The CEFR is expected to have a greater impact on language education as
more nations continue to align their educational systems with it. This will promote
a uniform and internationally accepted method of assessing language ability and
providing teaching. The results of this study add to the current discussion on the
application of the CEFR in practice by providing insightful information on how
it affects language instruction within the particular framework of Kazakhstani
higher education.
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A. C. Ampenosa, *K. JK. Paxvimosa

JI. H. T'ymuueB ateinarsl Eypa3ust yITTBIK YHHBEPCHTETI,
Kazakcran Pecmry0imkacel, AcTaHa K.

05.02.24 . 6acmara TYCTi.

06.02.24 x. Ty3eTyIepiMEH TYCTI.

06.03.24 k. 6aceIm mbFapyFa KaObUTTaH b

CEFR-AIH /KOFAPBI BIVIIMI'E ) KAhAH/IBIK OCEPI:
KA3AKCTAHIAFBI KAFJIANJIBIK 3EPTTEY )KOHE
HEJAT'OTUKAJIBIK SKCHEPUMEHTTIH KOPBITBIHABIJTAPBI

Maxkanaoa wemen mindepin OKbImyOblH eypONnaivlK OeHeeliep
arcytieciniyy (CEFR) orcahanowik min nedazo2ukaceina mpancoopmayusibk,
acepi 3epmmenedi, OHbIH JHco2apbl OLIIM Oepy canacvlha candapsl MeH
onviy Kaszaxkcmanoa onoawnvlyvina epekute nazap ayoapsiiaovt. 2000
arcwinoapoviy bacvinoa Eypona xeneci ewneizeen 6yn ycoinvic Al-Oen
C2-ee Oetiinei anmvl Ky3ublpemminik OeHeellin KammumbvlH miioi OKblnyOblH,
OKVObIH JicoHe bazanayobiH KeueHOI ocyliecin ycolHaobl. OHbl KeHiHeH KOTOaHy
OKBLIbIM, JHCAZLLILIM, AUMbLIBIM JHCOHE MbIHOATBIMHBIY KOMMYHUKAMUSMI
OdazovLiapwina baca Hasap ayoapa omuipbin, OyKin onem OotblHwa MoK
oinim bepy cascamvl MeH MoXHCIPUOECiH e32epmmii.

3epmmey CEFR 360m10uusicoii dcoHe OHbIH dco2apuvl Oinim bepy
Jrcytienepine uHmezpayuscoit, onvly Yavlopumanus, Iepmanus, Ppanyus
orcone Kanaoa cuskmel endepoeci ocepin 3epmmetioi. Aman anumxarnoa,
Kasaxeman CEFR-0i xanvikapanvlk eHOeKk Hapvl2blHOa myiekmepoiH
JHCYMBICKA OPHANACY MYMKIHOIKmMepiH apmmuipyaa Oazblmmanzan mindik
OKbIMY YWIH OACUUBLILIK He2l3 pemiHoe KadbLi0aobL.

CoHvLymen Kamap, Makaiaoa cmyoermmepoin OLnim OeHeeliin apmmulpyod
CEFR Hezizinoezi aybizeKi aumuLiblMObl Oa2anay KpUmepuiLiepiniy muiMoinieis
bazanay oouviHwia Kazakcmar yrusepcumeminoe scypeizineer ne0a2oeukaiblk
aKcnepumenmmiy Homudxcenepi kenmipineen. 3epmmeyode CEFR-ven oxvimy
cmpamecusiapvlH ColkecmeHOIipyOiH OH dCepiH Kepcememin CAHObIK
Oepexmepoi mandayovl canaivl OKYubLIapObly niKipaepiver OIpikmipemin
apanac adicmep 90ici Kon0aHvliaowl. JKanvl, 3epmmey Ka3aKCmMaHobIK,
arcozapwl Oinim bepyoe CEFR-0i npakmukanvlk, KOIOGHY HcoHe OHbIH OYKil
anemoe uiem minoepin OKblmyOdzbl MAHbI3bl MYpPaibl KYHObL aKnapam oepeoi.

Kinmmi cez0ep: CEFR, sicozapet Oinim 6epy oicytieci, okbimy adicmepi,
bazanay Kpumepuiinepi, cnyoenmmepoiy niKipaepi, cayanHamd.
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A. C. Ampenosa, *K. JK. Paxvimosa
EBpazuiickuii HaUMOHaIbHBINA
ynuBepcuret umenu JI. H. I'ymunesa,
Pecrmry6mmka Kaszaxcran, r. Acrana.
Ioctynuno B penakuuro 05.02.24.
Ioctynuno ¢ ucnpasnenusimu 06.02.24.
IIpunsro B neyars 06.03.24.

I'/IOBAJIBHOE BJIMSAHUE CEFR HA BBICIIIEE ObPA3OBAHMUE:
TEMATHYECKOE UCCIIEJOBAHHME B KASAXCTAHE
N BBIBO/JbI 13 IMEJATOI'MYECKOI'O 9KCIIEPUMEHTA

B cmamve uccredyemes npeoopasyrowee emsanue Obweegponetickotl
cucmemul yposHell gnaderus unocmpartvim sizeikom (CEFR) na anobanshyro
SA36IKOBYIO NEOAORUKY, C OCODLIM aKYEHMOM Ha ee NOCIe0CEUsX OISl BbICUIEO
obpazosanus u ee npumeneruu 8 Kazaxcmare. Beeoennwiii Cosemom Eeponsl 6
nauane 2000-x 20006, CEFR npeonazaem KOMIIEKCHYIO CUCIEM) NPEN0OABAHL,
U3YYEHUS U OYCHKU A3bIKA, OXEAMBIBAIOUYIO WUECTb YDOBHEN KOMNEMEHMHOCIU
om A1 0o C2. E2o wipoxoe 8HeopeHie U3MEHUIO NOTIUNUKY U NPAKIMUKY S3bIK08020
00pasosans 60 6cem Mupe, coenas AKYeHm Ha KOMMYHUKAMUGHBIX HAGIKAX
UMEHUS, NUCLMA, PA320BOPHOLL PedU U ayOUPOBAHU.

B uccneoosanuu uccneoyemes ssonoyus CEFR u eco unmezgpayus 6
CUCmeMbl 8bICUie20 0OPAZ0BAHUA, UZVHACHICA €20 GUSHUE 68 MAKUX CIPAHAX,
Kax Bemuxoopumanus, Iepmanus, @panyua u Kanaoa. pumeuamensto, umo
Kasaxcman npunan CEFR 6 kauecmee pykosoosiuyeti 0CHO8bL 05l A3bIKOBO2O
00yueHUs, HANPAGTICHHOU HA NOBLILUEHUE BO3MOICHOCHEL MPYOOYCIPOCIEa
BbINYCKHUKO8 HA MEHCOYHAPOOHOM PbIHKe MPYOd.

Kpome moeo, 6 cmamve npedcmagienvl pe3ynvmamol Ne0a202UUecKo2o
IKCNEepUMEHma, Npo8eoeHHo20 8 KA3AXCMAHCKOM YHUBEpCUmeme, no OyeHKe
ahpexmueHocmu Kpumepues oyeHku pazeoeoproll pedu, Ha octoge CEFR, 6
nosbleHUl YPosHs 6ladenus cmyoenmamu. B uccnedosanuu ucnonvzyemcs
HOOX00 CMEWAHHBIX MEMOO00B, COYEMAIOWULL KOTUHECMEEHHbIU aHAIU3 OUHHbIX
€ KauecmeeHHbIMU OM3bIBAMU YHAWUXCS, NOOYEPKUBAIOWULL NOTONCUMETBHOE
enusaHue coenacosarnus cmpamezuti npenooasarusi c CEFR. Byenom, uccriedosanue
Oaem yenmyro urgopmayuro o npaxmueckom npumeneruu CEFR 8 kazaxcmarckom
sbICUIEM 00pA306aHULL U €20 Donee WUPOKOM 3HAYEHUU Ois NPenooasaHus
UHOCIPAHHDIX SI3bIKOG BO BCEM MUPE.

Kurouesvie cnosa: CEFR, cucmema svicuieco 06pazo8anus, Memoowl
npenooasanusl, Kpumepuu OYeHKU, Om3sbvlébl CHYOEHM08, ONpoc.
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