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INDIVIDUAL AND GROUP ASSESSMENTS
IN ENGLISH LANGUAGE LEARNING

This article examines individual and group assessment methods
in English language education, emphasizing their significance in
multilingual learning environments. Through comparative analysis,
surveys, and qualitative research, the study evaluates the effectiveness of
these assessment approaches based on O Farrell’s principles of fairness,
reliability, and sufficiency.

Key findings indicate that individual assessments provide
personalized feedback, identifying students’ strengths and weaknesses,
while group assessments foster collaboration, communication, and critical
thinking through interactive tasks such as presentations and project-based
learning. The study also highlights the role of innovative methods like
self-assessment and peer evaluation in enhancing student engagement
and motivation.

A survey conducted among English teachers reveals that while
traditional assessment methods remain in use, educators increasingly
adopt blended approaches that integrate both individual and group
assessments. The findings suggest that this combination optimizes learning
outcomes, improves motivation, and prepares students for real-world
communication and teamwork.

The article advocates for a shift toward dynamic, student-centered
assessment strategies that align with global educational standards while
addressing the specific needs of multilingual learners. By incorporating
diverse assessment techniques, educators can create a more inclusive and
effective learning environment.
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Introduction

In the evolving landscape of English language education, the methodologies
employed to assess learning outcomes play a pivotal role in shaping the educational
journey of students. Individual and group assessments, as two cornerstone
approaches, offer unique insights into the progress and capabilities of learners. This
article delves into the essence of these assessment types, unraveling their significance,
characteristics, advantages, and challenges within the context of learning English.
Through a nuanced exploration, we aim to provide valuable perspectives on how
these evaluative strategies can be effectively integrated to foster a robust and inclusive
learning environment. Our discussion is not only a testament to the importance of
assessment in educational practice but also an invitation to reconsider and innovate
upon traditional and contemporary approaches for optimal learning outcomes in the
realm of English language education.

The main research question that we focused on: How do individual and group
assessment strategies impact academic performance, motivation, and classroom
engagement in English language education within multilingual contexts, such as
Kazakhstan?

As Kazakhstan embraces multilingual education, the significance of evaluating
English language skills has grown substantially. Educators in the country are
working to implement effective assessment techniques that address the varied
linguistic requirements of students, acknowledging the need for customized and
all-encompassing evaluation approaches. This focus on assessment aligns with
Kazakhstan’s broader educational objectives, which seek to equip students for
worldwide opportunities and develop proficiency in several languages [1, p. 76].
A notable example of these efforts is the implementation of new assessment
approaches introduced by Nazarbayev Intellectual Schools, which emphasize
formative assessment as a means of ensuring fair and comprehensive evaluation of
students’ language proficiency [2].

Assessment diversity is recognized as a crucial element in global educational
approaches to addressing varied learning requirements. Research across different
educational contexts emphasizes the importance of utilizing both individual and
collaborative assessment methods. Studies conducted in European and North
American educational institutions demonstrate that group assessments play a vital
role in enhancing teamwork and communication skills. Simultaneously, individual
evaluations remain essential for providing tailored feedback and meeting specific
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learner needs [3, p. 64]. Furthermore, research by Black and Wiliam highlights
how formative assessment strategies improve student outcomes by fostering deeper
engagement and reflection [4, p. 42].

Kazakhstan’s focus on multilingual education demonstrates its dedication
to equipping students for international opportunities [5, p. 14]. The evaluation
of English language skills has become increasingly crucial as educators work to
implement strategies addressing the varied linguistic and academic requirements
of learners. Recent educational policy changes have advocated for a blend of
individual and collaborative assessment methods, harmonizing local practices with
worldwide benchmarks while acknowledging Kazakhstan’s distinctive linguistic
environment. The General Criteria for Assessing Student Achievements provides
a structured framework for designing effective assessments, ensuring that they
align with global best practices while remaining adaptable to the unique needs of
multilingual classrooms [6].

In Kazakhstan, the implementation of O’Farrell’s assessment principles
demonstrates a combination of global best practices and local educational objectives.
Educators in Kazakhstan utilize O’Farrell’s concepts of fairness, sufficiency, and
reliability to tailor both individual and group evaluations. Marzano emphasizes that
effective assessment frameworks should be designed not only to measure academic
progress but also to cultivate essential life skills such as problem-solving, critical
thinking, and self-regulation [7, p. 73].

O’Farrell’s principles provide a foundational framework for effective
assessment practices [8, p. 21]. Key contributions include emphasizing fairness,
sufficiency, and reliability in evaluation methods. These principles differentiate
between testing and comprehensive assessment, advocating for a continuous
process that identifies student progress, areas for improvement, and supports
targeted feedback. In Kazakhstan, educators apply O’Farrell’s principles to integrate
global best practices with local educational goals, enhancing language proficiency,
teamwork, and cross-cultural understanding among students. This alignment ensures
assessments are both equitable and goal-oriented, fostering a more inclusive and
dynamic learning environment.

The literature review on the given article suggests a confluence of Kazakh,
Russian, and foreign scholarly perspectives, each enriching the understanding of
assessment in the English language learning process. These sources collectively
advocate for an assessment paradigm that is dynamic, student-centered, and reflective
of both individual and collective educational journeys.

Assessment forms the basis for understanding student learning, involving
the evaluation of levels, quality, or significance of outcomes. O’Farrel [8, p. 23]
defines it as a continuous, systematic process of collecting and analyzing data to
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enhance learning, focusing on knowledge, understanding, and skill acquisition.
Unlike testing, assessment employs broader methods to measure progress. Key
principles for effective assessment include ethics, fairness, sufficiency, currency,
authenticity, reliability, validity, and learning domains [9, p. 62]. This perspective
is further supported by research on general assessment criteria, which emphasize
that effective evaluation should integrate both quantitative and qualitative measures
to ensure a holistic understanding of student progress [10, p. 62].
O’Farrel [8, p. 3] outlines the purposes of assessment as follows:

To ensure that established To facilitate and direct the
standards are upheld. learning process.

To verify the achievement of
a course's learning
objectives.

To assess the impact of
instructional methods.

To encourage students to
engage in relevant work.

To document student achievement, To offer students constructive
gmding decisions regarding feedback helping them enhance
advancement and qualifications. their academic performance.

Figure 1 — Purposes of assessment outlined by O’Farell

Materials and methods

In order to find out how English teachers use individual and group assessment
in their practice, which methods they consider the most effective, what difficulties
they face and how these approaches affect students’ motivation and academic
performance, we conducted a survey.

This investigation employs survey to examine the influence of individual and
collaborative assessments on English language acquisition. An analysis explores
disparities in academic performance, student motivation, and classroom engagement
between learners assessed individually and those evaluated in groups.

The survey focused on the choice of methods, their frequency of use, the
difficulties identified and the impact on student motivation. We assumed that the data
obtained would help identify trends and preferences in the use of these approaches,
as well as identify areas that require further study and improvement.

The survey, conducted between May and August 2024, involved 24 English
teachers from various educational institutions across the Kyzylorda region. The
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participants, representing a diverse group, were asked 10 questions covering key
aspects of individual and group assessment.

The survey involved teachers from various educational institutions, representing
adiverse group in terms of gender, language of instruction, and teaching experience.
Among the participants, 5 were male and 19 were female, reflecting a predominance
of women in the teaching profession. The teachers ranged in age from 23 to 49,
representing a diverse spectrum of experience and perspectives in English language
education.

The teachers represent urban public schools. They work with students of 5-8th
grade middle school, all teach in Kazakh language.

The survey provided valuable information about the use of individual and group
assessment in English teaching, their perception and impact on the learning process.
The data obtained became the basis for identifying current trends, preferences and
problems, as well as for developing recommendations aimed at improving the
effectiveness of the educational process.

Discussion and results

The questions were designed to cover key aspects of individual and group
assessment, as well as to understand how they are used in practice and what changes
can improve the educational process.

The first question was about understanding the concept of individual assessment,
as it was important to find out how teachers interpret and apply this approach in their
practice. Individual assessment involves a deep personalization of the educational
process, but its implementation can vary significantly. The answers to this question
helped determine which teachers focus on testing, comparison with the group norm,
individual assignments, or other assessment methods.

Frequency of Individual Assessment. Around 40 % of teachers frequently
use individual assessment, while approximately 60 % use it occasionally or rarely.

“Ladder of Success” Technique. About a third of respondents use this technique
regularly, around 50 % use it occasionally, and roughly 15 % do not use it at all.
Among those who use it, over 60 % found it effective for encouraging self-reflection
and identifying improvement areas.

Special attention was paid to the issues of group assessment. Teachers were
invited to share their views on the goals of this approach. For example, whether
they see it as a tool for developing communication skills, creating a competitive
environment, or reducing the burden on the teacher. This helped to identify which
aspects of group assessment are most appreciated in practice and what advantages
teachers see in using it.

—Frequency of Group Assessment. Close to 45 % reported regular use of group
assessment, with about 55 % applying it less often.
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—“BLOB’s Tree” Technique. Approximately 25 % of teachers frequently use
this technique, 40% use it occasionally, and about 35 % rarely or never use it. Nearly
45 % recognized its primary benefit as promoting critical thinking and self-awareness.

— Peer Assessment. Around 40 % of respondents incorporate peer assessment
regularly, approximately 35 % use it occasionally, and about 25 % do not use it at
all. Half of the teachers valued peer assessment for fostering constructive feedback
and developing communication skills.

For a deeper analysis, teachers were asked to indicate the methods that they
most often use in both individual and group assessment. In particular, the list of
individual assessment methods included tests, oral surveys, portfolios, projects
and essays, and also allowed it to be supplemented with other options. Similarly,
when discussing group assessment, the popularity of methods such as peer review,
collaborative projects, discussions, debates, and role-playing games was analyzed.
These data made it possible to identify both frequently used and insufficiently used
methods, as well as compare them with their effectiveness.

— Effectiveness of Assessment Types. Nearly 60 % of teachers believe that
combining individual and group assessments is the most effective approach. Around
25 % favor individual assessment exclusively, while roughly 15 % prefer group
assessment.

Among the important topics was the frequency of using group assessment.
Teachers were asked to rate how actively they apply this approach: constantly,
from time to time, or rarely. This allowed us to identify patterns and understand the
conditions under which teachers see the need for group assessments. In addition, the
question of the advantages and disadvantages of individual and group assessment
was considered. The teachers evaluated which of them best reflected the students’
level of knowledge and promoted the development of cooperation skills.

— Group Assessment Techniques. Group presentations were commonly used by
about 45 % of respondents, and project-based learning was noted by roughly 40 %.

— Impact of Group Assessments. Around 60 % emphasized the role of group
assessments in enhancing teamwork and communication skills, while nearly 40 %
highlighted their importance in promoting critical thinking and mutual accountability.

Self-assessment was also included in the survey as one of the promising
elements of the educational process. Teachers shared their experience in using self-
assessment and its regularity, which helped determine how well this tool is accepted
and appreciated in teaching practice.

— Integration of Self-Assessment Tools. Nearly 60 % of teachers use self-
assessment tools, with approximately 35 % favoring rubrics and around 30 % using
success scales like the “Ladder of Success”.
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One of the key topics of the survey concerned the difficulties faced by teachers in
conducting individual assessments. Among the most common problems, subjectivity
of assessments, high workload, and difficulties in accounting for all aspects of
language skills were considered. These data provide a deeper understanding of which
aspects of the methodology need to be improved and supported.

— Individual Assessment Challenges. Time constraints were cited by close
to 40 % of respondents, while roughly 30 % mentioned ensuring objectivity, and
another 30 % highlighted tailoring feedback to diverse student needs.

Finally, teachers shared their opinions on how group assessments affect
students’ motivation. The analysis of the responses showed that the perception
of this influence can be positive, neutral or negative, depending on the conditions
and approaches to its implementation.

— Group Assessment Challenges. Managing group dynamics was a challenge
for around 40 %, with about 30 % identifying difficulties in ensuring equal
participation.

The survey results show that teachers actively use both individual and group
assessment, adapting them to educational needs. Individual assessment is valued for
accuracy, and group assessment is valued for the development of soft skills. However,
there are difficulties associated with time costs and subjectivity. The inclusion of
professional training and the increased use of self-assessment and peer review can
significantly improve the effectiveness of assessment processes.

The discussion highlights the transformative potential of well-designed
assessment strategies, emphasizing their role in shaping not only academic success
but also the overall growth and development of learners. This balanced approach to
evaluation ensures that education remains student-centered, equitable, and future-
focused [6, p. 47].

Conclusion

Assessment serves as a cornerstone of effective language education, providing
structure, opportunities for reflection, and a pathway to sustained student growth
[11, p. 36]. The survey conducted among English language teachers revealed valuable
insights into the application of individual and group assessments, highlighting their
complementary roles in fostering student progress and motivation.

The data showed that regular assessment practices remain fundamental, with
42 % of respondents emphasizing their role in structuring learning and promoting
self-reflection. Among the methods explored, personalized assessment approaches
stood out, being preferred by 25 % of teachers. These methods, such as individualized
assignments and tailored feedback, allow educators to address diverse learning styles
and paces, enhancing engagement and ensuring that students receive meaningful,
constructive input on their progress.
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Group assessments, utilized frequently by 50 % of the respondents, emerged
as an effective tool for developing essential soft skills such as teamwork and
communication. Techniques such as collaborative projects, discussions, and role-
playing activities were noted for their ability to foster a sense of shared responsibility
and deepen understanding of the subject matter. However, the survey also uncovered
challenges in this area: 38 % of teachers identified difficulties in managing group
dynamics and ensuring equitable participation, pointing to a need for strategies that
balance collaboration with individual accountability.

While traditional methods, such as standardized tests, remain in use, their
limitations in addressing the diverse needs of contemporary learners were evident.
A notable 58 % of respondents favored combining individual and group assessments,
reflecting a broader shift toward dynamic, student-centered practices. This integrated
approach not only allows for a more inclusive learning experience but also supports
the development of critical thinking and problem-solving skills.

The survey also identified key areas for professional development. Teachers
highlighted the importance of exploring innovative tools, such as peer and self-
assessment techniques, to address persistent challenges like time constraints and
feedback accuracy. By equipping educators with strategies to implement these
methods effectively, professional development programs can enhance both the
quality and efficiency of assessment practices.

In conclusion, the survey results underscore the importance of embracing diverse
and adaptive assessment methods in English language education. Personalized and
collaborative approaches are essential for meeting the evolving demands of the
educational landscape, enabling educators to foster academic achievement while
supporting the holistic development of their students. By integrating these strategies
into everyday practice, schools can create a more inclusive, motivating, and effective
learning environment.
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12KopkeIT ATa atbiHnarsl Kel3sutop/a yHUBEpCUTETI,
Kazakcran Pecriyomikacer, Kpizpmopaa k.

06.02.25 k. bacmara TYCTI.

19.11.25 k. Ty3eTymnepiMeH TYCTi.

18.02.26 >x. GachII mbFapyFa KaObUITaH B

AFBLIIIBIH TIITH YAPEHY KE3THJIETT
7KEKE KOHE TOIITBIK BAFAJIAY

Maxanaoa agvinusin minin OKbINYOazsl JHceKe HcaHe MonmblK 6aanay
3epmmenedi, o1apobiy Kenmindi 6inim bepy MmeH Kaszipei cmanoapmmap
KOHmeKkcminoezi e3ekminiei aman eminedi. Canvicmuipmansl manoayobl,
baxgbvLiaynapowsl dcone cana Kepcemxiumepin naudaiana omulpbuin,
sepmmey asmopiaapvt O’ Dappenndiy 20iremminix, ceHiMOLNiK dHcaHe
HCEMKINIKMINIK NPUHYUNmMepin 6acublIbIKKA aid Omulpuli, 0ICMYp.i
bazanayovl xceke dHcate OipieckeH maciioepmeH canrblCmblipaobl.

Heezizei myoscvipuimoap apmypni b6azanay a20icmepiniy
apmulKWbLILIKMapuii kepcemeoi. JKeke baganay scexe kepi 6aunanvicmol
YColHa OmMbIpbin, OKYUILLAAPObIY KYULMI JCoHE ICI3 AHCAKMAPLIH
AHBIKMAaUobl, Al MonmulK 6a2anay npe3eHmayus, Oipiecker Mamin xcasy
JICoHE AHCOOANBIK MANCHIPMANAD CUAKMbL IC-UAPANAP APKbLIbL KAPbIM-
KamulHACMbl, MONMbIK HCYMBICIbL JCIHE CHIHU OUNAYObl OAMBINAOBL.
O3in-03i bazanay sxcawe apinmecmepoiy 6a2a1aybl CUAKMbL UHHOBAYUALBIK
adicmep benceHOIiniK nen beiceHoi Kamulcyobl 00AH IPi HbIRAMAObL.

Maxanaoa dacmypai macindepoi xahanoany xi#a20atlblHOA
MOMUBAYUAHBL APMMBIPAMbBIH, HIMUINACENEPOT HCAKCAPMAMBIH ACIHE
Kaosicemmi eMipiiK 0agobLiapobl 0aMbIMAmuvlH OUHAMUKATBIK, OKYULbIA
basbimmangan a20icmepmen ayblcmulpy YColHbLIAObL.
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Kinmmi ce30ep: mindix 6inim, dsceke bazaray, monmelx 0Oazanay,
ARBLIUBIH MINIH Yupery, oinim b6epyoi basanay, Oipecker OKblmy, JHceKe
Kepi baiinanvic.

*B. K. Aoun’, JI. M. A60pawesa’

LK BI3BUTOPIMHCKIN YHUBEPCUTET HMeHH KOPKBIT ATa,
Pecny6imka Kazaxcran, . Ke3soiopa.

Ioctynuno B penakuuio 06.02.25.

Ioctynuio ¢ ucnpasnenusimu 19.11.25.

IIpunsTo B nevars 18.02.26.

WHAUBUYAJIbHBIE U I'PYIIIIOBBIE ONEHKA
IIPU U3YYEHNUUN AHTJIMUCKOI O SI3bIKA

B cmamve uccredyromea unousuoyaivHvie u epynnogvie OYeHKi
6 00VUeHUU AHTUUCKOMY A3bIKY, NOOUEPKUBACTNC UX AKIMYATbHOCMb
6 KOHMEKCIMe MHO20A3bIYHO20 00PA308AHUA U COBPEMEHHBIX CHIAHOAPIOS.
Hcnonv3ys cpasHumenvbuwlli aHaiu3, HabI0OeHUs U KauecmeeHHble
NOKa3amen, agmopbl UCCI1e008aHUs CPABHUSAIOM MPAOUYUOHHYIO OYEHK)
€ UHOUBUOYATLHLIMU U COBMECMHBLIMU NOO0X00AMU, PYKOBOOCMBYACH
NPUHYUNAMU CHPABEOIUBOCTNU, HAOEHCHOCU U 0OCMAMOYHOCMU
O’ @appenna.

Kniouesvie 66160061 noduepKusaom npeumyuiecmea pasiuyHulx
Memo0o6 oyenku. Hnousuoyanvnas oyenka evlasnaenm CuibHule u clabvie
CMOPOHbL Y4auuxcs, npeonazas UHOUBUOYANbHYIO 0OPAMHYIO C853b, 8 MO
8peMs KaK epYNNoeds OYeHKd pa3eusdem KOMMYHUKAYUIO, KOMAHOHYIO
pabomy u Kpumuyeckoe MvluLieHue ¢ NOMOWbLIO MAKUX MEPONPUAMULL, KAK
npe3enmayuil, COBMeCHoe HAnUcanue MexKCcmos U NPOeKmubvle 3a0aHus.
HnnosayuorHvie Memoovl, maxue Kax camoOyeHKd U OYeHKd CO CMOPOHbL
Koanee, ewe bonvuie YKpeniam 6061e4eHHOCIb U aKMUGHoe yuacmiue.

B cmamve npeonacaemca zamenumv mpaouyuonusie nooxoosl
OUHAMUYHBIMU, OPUEHINUPOSAHHBIMU HA YUAWUXCS Memo0amil, KOMopble
NOGLIULAIOM MOMUBAYUIO, VAVYULAIOM Pe3VIbMambl U pa38uU8aom
HeoOX00uMble HCUSHEHHbIE HABLIKU 8 YCIOBUAX 2N0DATUAYUU.

Knrouesvie crosa: sisvikosoe obpazosanue, uHOUBUOYATbHAS OYeHKd,
SPYNNO8As OYEeHKA, U3yyeHue aH2IUICKO20 A3bIKA, OYEeHKA 0Opa308aHuUs,
cosmecmHoe obyueHue, NepcoOHATU3UPOBAHHAA OOPAMHASL CE53b.
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Tepyre 18.02.2026 x. xibepimai. bacyra 23.03.2026 . KOJI KOWBLUIIBI.
OrekTpoHbI Oacra
9,42 Kb RAM
MaprTe! 6acna Tabars! 42,87
Tapanever 300 nana. baracer keiciM OOHBIHTIIA.
Kommerotepne 6erreren 3. XK. Illoxybaesa
Koppexropnap: A. P. Omaposa, [I. A. Koxac
Tanceipsic Ne 4516

Cnano B Habop 18.02.2026 r. [Tognucano B neuats 23.03.2026 1.
DNEKTPOHHOE U3JJaHNE
9,42 Kb RAM
Venn.a. 42,87. Tupax 300 ok3. Llena norosopHas.
Kommerotepnas Bepcrka 3. XK. [llokybaesa
Koppextopsr: A. P. Omaposa, 1. A. Koxxac
3aka3 Ne 4516
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