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PECULIARITIES OF FORMATION
OF PROFESSIONAL READINESS OF STUDENTS
IN INTERCULTURAL ENVIRONMENT

This article studies the formation of students' readiness for professional
activity in an intercultural educational environment in the context of the
internationalization of higher education. The relevance of the study lies
in the focus on the issues concerning the need for professionals who can
operate in a multicultural environment on the modern labor market. Also
the paper targets the theory of psychology and pedagogy that helps in
the development of the students’ readiness in this area. The study utilized
methods of analyzing domestic and international scientific literature,
questionnaires, comparative analysis, and synthesis of empirical data.
D. V. Lyusin’s "EmlIn" emotional intelligence questionnaire was used as a
diagnostic tool, allowing for the assessment of the cognitive, regulatory,
and interpersonal components of students’ emotional intelligence. The
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study showed that teaching students about emotional intelligence really
helps them get ready for work later on. It makes them better at handling
their feelings, talking to people, and adjusting when they study in a different
country. So, it looks like schools should definitely include lessons on
understanding and dealing with emotions, especially since more and more
students are studying abroad these days.

Keywords: professional readiness, internationalization of education,
intercultural competence, emotional intelligence, educational environment,
professional development of students.

Introduction

In today’s world, higher education is evolving in the context of globalization
and increasing international interaction, leading to the integration of national and
international educational spaces. This process facilitates the renewal of educational
content, the expansion of academic mobility, and the implementation of joint
educational programs aimed at training specialists in demand in the international
labor market. Modern universities are increasingly serving as platforms for
intercultural interaction, providing not only knowledge and professional skills
but also personal attributes to graduates for effective professional adaptation in a
culturally diverse environment [1; 2].

Schools are becoming more international these days, which means we need
to train people who can handle working in different countries. These places have
different languages and cultures. Employers want more from graduates now; they
need people who understand other cultures, can communicate well, handle stress,
and are fine with moving for a job [3]. Being ready for work in this field is like
having a certain kind of personality. It shows you know your stuff and can do the
job, but also if you can work well with people from different backgrounds and fit
into your work environment.

When people talk about international education and research, they mean
universities are starting to include global and cross-cultural elements in their
classes, research, and everything else they do. This happens when students
and teachers get chances to study or work abroad, or through shared programs
and international research collaborations [4]. On the one hand, these processes
contribute to the improvement of professional training, while on the other hand they
emphasize the necessity to shape students’ personal and regulatory characteristics
for their professional preparedness in intercultural communication.

Even though there are more international education programs now, students
aren’t really ready for this kind of learning. That is why we should look into what
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psychological and teaching methods, along with educational tech, can help build
emotional tech, emotional intelligence, because that’s very important.

Studies lately show students need to read for job reasons, not just for fun,
and that means they need to get better at some key skills [5]. Foreign researchers
underline that under the context of an intercultural educational environment, the
most important belongs to the person’s ability to adapt, communicate effectively,
and self-regulate emotions that enable the student to effectively operate in a
scientific place and serve as a basis for this mobility [6].

In Kazakhstan, educators are looking at how to get students ready for their
careers. This is happening while universities are updating their systems and
the country’s education is becoming more connected to the rest of the world.
Researchers emphasize that the intercultural educational environment of a
university has a significant impact on the development of professional mobility,
communication skills, and social adaptability of students [7; 8]. Particular attention
is paid to the development of emotional and communicative personal qualities
that ensure students’ readiness for professional activity in a culturally diverse
environment. One of the significant psychological factors in students’ professional
readiness is emotional intelligence, which enables understanding and managing
emotional states, developing empathy, and the ability to engage in constructive
intercultural interaction [9]. Contemporary international research confirms that
the development of emotional intelligence is positively associated with academic
motivation, professional adaptation, and student success [10].

Despite the existence of theoretical research, the practical implementation
of pedagogical conditions aimed at developing students’ emotional intelligence
and professional readiness in an intercultural educational environment remains
understudied. This necessitates empirical research aimed at assessing the
effectiveness of targeted pedagogical interventions in higher education.

This study looks at what psychological and teaching methods can help
students get ready for their careers in a multicultural learning setting. It also tests
how well teaching strategies that aim to boost students’ emotional intelligence
actually work.

Specifically, the work aimed to:

— Figure out what the term really means for students today, especially with
education becoming more international.

— Understand how important emotional intelligence is when it comes to being
professionally ready.

— Test out teaching methods designed to improve students’ emotional and
communication skills and see if they are effective.
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Materials and methods

The study draws on competency-based and intercultural approaches, allowing
us to examine students’ professional readiness as an integrative personality trait
encompassing cognitive, communicative, and personality-regulatory components.
We went about this by using a plan with a few steps, mixing what we learned from
books with what we saw in real life. We started by looking at what researchers in
different countries had already figured out. Also wanted to get a better handle on
what professional readiness means, and figure out more clearly what makes up
intercultural competence, particularly for education that happens across borders.

The empirical portion of the study included a questionnaire and a student
survey, as well as a comparative analysis of the data obtained. The results were
processed using mathematical and statistical analysis methods, including the
nonparametric Mann-Whitney test, which enabled us to identify statistically
significant differences between the study groups. The final data were summarized
and interpreted to formulate scientifically valid conclusions and practical
recommendations.

Results and Discussions

Having reviewed and summarized the research results of the aforementioned
authors, a decision was made to conduct an empirical study to assess students’
readiness for professional work in the context of internationalization of education.
Students from the A. Margulan Pedagogical University, majoring in "Foreign
Language: Two Foreign Languages", participated in the study. During the empirical
phase, the study aimed to identify the students’ level of emotional intelligence
and evaluate the effectiveness of the implemented pedagogical interventions.
D.V. Lyusin’s “EmIn” emotional intelligence questionnaire was used as the
primary diagnostic tool, allowing for a comprehensive assessment of the cognitive,
regulatory, and interpersonal components of an individual’s emotional intelligence.
The methodology includes the following scales: understanding others’ emotions
(IUE), managing others’ emotions (IME), managing your own emotions (InME),
understanding your own emotions (UIE), understanding yourself (IP), your
emotional intelligence (IEI), others’ emotional intelligence (MEI), managing
emotions (ME), understanding emotions (UE).

The experiment involved 80 students, divided into two independent samples:

— Experimental group (EG) — 41 students;

— Control group (CG) — 39 students.

We used a unique method to build emotional intelligence in one group. The
other group just followed the usual plan.

After the initial part of the experiment, here are the average results we got:
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Table 1 — Research results

IUE IME | InME | UIE | 1P IEI | MEI | ME UE
EG 24 15 13 9 24 46 40 38 48
CG 21 13 10 9 22 44 38 36 46

The table shows how emotionally intelligent students were, on average, in
the group that got the special training and the group that didn’t across the main
scales of D.V. Lyusin’s "EmIn" methodology. Comparison of the data reveals
atrend toward higher scores on both the integral and specific emotional intelligence
scores among students in the experimental group:

Figure 1 — Comparison of EG and CG metrics

The students in the experiment showed a lot of emotional intelligence, based
on what the data’s results told us. The most significant values were recorded for the
emotion understanding and intrapersonal emotional intelligence scales, indicating
developed emotional awareness, the ability to reflect on one’s own emotional
states, and self-regulation skills.

When we looked at the raw scores, the students in the group that didn’t get
the special training showed less emotional intelligence than the onces who did.
This fact points to the limited effectiveness of traditional educational methods

477



TopaiirsipoB yHuBepcuretinin Xabapiusicel, ISSN 2710-2661 Teoazozuranvix cepusicor Ne 3. 2026

that do not specifically address the development of students’ emotional and
communicative competencies.

To identify statistically significant differences between independent samples,
the nonparametric Mann-Whitney test was used. This test is widely used in
psychological and pedagogical research to compare two unrelated groups and
does not require normal data distribution.

The control group consisted of 39 students, while the experimental group
consisted of 41 students. We figured out the Mann-Whitney U statistic using the
usual formula:

nq (n1+1)

U =n;np+
Ny Ny 2

Ry
n; — number of experimental group,
n,; — number of control group,
R — sum of ranks of the experimental group.
ninp 39*41=1599

41(41+41)
U =4139+———"-R;

U =1599+%-R1=1599+861-R1

U =2460-R;

We ranked the data and summed the ranks for the experimental group. This
gave us the empirical value for the Uemp criterion.

Step by step we compared Uemp value with the critical value Ukr at a
significance level of p<0.05p revealed that the empirical value of the criterion
was lower than the critical value. This shows there is a real difference between
the group that got the intervention and the group that didn’t.

When we crunched the numbers, we found that the combined scores for
emotional intelligence — like understanding emotions, relating to others, the
differences between the groups are statistically significant at a significance level
of p<0.05p. These results allow us to reject the null hypothesis and confirm the
effectiveness of the implemented pedagogical intervention aimed at developing
students’ emotional intelligence in an intercultural educational environment.

This shows there is a real difference between the group that got the
intervention and didn’t get aimed at developing students’ emotional intelligence
during professional training. The experimental data obtained confirm that the
inclusion of interactive, reflective, and communication-oriented teaching methods
contributes to an increase in emotional intelligence across key indicators.
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While making the numbers, we found that the combined scores for EI — like
understanding and managing the emotions — were absolutely different. The main
clear idea from this research is that specific teaching methods can actually make
a huge difference in improving these points.

These results back up that the method actually works in higher education
classrooms. The whole point was to use it when building curricula, courses, and
training — so students can get a clearer handle on what they feel about different
cultures.

The teaching methods used in the study focused exactly on building
learners’ EI during professional training. The following types of exercises and
methodological techniques were integrated into the educational process of the
experimental group:

— reflective tasks aimed at awareness and verbalization of one’s own
emotional states (writing short daily emotional journals and looking at how you
react emotionally in school or work situations);

— doing exercises based on particular situations and using case studies to
examine how people interact, figure out how others are feeling and choose the
right way to respond emotionally;

— talking in groups and doing role-playing games to promote empathy, skills
in understanding the emotions of others, and the ability to manage emotional
reactions during interpersonal and intercultural interactions;

— emotional self-regulation techniques, including elements of conscious
breathing, techniques for cognitively rethinking emotionally significant situations,
and the verbalization of emotional experience.

The effectiveness of the pedagogical intervention was assessed based on a
comparative analysis of emotional intelligence scores for students in the experimental
and control groups, based on diagnostic results using D. V. Lyusin’s "EmIn" method.
The effectiveness criteria included statistically significant differences between the
groups on the integral and specific emotional intelligence scales, looking at how
students in the EG and CG scored on emotional intelligence tests.

To see if the teaching methods worked, we checked if there were significant
differences between the groups’ overall and concrete EI scores We also looked at
whether the EG scores made better than the CG. This also prepares them for their
careers, specifically in today’s increasingly educational environment.

After the study wrapped up, the team put together practical tips for college and
university instructors to help students build emotional intelligence and intercultural
competence. In class, they can use reflection-based tasks that push students to
notice and think through their own feelings — like short written reflections on how
group work went and what came up during discussions about the emotional side
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of intercultural interaction. Using active teaching approach like role-playing, acting
out intercultural communication scenarios, and working through job-related case
studies help build the people skills part of EI. To develop emotional self-regulation
skills, it is recommended to include elements of emotional resilience training
in classes aimed at developing students’ ability to manage emotional states and
stressful situations in the professional environment.

Systematic application of these methods in the educational process not only
develops students’ emotional intelligence but also enhances their professional readiness
and adaptability in a multicultural and multilingual educational environment.

Conclusion

The study examined the development of students’ professional readiness in
an intercultural educational environment. Looking at the research, it seems like
being ready for a job is a big part of growing as a person. It involves thinking,
doing things, and managing yourself. Emotional intelligence is a really key part
of all that.

The results of the empirical study confirmed that targeted pedagogical
interventions focused on developing students’ emotional intelligence and
emotional-communicative competencies contribute to improving their professional
readiness. The EG scored higher on the main and big parts of EI than the CG did.
The control group stayed in a more traditional and old classroom setting.

Statistical analysis of the data using the Mann-Whitney test showed clear
differences between the group that got the special training and the group that
couldn’t do it. The obtained results allowed us to reject the null hypothesis and
confirm the effectiveness of the implemented pedagogical intervention.

What this means for real life is that we can use these findings to create
better college programs, as well as in preparing students for professional work in
a multicultural and multilingual educational environment. These programs could
help any student build their EI, get along with people from different places and
be more flexible in the careers. It can be used to plan some classes, workshops
and other activities.

Looking ahead, we could do more research by including more and more
people. We also need to figure out the best ways to teach EI in different subjects.
And it would be good to see how being in an environment that values different
cultures affects students’ careers over the long run.
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Maxanaoa scozapel 6inim Oepydi uHmMepHAYUOHATOAHOBIDY
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HAPbI2bIHBIY MANANMApblHa OetiimOene alamvlH MAMAHOAPObl
oasapnay KaxcemminicimMen aukblHOANA0bl. 3epmmeyoiy MaKcamol —
MOOEHUeMApanblK 03apa speKem KHcaz0aiubiHoa cmyOeHmmepoiy Kociou
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KONO0aHbla0bl. JJuacnocmukanvlk Kypar peminoe []. B. Jltocunnuiy
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o1 OiniM anyublIapobly SMOYUOHALOBIK UHMEIeKMIHIY KOCHUMUBMIK,
pemmeywiniK HcoHe myneaapanblk, KOMROHEHMMepPIH bazanayaa MyMKIiHOIK
bepedi. 3epmmey Homudicenepi SIMOYUOHATIObIK UHIMELLEKMIHI Oamblmyad
basblmmanaan MaKcammsi nedazo2uKkanbly bIKNAI0blH CmyoeHmmepoin
KociOu 0aapnvlk OeHeellin apmmuipyad, SMOYUOHANObIK O3IH-631 pemme)
0az20bL1apbii, MYI2aapansly 03apd opekemmecy Kabiremmepin JdicoHe
KenmoOdeHuemmi 0inim bepy opmacvina OellimMOenyin 0ambimyad blKna
ememiHin Kepcemmi. AnviHaan KOpbIMbIHObLIAP Jico2apbl OLnim 6epyoi
UHMEPHAYUOHATOAHOBIPY HCAZOABLIHOA CIY0eHmmepOTy Kaciou 0aapiviavl
Jrcytiecine IMOYUOHATObIK-KOMMYHUKAMUBMIK KOMROHeHmmepoi eHei3y0iy
MAHBI30bLIbLEBIH 0OJ1eN10elO].

Kinmmi ce30ep: kociou oaapnvik, 6inim 6epyOi UHMepHAYUOHAIOAHObIDY,
MOOeHUemapanblK Ky3blpemminik, IMOYUOHANObIK uHmeniekm, oinim bepy
opmacvl, cmyoeHmmepOoiH Kaciou oamyubl.
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OCOBEHHOCTH ®OPMHUPOBAHUS MPOPECCHUOHAJIBHON
TOTOBHOCTHU CTYJIEHTOB B MEKKYJbTYPHOM CPEJIE

B cmamve paccmampusaromces ocobennocmu popmuposarus
npoghecCUOHANLHO 20MOBHOCHU CIYOEHINO8 8 YCIIOBUAX MENHCK)YIbHYPHOLUL
obpazoeamenvHOll cpedbl 8 KOHmMeKCme UHMePHAYUOHATUIAYUU
gbicuieco 00pazoeanusa. AKmyaibHOCmMb UCCIe008aAHUA 00YCN081eHd
HeoOX00UMOCHbIO NOO2OMOBKU CREYUATUCINO8, CHOCOOHBIX 3(hheKmusHo
ocywecmenisams npopeccCuoHaIbHYI0 0essmeNbHOCHb 8 MHO20A3bIYHOM
U NOIUKYIbIMYPHOM NPOCMpAHCMEe, d MAKicCe A0Anmupo8amscs
K mpebo8anuam cospemenno20 pviHka mpyoa. Llenv uccredosanus
3aKNOYAemcs 6 aHalu3e NCUX0L020-Neda2o2udeckKux yciosull,
cnocobcmeyruWux pa3zeumuio npo@heccuoHalbHOl 20MOB8HOCMU
CMYOeHMO8 8 YCI08UAX MENHCKYIbIMYPHO20 83aumooeticmsus. B pabome
UCNONb308AHBL MEMOObl AHALU3A OMeYeCmME8eHHOU U 3apy0edrcHOl
HAYYHOU AUumMmepamypuvl, AHKemMuposanue, CPAsHUMeNbHbll AHAIU3
U 0600WeHUe IMnUpUYecKUx OaHHbIX. B kauecmee OuasHocmuueckozo
UHCMPYMEHMA NPUMEHSICA ONPOCHUK IMOYUOHALLHO20 UHMELIeKmd
Jl. B. Jliocuna «OmHn», no3eonsaowuil oyeHums KOSHUMUBHbIE,
pezyisimugHvle U MeNCAUUHOCTNHbIE KOMNOHEHMbl SIMOYUOHATbHO20
unmeniekma obyyarowuxcs. Pezyremamer uccieoosanus nokasanu, 4mo
yenenanpasientHoe nedazocuyeckoe 8030elicmeue, OpUeHmUpO8aHHoe Ha
passumue IMOYUOHATbHO20 UHMELLeKmd, CROCcobCmeyem NosbluLeHUIO
VPOBHSA NPOPeCCUOHANBHOL 20MOBHOCTU CHIYOEHMO08, PA38UMUIO HABLIKOB
IMOYUOHATILHOU CAMOPE2YAAYUU, MENCTUYHOCHHO20 83AUMOOeUCMEUs.
U adanmayuu K MexicKy1bmypHotl oopazoseamenvHou cpeode. Ilonyuennvie
8b1800b1 NOOMBEPHCOAIOM 3HAUUMOCb BKIIOUEHUS IMOYUOHANLHO-
KOMMYHUKAMUBHBIX KOMHOHEHMO8 8 CUCmemy npopecCuoHalbHol
N002OMOBKU CMYOEHMO8 8 VCI08UAX UHMEePHAYUOHALUIAYUU
8bICUIe20 00PA308AHUSL.

Knwuesvie cnoea: npogeccuonanrvhas 20moeHocmb,
UHMEPHAYUOHATUZAYUS OOPAZ0BAHIUSL, MENHCK)IbIYDHASL KOMIEMEHMHOCHb,
IMOYUOHATBHBIL UHMEILTEKN, 00PA308amenbHAs cpedd, NpoghecCUOHaIbHOe
paszeumue cmyoeHmos.
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