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LEARNING MOTIVATION OF FOREIGN LANGUAGE AMONG
NON-LINGUISTIC SPECIALTIES’ STUDENTS

The article deals with the issue of the foreign language learning’s
motivation among students of non-linguistic specialties. The relevance of
the research is due to the ambiguous attitude of non-linguistic specialties’
students to the foreign language subject. We investigate that this is one
of the main psychological and pedagogical problems in the framework of
the research of psychological and pedagogical conditions for forming a
foreign language learning motivation, based on analysis of the learning
motivation. There are also noted the classification of motivation, and
reasons contributing to a decrease in the motivation of learning. The article
reveals evidence that allows us to determine the development level of the
foreign language learning motivation among students of non-linguistic
specialties, and its dependence on the psychological and pedagogical
activity of the teacher during the educational process. Some of the study’s
result, that firstly, show the process of forming a learning motivation, which
is related to the implementation of different approaches, and secondly, some
important factors affecting the students’ interest in the studied subject are
summarized in the article.

Keywords: motivation, learning motivation, foreign language
learning, English language, English language training.

Introduction

The entry of modern Kazakhstan into the global economic and educational
space, the transition to new state educational standards, reflecting the need
of modern society for competitive personnel, suggest the emergence of new
psychological and pedagogical technologies in the educational process to improve
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the training of specialists of any profile. With the development of high technologies,
the role of information and knowledge at all levels and in all spheres of social
development is increasing. For a modern specialist, it is no longer enough to have
information only in their native language. It is necessary to have an idea about
the modern developments of scientists in their field of science in world practice.
Fluency in a foreign language acts as an essential component of the professional
activity of a modern specialist significantly increasing his competitiveness. The
reality of today is strong competitive selection conducted by the most prestigious,
highly paid enterprises. Linguistic competence is one of the conditions, a confident
mastery of a foreign language to solve effectively professional problems in a
rapidly changing business environment. However, training in a foreign language
in non-linguistic specialties does not adequately meet the requirements of modern
standards of higher vocational education, which in its turn necessitates the
optimization of the teaching system in this discipline in higher education.

The relevance of the research is due to the ambiguous attitude of students of
non-linguistic specialties to the foreign language subject. As the practice shows,
teachers often face a motivational emotional deficit of a significant number of
students, often formed back in school and transferred by students to the process
of learning a foreign language at the university.

As a part of the study of psychological and pedagogical bases of forming the
foreign language learning motivation among students of non-linguistic specialties,
special attention is paid to the learning motivation, which can rightly be called one
of the main psychological and pedagogical problems. It is known that the success
of the educational process depends on many factors both socio-psychological and
socio-pedagogical. It is also affected by the strength of motivation, respectively,
«among the main objectives currently facing the teacher, there is no other more
important and at the same time more complicated than the objective of forming
positive, sustainable motivation among the students that inspires the persistent,
systematic educational work» [1, p. 53].

As a result of the analysis of psychological and educational references,
we were not able to come across a single definition teaching motivation. The
terms «educational motivation», «learning motivation», «motivation of learning
activities», «motivational sphere of the student» are used by researchers as
synonyms in a broad or narrow sense. The learning motivation is determined
by the educational system itself, the educational institution organizing the
educational process, and the specifics of the subject, and the subject features
of the student, such as age, gender, abilities, self-esteem, interaction with other
participants in the educational process, as well as the subject features of the
teacher and his attitude to the student. The learning motivation can be defined as
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a kind of system characterized by a certain direction, stability and dynamism. As
A. Markova writes, the learning motive is «the student’s focus on various aspects
of educational activity» [2, p. 6-7]. «...The learning motivation consists of a
series of constantly changing and entering into new relationships with each other
motives». «Therefore, the motivation formation is not only a simple increase in
positive or aggravation of negative attitude to learning, but also the complication
of the motivational sphere’s structure, its motives, the emergence of new, more
mature, sometimes contradictory relations between them» [2, p. 14]. We agree
with the author’s opinion, who interprets the motivation of the doctrine as a set
of motivating factors that interact and change in the process of interaction, which
cause the activity of the subject and determine its orientation.

The reasons contributing to the decrease in the learning motivation are an
actual psychological and pedagogical problem. Analysis of scientific literature
allows us to distinguish two groups: the reasons dependent on teacher and reasons
dependent on student. According to the researchers the main components of the
first group are: low level of teacher proficiency in modern teaching methods;
incorrect selection of educational material, causing overload or underload of
students; inability to build relationships with them and organize their relationships
with each other; features of teacher personality and his communication style;
psychological barriers arising from the teacher activities; ignoring the importance
of taking into account students’ individual characteristics; lack of students interest
in the proposed educational material. The second group of reasons dependent on
student includes low level of knowledge, unformedness of learning activity motives
and above all the methods of self-acquisition of knowledge, and complexity of
relationships with student community. Thus, a whole range of reasons, more
dependent on the competent psychological and pedagogical actions of teacher,
which form students’ attitudes to the whole learning process, influence the
formedness of learning motives.

Our research is aimed at obtaining evidence to determine the level of
development of a foreign language learning motivation among students of non-
linguistic specialties, its dependence on the psychological and pedagogical activity
of a teacher during the educational process.

The study used specially designed test questionnaires to identify:

— motives and anti-motives of learning a foreign language among students
of non-linguistic specialties;

— factors that negatively affect the motivational sphere of students.

A research of the foreign language learning motivation of students at different
stages of education (1-2 courses) depending on the psychological and pedagogical
activity of the teacher was conducted.
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We were faced with the tasks:

1 To determine the hierarchy of motives and anti-motives of learning a foreign
language, as well as the dynamics of their changes among students at different
stages of education (1 and 2 courses).

2 To identify the reasons for reducing the level of motivation.

Materials and methods

In the question of the learning motivation structure, the researchers dealing
with this problem agree that the learning motivation structurally consists of motives
related to the content of educational activity and is not related to it, despite the
absence of a unified, generally accepted classification (A. K. Markova, P. Y.
Halperin, N. F. Talyzina, L. I. Bozhovich, P. M. Jakobson, V. I. Chirkov, etc.).
As a consequence, the existence in the domestic psychological and educational
references two approaches, which are different with their internal and external
motivation. The first approach identifies internal and external motives based on
the nature of the relationship between the learning motive and other components
of the teaching, such as the purpose or the process itself. In the context of this
approach, which supporters are such scientists as Halperin, Talyzina, Jakobson
etc., a motive that realizes student’s cognitive need and is associated with the
knowledge acquired by him and performed activities is considered as an internal
motive, while a motive that realizes an unknowable (social) need acts as an external
motive. Proponents of the second approach add the feature of personal meaning
(utilitarian-pragmatic and / or value) which is attached to the learning and its
products to the feature of the relationship between the educational motive and
other components of learning (L. B. Itelson, P. P. Bibrich, D. B. Elkonin, etc.). In
this approach, the external motive is interpreted as a motive that has a utilitarian
and pragmatic meaning for the individual, i.e. realizing the needs for external
well-being (material and/or social). Whereas the inner motive represents the value
sense realizing the need for the student’s inner well-being, harmonizing his inner
world, forming a system of personal beliefs, attitudes, claims, self-assessments, and
on this basis to internal motives is added another — motive for self-improvement.

It should be noted that in addition to dividing the learning motivation into
internal and external, the following are distinguished in the psychological and
pedagogical literature: motivation for well-being, motivation for avoiding troubles
(failures), motivation for the activity process, motivation for the activities content,
professional motivation, motivation for self-affirmation, utilitarian motivation, etc.
Many scientists consider educational activity as poly-motivated.

On the issue of the learning motives classification, we agree with
A. K. Markova, who offers, from our point of view the most complete classification
of the motives that motivate the learning activities, considering the motivation
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formation as a complication of the student’s motivational sphere structure. It is
noteworthy that Markova’s classification is based on the classification proposed
by L. I. Bozovich [3, p. 68], according to which the learning motives are divided
into cognitive, generated by learning activities and related to content and process
of the learning; and social, generated by the whole system of relationships between
student and the reality around him, and these motives lie outside the educational
process. Markova, singling out similar groups of learning motives differentiates
further each of them dividing cognitive motives into broad cognitive with a focus
on mastering new knowledge; learning and cognitive, related to the assimilation of
ways of learning; self-education, which involves self-improvement of knowledge
methods by students. According to her, these cognitive motives contribute to the
emergence of «achievement motive» that involves the student’s desire for success,
the desire to achieve new, higher results compared to previous ones.

Markova’s social motives also break down into several subgroups: broad
social motives which involve student’s desire to gain knowledge in order to be
useful to society, to understand the need for learning and to feel responsible; narrow
social, so-called positional motives consisting in desire to take a certain place in
relations with others, to get their approval, to earn their authority; the motives of
social cooperation, which imply that student not only wants to communicate and
interact with other people, but also seeks to realize, analyze the ways and forms
of their cooperation and relationships with the teacher and comrades [2, p. 10].

As a result of the analysis of psychological and educational literature on
the problem of learning motivation it can be concluded that internal motivation
is a more prerequisite for successful educational activities. Thus, V. I. Chirkov
considers as the main manifestations of internal motivation: the desire for new;
the desire for an effective and economic world exploration; the desire for self-
determination, self-awareness, one’s activity and its results; the desire for self-
actualization [4, p. 24]. A similar viewpoint can be found in representatives
of foreign scientific school, who consider the structure of learning activities
motivation as a set of internal and external motives of student and internal motives
are of paramount importance. Many Western scholars agree on the existence of
two main motivation sources: the expectation of success and the significance of
the goal (task).

Therefore, A. Wigfield and J. Eccles consider the motivation of learning
activities in the framework of «expectancy-value modely. Sometimes it is presented
in the form of a formula: expectation x significance = motivation. According to
the proposed model, for the student to become motivated, it is necessary to have
even the most modest expectations of success within the framework of the activity
and give the task significance, and if the expectation of success is high but the
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task does not represent any value for the student then accordingly he will not be
motivated. If the student has no confidence in his success with a high significance
of the task, the motivation will not arise either [5, p. 69]. P. Pintrich and D. Schunk
add another component to the above model — the emotional sphere, which includes
the student’s emotional reactions to the assignment and positive self-esteem.
According to the authors, the intensity of learning motivation varies depending on
the task evaluation and confidence in its success. If a student realizes that learning
is boring, of little value and too difficult to succeed, he will avoid participating in
it. Thus, significance, an ability to complete the task; a focus on success and an
emotional comfort act as the main motivating factors in the learning process [6].

A research of the foreign language learning motivation of students at different
stages of education (first and second courses) depending on the psychological
and pedagogical activity of the teacher as well as psychological effects applied
to students in teaching a foreign language was conducted.

We were faced with the tasks:

a) to determine the hierarchy of motives and anti-motives of learning a foreign
language, as well as the dynamics of their changes among students at different
stages of education (first and second courses);

b) to identify the reasons for reducing the level of motivation;

c) to identify the relationship between the psychological impact of the teacher
and the development level of students’ foreign language learning motivation.

The diagnostic research involved ninety students (forty-three first year
students and forty-seven second year students) of S. Toraighyrov Pavlodar State
University, who study in the Faculty of Humanities and Education by specialties
«Pedagogy and Psychology», «Social Work», «Psychology».

At the first stage of the ascertaining experiment, it was supposed to study
the hierarchy of motives for a foreign language learning among students of a non-
linguistic specialties at different stages of education (first and second courses),
as well as to identify anti-motives that contribute to students’ lack of desire to
learn a foreign language.

As a basis for the study, we used specially developed test questionnaires.

Because of processing the obtained data, it was possible to determine and
draw a number of significant conclusions regarding:

1 Hierarchies of motives and anti-motives of learning a foreign language
among first-year and second-year students, as well as the dynamics of their change.

2 Factors contributing to a decrease in students’ interest in a foreign language,
the process of learning it.

The data showed that out of 243 students, 81 % of 1st year students are
positively motivated, 19 % were demotivated students. The results of the study at
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second courses demonstrated a quantitative ratio of 79 % of motivated students and
21 % of demotivated students from 247 respondents. Moreover, we found that,
despite a slight general decrease in the level of motivation in 2nd year students,
there was a tendency to a significant decrease in individual groups, compensated
by an increase in others, which required additional research aimed at identifying
the relationship between psychological and pedagogical activities of teachers
during the educational process and a decreased in the level of motivation of the
2nd year students.

In the course of the study, a hierarchy of motives for studying a foreign
language was determined for students of the first and the second courses. In
according to the figure 1, the data obtained demonstrate that the utilitarian-
pragmatic motive dominates in the hierarchy of motives among the first-year
students, while professional and learning cognitive motives occupy the second
and the third places, respectively. In the hierarchy of motives, the second year
students have a professional motive in the first place with a significant margin.

utilitarian-pragmatic

professional

leaming cognitive
affiliations

social positional u the hierarchy of

motives on 1 course

molive

[H'H

cognitive

identifications W the hierarchy of

motives on 2 course
emotional value

95, 20 35

the number of responses

Figure 1 — Hierarchy of motives for a foreign language learning of first and
second course students

The diagnosis’ results of anti-motives for students’ foreign language learning
at the initial stage of education showed that students were more demotivated (in
descending order, starting with the most common answer): with the complexity of
the foreign language as a subject; the belief, formed by the school teacher that they
were lack the ability to speak a foreign language, that learning a foreign language
was boring and uninteresting; confidence that knowledge of a foreign language
would not affect subsequent employment, future salaries, career growth, etc.; the
conviction that you could easily use the services of a translator, a dictionary, etc.
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The second-year students chose as anti-motives for foreign language learning
(in descending order, starting with the most common answer): the complexity of
the subject; teacher’s manner of communication; boring, monotonous material; lack
of time; difficult relationships with the teacher; incompetence, from the students’
point of view, the teacher in the subject.

Results and discussion

As aresult of the scientific references’ analysis on the problem of the learning
motivation it can be concluded that modern scientists have accumulated a great
theoretical and empirical experience regarding the peculiarities of the formation and
functioning of the learning motivation, origin causes, its structure and main task.
Although there is no consensus on its terminological definition, all scholars agree that
«educational motivationy, «learning motivationy», «motivation of learning activitiesy,
«motivational sphere of the student» encourages, directs, organizes the student and
gives personal meaning and significance to the educational activity. Scientists give
a special place to internal motivation as the main impellent. Researchers agree that
the main factors contributing to the motivation formation are interest, purpose,
significance of the educational task, a student’s confidence in his own abilities,
desire for self-determination and self-actualization, success expectation, as well as
a state of emotional comfort during the educational process.

Because of the obtained data analysis below, the following conclusions can
be drawn:

a) the process of forming the foreign language learning motivation
among students of non-linguistic specialties is directly related to the integrated
implementation of contextual, individual differentiated and personal activity
approaches in the process of teaching a foreign language (the data show that this
direction is insufficiently implemented in the educational process);

b) the relations with students, the style of professional and pedagogical guidance
of the educational process, due to the orientation in the professional and pedagogical
communication of the teacher, are important factors affecting the maintenance of
students’ interest in the subject being studied.

At the second stage of the ascertaining experiment, we examined the
psychological impact of teachers on students in the process of teaching a foreign
language. It was supposed to identify:

a) the strategies and techniques of the psychological impact of educators during
the educational process;

b) the relationship between the psychological impact of teachers and the level
of development of motivation for learning a foreign language in students.

It should be noted that the knowledge, involved the study regarding the use of
psychological techniques in the learning process is fragmented. Moreover, 33.3 %
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of the respondents found it difficult to answer the question: «Does your teacher
use psychological influence during the educational process? If he does, so what
kind of influence?». 66.7 % of teachers consciously and purposefully use their
own authority, encouragement, observation, and warning in the learning process
as a means to achieve the educational and educational objectives judging by the
answers of participants.

Analyzing the results, we found that:

a) the personality of the teacher was authoritative for 85.4 % of students;

b) in the process of teaching a foreign language, teachers evoked the following
feelings among students (in descending order, starting with the most common
answer): sympathy, respect, trust, indifference, irony, compassion, hostility, hatred,
pity;

c) students’ attitude to the appearance of their teacher was more positive (79 %);
students negatively assessing the appearance of their teacher were not identified;

d) teachers to a greater degree applied the psychological impact intuitively
and haphazardly; moreover, we noted that in the overall picture the receptions of
a developing strategy prevail, which included (in descending order, starting with
the most common answer): humor, encouragement, demand, persuasion, approval,
example, moralizing, suggestion, threat (intimidation), irony, punishment;

e) most of the teachers (61.3 %), according to students, were interested in
establishing psychological contact with students; 22.3 % were convinced that the
teacher was not striving for this; 16.4 % found it difficult to answer the question;

f) 66.4 % of students noted a positive attitude of a teacher of a foreign language,
27.5 % of students believed that the teacher was indifferent to them and 6.1% said
that the teacher was negative;

g) according to students, the relationship with the teacher changed during
the educational process; moreover, their improvement was reported by 52 % of
students, 5 % of students considered that relations had worsened, 43 % said there
were no changes;

h) the respectful attitude of a foreign language teacher to himself was noted
by 88.3 % of second year students; about disrespectful curled 11.7 % of students;

1) teachers set up their students to learn a foreign language using the following
influences, and a number of teachers actively, albeit unconsciously, unsystematically,
applied both manipulative and imperative pressure to exert pressure on students,
forcing their behavior and attitudes in the direction necessary for the teacher. The
following statements belong to the mood of teachers (in descending order, starting
with the most common answer): «a foreign language is a complex subject, but any
efforts are converted into a positive resulty; «knowledge of a foreign language will
make you competitive»; «not everyone is able to master a foreign language; this is
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not given to somey; «you must learn, because you need to pass an examy»; «a foreign
language is necessary»; «do exercises, learn what I ask»; «learn, this is the direct
responsibility of students»; «a foreign language is interestingy; «you will not study,
then you will not pass the test (exam)», etc.;

j) during the educational process, turning to students, teachers often used the
following verbal expressions (in descending order, starting with the most common
answer): «you are smart (capable, etc.), you will cope with the task»; «if you were
less lazy, you would have achieved morey; «well, how silly you are! nothing works
out for you!»; «probably you will never speak a foreign language, never learn!»;
«where did you get such people from! you cannot study at a university»; «you did
not succeed due to lack of timey; «for sillies I’ll explain one more (for the hundredth)
time»; «how lazy you are», etc.;

k) the following verbal influences are used by teachers in the process of teaching
a foreign language (in descending order, starting with the most common answer):
dialogue, humor, approval, comment, briefing, example, moralizing, tone-up,
addressing by last name, threat, encouragement, reproach, irony, argumentation,
request, order.

Conclusion

The analysis of the general picture of the use of psychological influence by
teachers of a foreign language during the educational tasks implementation allowed
us to draw the following conclusions:

a) the knowledge of teachers about the psychological impact and its methods
as means of increasing the productivity of the educational process is fragmentary.
The use of psychological influence on a foreign language class is carried out largely
intuitively, haphazardly, rather than consciously and methodically thought out;

b) despite the fact that most teachers adhere to a personal, intersubjective
approach in the educational process, as well as developing a psychological impact
strategy, creating a favorable psychological mood in groups, a number of teachers
are guided by imperative and manipulative strategies based on pressure on students
and behavior, attitudes of students in the direction required by the teacher, without
taking into account the current conditions of the learners.
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*H. FO. Iucosaesa’, E. M. Konakbaed®’, *)K. M. Axnaposa’
12 TopalFbIPOB YHUBEPCUTETI,

Kazakcran Pecryomukacst, [1aBinogap K.;

3A6aii arpiHarsl Kazak yITTBIK [eJaroruka YHUBEPCUTETI,
Kazakcran PecrryOmikacel, AJIMaTHI K.

Martepuan 10.03.23 Gacmara TycTi.

TIJIAIK EMEC MAMAH/IBIKTAP CTYJIEHTTEPIHJE
HIET TIVIIH OKBITY MOTHUBALIUSCBI

byn maxanaoa nuneeucmukanvlk emec MamaHOblKmapobly
cmydenmmepinoe wem minin ylipenyze 0e2eH blHmanbl Kaiblnmacmauipyed
batiianvicmel mocene Kapacmulpuliaovl. 3epmmeyoiy o3ekminici mindixk
emec MAMAHOBIKMAp CMYyOeHmmepiniy uem minii OKblmy noHiHe 0e2eH
apanac keskapacuvina oaunanvicmsl. OKYy MOMUBAYUACHIH MALOAY
Hezi3iHOe Oy wem minin ylpeHyee 0e2eH bIHMAHbL KANbINMACcmvlpyOblH
NCUXONOUANBIK-Ne0A202UKANBIK JHca20alillapblH 3epmmey uleyoepinoezi
Hezi32l NCUXON02UANBIK-Ne0a202UKaNbIK NpodieManapovly 0ipi exeHoiel
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anvlkmanovl. Maxanrada momueayusnsly dcikmenyi oe aman emineodi
JHCOHE OKYy MOMUBAYUACHIHbIY MOMeHOeViHe bIKNal ememin npoyecmep
awvinadel. Makanada cmyoenmmepoiy 0Ky MOMUBAYUACHIHBIY OAMY
OeHeelliH JHCoHe OHblH OKbIMYUIbIHbIY NCUXOI02UANBIK-Ne0a20SUKAIbIK,
Kbl3Memine moyendinicin anbiKmayaa MyMKIiHOIK Oepemin HaAKmMbl
MOnIMemmep aublKman2aH.

Kinmmi ce30ep: momusayus, 0Ky MOMusayuscel, uiem minik yupexy,
Asvlnubin mini, a2vliuiblH MiliH OKbImMY.

*H. FO. Iucosaesa’, E. M. Konakbaed®’, *)K. M. Axnaposa’

12 TopalrbIpOB YHHUBEPCHUTET,

Pecniy6immka Kazaxcran, r. [1aBmonap;

SHanuoHanbHbIH Me1arorHueckuii yHUBEPCUTET UMeHU AOas,
Pecny6imka Kazaxcras, T. AnMaThI

Marepuan noctynun B pegakuuio 10.03.23.

MOTHUBALIUA OBYYEHUA HHOCTPAHHOMY A3BIKY Y
CTYJAEHTOB HEJJMHTBUCTUYECKOTI'O CIENNUAJILHOCTEN

B oannoti cmamve paccmampueaemces npobiema, C613aHHASL
¢ popmuposanuem MomueayUU U3YYEHUS. UHOCMPAHHO20 53bIKA Y
CMyO0eHmo8 HeIUH2GUCMUYECKUX CHeYUaIbHOCmel. AKmyaibhocme
UCc1e008aHusi 00YCI08IeHA HEOOHO3HAYHbIM OMHOULEHUEM CHYOeHMO08
HESI3bIKOBbIX CNEYUANbHOCMEN K NPpeOMemy uzyuenus uHOCMpPAHHO20
sazvika. Ha ocnosanuu ananuza yueOHOU MOMUSAYUL YCMAHOBLEHO, YO
9MO 00HA U3 OCHOBHBIX NCUXONO20-NEOA202UHECKUX NPOOIEM 8 PAMKAX
UCCLE08AHUSL NCUXOL020-NE0A202UHECKUX YCI08UL POPMUPOBANUS
MOmMUGayUY K U3y4enuio UHOCMpaHno20 A3vlka. B cmamve marxoice
omMeyaemcst KaccuGurayusi MOMueayuu, u packpbléaiomcst NPOYeccol,
CROCOOCMBYIOWUE CHUICEHUIO MOMUBAYUU YueHus. B cmamue gvisienenvl
(axmuueckue Oannvie, NO360JsIOUUE ONPEOEIUMb YPOBEHb DA3GUMUSL
MOMUBAYUU U3VHEHUsL Y CHYOEHMO8, U €20 3A8UCUMOCTb OM NCUXOTI020~
neoazoeuuecKol 0esimerbHOCHU nPenooasamers.

Knwouesvie crnosa: momusayus, yuebnas momugayus, usyyenue
UHOCMPAHHO20 SI3bIKA, AH2IUUCKULL A3bIK, NPENno0AsaHUe AHSIUNCKO20
A3ZbIKA.
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