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THE ROLE OF ICT IN CREATING
A FOREIGN LANGUAGE LEARNING
ENVIRONMENT AT THE UNIVERSITY LEVEL

The study explores the role of information and communication
technologies (ICT) in creating a language learning environment during
foreign language instruction at the tertiary level. The primary objective
is to analyze the pedagogical effectiveness of ICT in fostering language
proficiency and modeling an immersive language environment. In order to
achieve this aim, 35 3rd-year students of Pavlodar Pedagogical University
named after Alkey Margulan were recruited to participate in the study. The
study involved the implementation of a massive open online course (MOOC)
«Active Communication». The study employed a pre-test and post-test
design, indicating that the participants’ language proficiency was assessed
both before and after they were exposed to the ICT based foreign language
instruction. This design enables the researchers to measure the potential
improvement of outcomes by comparing the scores obtained from the two
tests. The findings indicate an increase in average test scores from 59 %
to 76,4 % following the intervention. The study confirms that ICT, when
integrated through grounded pedagogical approaches, can successfully
replicate the functions of a natural language environment and contribute
to better academic results.
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Introduction

It must be acknowledged that learning foreign languages in the modern
world is practically impossible and impractical without the use of information
and communication technologies (ICT). Such advantages as: a variety of ways of
presenting educational material; the increased flexibility and dynamism of classes,
the ability to individualize the educational learning paths, the provision of instant
feedback, the enhancement of motivation and the assurance of emotional safety
[1; 2] unconditionally speak in favor of using ICT in the educational space.
However, the key advantage of introducing ICT into language education is its
potential to create a language learning environment in the classroom setting. ICTs
provide a wide range of interactive learning opportunities, allowing students to
immerse themselves in a language environment in the absence of a natural language
environment, interact with native speakers and use authentic resources.

ICT has long been utilized in teaching foreign languages as a means of
creating a foreign language learning environment, supporting the development
of all types of speech activity. Traditional ICT tools include multimedia learning
resources, online communication platforms, electronic dictionaries and other
digital instruments that contribute to the development of students’ communicative
competencies.

ICTs open up new pedagogical possibilities for modeling the language
learning environment, providing tools for immersing students in various forms
of speech activity. Nevertheless, the effectiveness of ICTs in this context directly
depends on the pedagogical model in which they are implemented. Thus, the
relevance of this research is determined by the need to integrate the latest computer
technology achievements in learning foreign languages, as well as the need to
justify appropriate pedagogical approaches for their effective application.

The purpose of this study is to analyze the role of ICT in creating a language
learning environment during foreign language instruction at the tertiary level, as
well as to identify and substantiate contemporary pedagogical approaches that
facilitate this process.

Most definitions of ICT are presented mainly in the normative, technocratic
or applied framework, focusing, as a rule, on describing the functional potential
of various software and hardware tools. Accordingly, ICT is defined as: a range
of digital technologies that are a tool for the creation, transmission, storage, and
distribution of information [3; 4]. The following definitions reveal the pedagogical
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and content-related potential of technologies in the field of education, such as: a
pedagogical technology that uses certain software and hardware tools to gain access
to specific information sources [5]; a set of tools and methods for transforming
information data in order to enable a person to acquire new-quality information [6];
an instrument for designing and maintaining individual educational programs [7]. In
turn, T. E. Isaeva interprets ICT in foreign language education as a set of pedagogical
technologies that model the real conditions of foreign language interaction within
the frameworks of distance, blended and individualized learning [8].

The understanding of the very essence of the language learning environment
has also evolved. According to N. A. Zhuravleva, the language environment is
the totality of all sources of information in the language being studied, which
surrounds the learner. Thus, it represents an informational field that promotes the
natural acquisition of the language [9].

From the point of view of I.P. Bondarenko, the language learning environment
encompasses all forms of language realization — from phonetic and lexical
elements to grammatical structures expressed through a variety of written and
spoken texts [10].

I. A. Orekhova considers the language learning environment as a set of
discursive practices and semiotic spaces of a specific linguistic and cultural
community [11].

E. V. Burina emphasizes the importance of authentic problem-based situations
in which students do not just learn the language, but act within the framework of
culturally determined communication models. This contributes to the formation
of both explicit and implicit components of communicative competence, ranging
from speech interaction skills to culturally appropriate behavioral patterns
within the context of the target language culture. The author considers e-mail,
teleconferences, video communication platforms (ZOOM, Skype, etc.), forums,
audio chats and other digital means of interaction to be among the Internet’s
communication resources. The use of virtual communication contributes to
the creation of a language learning environment and provides students with
the opportunity to engage in verbal interaction in a foreign language. Such an
environment, based on the possibilities of online communication, ensures the
development of communicative competence. Virtual communication can be
carried out in both synchronous and asynchronous formats. Moreover, the use of
multimedia technologies makes it possible to simulate elements of a real language
environment, contributing to the formation of sustainable motivation to learn a
foreign language through interaction with native speakers, as well as through
listening to original audio texts [12].
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A similar viewpoint is expressed by I.A. Zavalipenskaya and T.V. Solovieva,
who states that by integrating of various audio materials, video resources, media
content, as well as the use of Internet resources in the educational process, the
teacher is fully equipped to create a language learning environment within the
classroom. One of the available means of creating a language environment
is watching films in the original, contributing both to the development of
communicative skills and to increasing the students’ learning motivation [13].

According to R.V. Radzhabova, social networks are another effective
resource for creating a language environment. Their use provides students
with the opportunity to create thematic pages in the language they are learning,
communicate with native speakers, develop writing skills, find and share relevant
information in a foreign language and participate in various communities. The
large-scale integration of social networks into the daily life of the modern
generation contributes to both in-depth information and emotional immersion in the
language environment. This, in turn, facilitates overcoming the language barrier,
activates verbal communication and helps establish psychologically comfortable
conditions for learning [14].

However, the role of social media in language learning is not considered
entirely positive by all researchers. For instance, M. Lakhal and M. Hakimi argue
that the effectiveness of social media depends on how it is used in the learning
process. While social media can provide opportunities for communication
and contact with authentic language, it may also distract students or lead to
communication that is not focused on learning goals if it is not properly organized
by the teacher, which means that the use of social media as a component of a
language learning environment requires careful pedagogical design [15].

T. A. Kazarova also points out that not all forms of visual and multimedia
ICT use are beneficial for language learning. According to this perspective,
excessive or poorly planned use of multimedia elements may reduce opportunities
for developing students’ abstract and logical thinking skills. At the same time,
special importance is placed on language learning tools and programs that allow
learners to communicate in real or simulated situations with speakers of the target
language. This view highlights the need to balance the use of illustrative and
interactive technologies with pedagogical goals [16].

Additional support was seen in the research of A.V. Arzhanovskaya &
E. A. Eltanskaya[1], A. R. Prokopchuk & E. A. Gavrilova [17]. According to them,
ICT contributes to the formation of an authentic language environment by including
cultural and social materials in multimedia educational complexes, such as original
texts, audio and video content, blogs, websites, podcasts and other digital resources.
Moreover, the use of ICT allows not only to enrich the language environment,
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but also to strengthen the communicative orientation of instruction by simulating
conditions as close as possible to the realities of live speech communication. At the
same time, the authors emphasize that the effectiveness of using ICT in teaching
foreign languages directly depends on the quality of pedagogical design. Even
with technically advanced multimedia tools, the lack of a methodically grounded
approach may result in low learning outcomes. Information technologies should
be considered as an additional but significant tool capable of providing a stable
and rich multimedia language environment with high linguistic potential.

In this regard, an important task is the analysis of scholarly research that
examines pedagogical approaches to the use of ICT in the process of foreign
language instruction. Referring to such studies makes it possible to identify the
theoretical foundations that ensure the effectiveness of the language learning
environment being created.

The work of T.E. Isaeva [8] emphasizes the need for a dialectical combination
of methodological foundations — activity-based and learner-centered approaches.
This combination reflects the modern vector of humanization of education,
which involves the development of the student’s personality through active
engagement in meaningful and value-driven activities, including those facilitated
by the use of ICT.

When researching the methodology of teaching a professionally oriented
foreign language in higher education and in the process of developing electronic
educational resources, as noted by D.V. Burimskaya [18], the best results are
provided by a comprehensive approach that includes integrated, competence-
based, project-based, research-oriented and individualized approaches. This set of
pedagogical approaches makes it possible to comprehensively develop all types of
speech activity (reading, writing, listening, speaking) that meet the requirements
of the modern educational environment.

Although the communicative approach occupies a leading position in foreign
language pedagogy and remains central in the context of higher education in
the Republic of Kazakhstan due to the requirements of the state educational
standard, its implementation in digitally mediated environments requires further
clarification. The communicative principle emphasizes meaningful interaction
and practical language use. However, it does not specify how ICT tools should
be systematically structured within the instructional process. Similarly, learner-
centered instruction promotes student autonomy and active participation, yet
without clear methodological coordination digital resources may be applied
inconsistently or fragmentarily. Thus, the challenge does not lie in the theoretical
validity of these approaches, but in their practical operationalization within a
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coherent digital learning model that ensures alignment between pedagogical
objectives and technological tools.

The analysis of different viewpoints presented above shows that ICT in foreign
language education cannot be considered either fully effective or ineffective in
itself. Some researchers emphasize its strong potential for communication and
immersion, while others point out possible limitations related to distraction, overuse
of multimedia tools or insufficient pedagogical structure. These differing perspectives
indicate that the effectiveness of ICT depends not only technology itself, but the way
it is pedagogically organized and integrated into the learning process.

However, although the role of ICT in language education is widely discussed,
there is still limited clarity regarding how ICT tools can be systematically integrated
to function as a structured language learning environment at the university level.
Existing studies often describe separate technologies or pedagogical approaches,
yet fewer works explicitly demonstrate how ICT can be organized into a coherent
model that supports communicative competence development in practice.

The study contributes to theoretical and practical understanding of how
ICT can be systematically integrated into foreign language instruction to create
a foreign language learning environment at the university level, as demonstrated
through a structured MOOC implementation.

Materials and methods

The following research methods were used in the present research: existing
literature analysis, pedagogical experiment and statistical analysis of the data
obtained. The research was carried out on the basis of Pavlodar Pedagogical
University named after Alkey Margulan among 35 3%-year students of the specialty
6B01730 «Foreign languages: two foreign languages». The pedagogical experiment
lasted 15 weeks and consisted of ascertaining, formative and control stages.

At the ascertaining stage, a diagnostic test was conducted to determine the
initial level of students before the start of the experiment.

The formative stage was conducted using a range of ICT tools typically applied
in university foreign language instruction, including Internet resources, electronic
learning materials, multimedia content, podcasts, and digital communication tools.
ChatGPT was used as an additional digital resource to support communicative
practice. Within this broader ICT context, the primary instructional intervention
was the implementation of the MOOC «Active Communicationy, delivered through
the Eduard Studio platform. Students were required to enroll in the course by
following a provided link to https://editor.eduardo.studio/course/course-vl1:assel_
karimova+111322+1and completing the registration process. After registration,
they received access to the course materials and module content.
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The MOOC «Active Communication» was designed as a 15-week online
course organized into 7 thematic modules related to everyday, academic and
professional communication. Each module included 5 instructional blocks.

The first block was a Reading section, which contained a thematic text
accompanied by comprehension and analytical tasks aimed at developing reading
skills and introducing key communicative situations relevant to the module topic.

The second block consisted of a Vocabulary Bank, presenting new lexical
units, functional phrases and topic-specific expressions. Students were expected
to master this vocabulary and actively apply it in subsequent tasks.

The third block was a Communication section. This part included a short video
stimulus related to the module topic. Based on the video, students were required
to complete communicative assignments in the form of recorded video responses.
These tasks were performed either in pairs with another student or individually
using ChatGPT as an interactive conversational partner. The assignments were
designed to simulate authentic dialogue, situational interaction and spontaneous
speech production.

The fourth block included a test, which assessed students’ understanding and use
of newly introduced vocabulary, functional expressions and communicative structures.

The final block of each module was the Student Samples section. This
section functioned as a repository where students’ recorded video assignments
were uploaded and stored. This component enabled peer observation, instructor
feedback and continuous monitoring of students’ communicative progress
throughout the course.

An additional interactive section of the course was a discussion forum. Within
the forum, students were given thematic questions related to modules’ content
and were required to express their personal opinions in written form. The forum
activities encouraged reflective thinking, argumentative writing and asynchronous
peer interaction, thereby supporting the development of written communicative
competence.

Such a modular structure ensured consistency across themes and supported
the systematic development of communicative competence through repeated
practice, vocabulary reinforcement, task-based interaction and reflective written
communication.

During the control stage of the experiment, a post-intervention test
was administered to assess the presence or absence of progress in students’
academic performance.
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Results and discussion

The purpose of the pre-intervention test was to determine the participants’
baseline level of English language proficiency prior to the introduction of any
experimental conditions. The test covered key linguistic competencies with a
maximum possible score of 100 points. The results of the diagnostic test are
illustrated in Table 1.

Table 1 — The diagnostic test results (n=35)

Stage Level
low average high
Ascertaining | 25,1 % 52,0 % 22,9 %

The diagnostic results revealed that out of 35 participants of the experiment,
25,1 % demonstrated a low level of English language proficiency, 52 % at an average
level and 22,9 % showed a high level of proficiency at the ascertaining stage.

The following arithmetic mean formula was used to get the average number
of points that each student received on the diagnostic test. The simple arithmetic
mean is utilized while calculating nongrouped statistical data in order to determine
the average term. The arithmetic mean is an average value of a characteristic,
calculated in such a way that the overall amount of that characteristic in the total
remains consistent:

nizlxi
R= X1+ X+ X3+ x4+ .. + X)in = ZT= 59, (59%)

where n is the aggregate number of participants, and x1 the number of points
scored by the i student (“i” stands for the order number).

Here, all students received an average score of 59 points, which translates to
59 % of the total number of correct answers. This result indicates that the majority
of students exhibited a moderate command of the language before the start of the
pedagogical experiment. The data obtained highlights the necessity of integrating
ICT tools, including MOOC «Active Communicationy into the educational process
to enhance students’ academic performance. The content of the MOOC primarily
consists of tasks aimed at developing students’ communicative competence.

After the completion of the formative stage of the pedagogical experiment,
a post-intervention test was administered in order to evaluate the effectiveness
of the instructional intervention. The structure of the test was identical to that
used during the ascertaining stage, which allowed for a reliable comparison of
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students’ academic performance. The results of this post-intervention assessment
are presented in Table 2.

Table 2 — The outcomes of experimental groups’ post-intervention test at the
control stage

Stage Level
low average high
Control 14,4 % 46,9 % 38,7 %

At the control stage, following the 15-week training using ICT-based
instruction and digital learning tools, the distribution of students’ proficiency
levels demonstrated a noticeable improvement. According to the results of the
post-intervention test, 14,4 % of students remained at a low proficiency level,
46,9 % achieved an average level, while 38,7 % obtained a high level of English
language proficiency.

}_7= (Y1 +yZ + V3 + Y4_+ R yn):n = T = 76,4 (76,4%)

According to the arithmetic mean formula, the average percentage of
correct answers obtained by the students in the post-intervention test was
76,4 %. This value represents the overall improvement in performance following
the instructional period.

Figure 1 represents the comparative data of the experimental groups’ results
at the ascertaining and control stages of the experiment.

Ascertaining Control

Hlow ®average ® high
Figure 1 — Comparative data of the results
at the ascertaining and control stages
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Following the 15-week ICT-based training, the proportion of students in the
low-level category decreased significantly from 25,1 % to 14.4 %, indicating a
reduction of more than 10,7 %. Meanwhile, the percentage of students performing
at the average level slightly declined from 52 % to 46.9 %, which can be interpreted
as a positive redistribution toward higher achievement. Most notably, the number
of students attaining a high level of proficiency increased substantially to 38.7 %,
reflecting an improvement of 15,8 % compared to the initial test results.

In addition to that, the arithmetic mean calculation based on the individual
scores of all 35 participants showed the general trend of achievement within the
experimental group. The notable increase in average score of 59 % to 76,4 %
demonstrates a 17,4 % gain.

To examine whether the observed increase in test scores was statistically
significant, a paired samples t-test was conducted comparing students’ pre-
intervention and post-intervention results. The analysis revealed a statistically
significant improvement in performance following the 15-week ICT-based
instructional intervention, t(34) = 11.92, p < .001, thereby confirming that the
improvement is statistically reliable, which underscored the efficacy of ICT
implementation in creating a foreign language learning environment.

Overall, the data reflect a positive learning dynamic and the potential of
ICT-enhanced environments to foster academic performance in university settings.

Conclusion

Based on the results of this study, the following conclusions can be mentioned.
The theoretical analysis demonstrated that the primary role of ICT in foreign
language instruction at the university level lies in their capacity to model and
sustain a language learning environment within the educational setting. ICT tools
make it possible to recreate essential elements of a natural language environment
by providing access to authentic materials, facilitating communicative interaction
and ensuring continuous practice in various types of speech activity. In this way,
ICT serve as a means of compensating for the absence of direct interaction with
native speakers.

The empirical findings of the pedagogical experiment confirmed the
effectiveness of ICT integration in the educational process. The observed decrease
in the proportion of students with a low level of proficiency and the substantial
increase in those achieving a high level demonstrate positive academic dynamics
within the experimental group. The statistically significant improvement in test
results further supports the reliability of these outcomes and indicates that the
implemented instructional model contributed to measurable progress in students’
language proficiency.
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Thus, the results of the research confirm that ICT play a significant role in
creating a foreign language learning environment at the university level. When
thoughtfully integrated into the teaching process, ICT serve not only as technical
tools, but as a practical means of supporting communicative practice and improving
academic performance in higher education.

References

1 ApxanoBckasi, A. B., Earanckasa, E. A. UadpopmannonHo-
KOMMYHHUKAI[IOHHBIE TEXHOJIOTUH B IIPOEKTHPOBAHNH 00pa30BaTEILHOTO IIPOLEcca
Ipu 00YYeHNUH THOCTPAHHOMY SI3BIKY: IIPENMYyTIiecTBa M HemocTaTku [ Texct] // Mup
HaYKH, KyJIbTypbL, 00pa3oBaams. — 2023. — Ne 3 (100). — C. 152-154.

2 Bbe3nenexnbix, H. H., JIazapesuu, C. B., lopo:xxkkuna, JI. C. Pons
NH()OPMANMOHHBIX U KOMMYHHKAI[HOHHBIX TEXHOJOTHH (HMKT) B S3BIKOBOM
obpazoBanuu [Texct] // IIpoOGieMBl COBPEMEHHOTO MEAAarorH4ecKoro
obpazoBanms. — 2024. — Ne 85 (3). — C. 26-29.

3 sSimanerauHoBa, A. M., MenBenena, A. C. CoBpeMeHHbIe THPOPMAIOHHEIC
Y KOMMYHHKAIIMOHHBIE TEXHOJOTHX B yueOHOM mporecce. [Tekcr]| // BecTHuk
Bawkupckoro ynusepcurera: Ilegaroruka u ncuxonorus. — 2016. — T. 21. —
Ne 4. —-C.1134-1141.

4 ®ypceBnu, M. A. Ocobernoctu ucnonb3oBanuss UKT mpu oOydennn
HMHOCTPaHHBIM s13bIkaM. COOPHUK HAyYHBIX TPYI0B PETHOHAIBHBIX IIPEoiaBaTesiei
HMHOCTpaHHBIX s13bIKOB. M. : IIpocBemenue. — 2005. — P. 45-48.

5 ApoosimeBa, U. B. OOyueHne CTyAeHTOB MeTOANKE UcTionb3oBanmst LIOP
u UKT // Matepuaisl MeXIyHApOIHOH HAYYHO-TIPAKTHYECKOW KOH(EPEHINH
«MHabopmaTrzanms obpazoBarus» [Tekcr]. — Kamyra. — 2007. — 380 c.

6 CroBaps nenarormdeckoro oouxona / mon pen. JI. M. Jlyzunoit [Tekcr].
—Ilckos. —2003. - 71 c.

7 Kennedy, D., McNaught, C. Design elements for interactive multimedia
/I Australian Journal of Educational Technology. — 1997. — Ne 13 (1). — P. 1-22.

8 HUcaeBa, T. E. Vcnonp30Banne HHPOPMATMOHHO- KOMMYHHUKAITMOHHBIX
TEXHOJOTHHA B mpouecce oOy4eHHS MHOCTPAHHBIM S3BIKAM B BY3€:
MeTtonojiorndeckuit actiekt [Tekct] // OOMmEecTBO: COIUOIOTHS, TICUXOJIOTHS,
nexaroruka. — 2020. — Ne 3. — C. 65-73.

9 KypasaeBa, H. A. f3pikoBast cpeqa Kak 00yJaromii GakTop U pe3eps
MOBBIIIEHNUA 3(PPEKTUBHOCTH KPATKOCPOUYHOTO OOyUEHHUS PYCCKOMY SI3BIKY:
aBTOpedepar aucc. Ha COMCK. CTel. KaHA. rexd. Hayk. — [Teker]. — Mocksa,
1981.-20 c.

84



Bectuuk Topaiireipo yausepcurera, ISSN 2710-2661 Cepus ITeoazoeuueckas Ne 2. 2026

10 bongapenko, U. I1. Ponb s3b1K0BOM cpenbl NpU OBJIAJEHUN PYCCKUM
SI3BIKOM (JIEKCHUECKHMH ACIEKT): AWCC. HAa COMCK. CTEI. KaHJ. (HIION. HayK. —
[Texcr]. — Omecca. — 1987. — 170 c.

11 OpexoBa, H. A. fI3pikoBas cpena. IlonbiTka Tunonoruu. — M. :
Ilemarormka, 2009. — 194 c.

12 Bypuna, E. B. UadopmanmoHHas nugakTadeckas cpega oO0ydeHus
HHOSA3BIYHOMY pedeBoMy obmierut [Tekcrt] // Mup Hayku, KyIbTYpHI,
obpazoBanms. — 2021. — Ne 2 (87). — C. 54-56.

13 3apaaunenckasi, U. A., CoaoBbeBa, T. B. Peanuzanus UKT-
KOMITETCHIINN YYHUTEIsI HHOCTPAHHOTO S3bIKa KaK CPECTBO M CIOCO0 CO3/aHMs
SI3BIKOBOM cpebl Ha ypoke [ Tekcr] // CoBpeMeHHOE rearormdeckoe 00pazoBaHIe.
—2020.—Ne 5. — C. 103-106.

14 PagxkadoBa, P. B. [IcHXONIMHIBUCTHYECKUM MOAXOM B IIOBBIIICHUU
a¢dexTUBHOCTH 00yUeHH HHOCTPAHHBIM s13b1KaM [ Texct] / Hayunsrit xypHai.
—2019.—Ne 11 (45).— C. 71-72.

15 Lakhal, M., Hakimi, M. ICT and Language Learning Interconnections:
A Review of the Literature [Text] // International Journal of English Literature and
Social Sciences. —2024. — Ne 9(5). — P. 237-247. — https://doi.org/10.22161/ijels.95.31

16 Kazarova, T. A. The positive and negative effects of information and
communication technology on the process of learning English in universities of
Russia [Text] // Mir pedagogiki i psikhologii. — 2019. — Ne 4 (33). — P. 55-58.

17 ITpoxomuyk, A. P., T"'aBpuioBa, E. A. cnone3oBanne nHPOPMAIIHOHHO-
KOMMYHUKAIIMOHHBIX TEXHOJIOTHH JUIS CO3IAaHUs S3BIKOBON CpEbl B Ipolecce
00ydeHNsI HHOCTpaHHOMY s3BIKY B By3e [Tekct] // Colloquium-journal. — 2020.
—Ne 8 (60). — C. 120-122.

18 bypumckas, [I. B. Ilegaroruueckue moaxoAbl K 0OOy4EeHUIO
po¢eCCHOHAIFHO OPUEHTHPOBAHHOMY MHOCTPaHHOMY s3bIKy Ha 0aze MKT
[Texct] // Bectauk Tomckoro rocymapcTBeHHOro yHHBepcurera. — 2020. —
Ne 459. — C. 205-212.

19 Quadir, B., Yang, J. C., Chen, N. S. The effects of interaction types
on learning outcomes in a blog-based interactive learning environment [Text] //
Interactive Learning Environments. — 2019. — Ne 30(2). — P. 293-306. — https://
doi.org/10.1080/10494820.2019.1652835

References

1 Arzhanovskaya, A.V., Eltanskaya, E. A. Informacionno-
kommunikacionnye tekhnologii v proektirovanii obrazovatel’nogo processa pri
obuchenii inostrannomu yazyku: preimushchestva i nedostatki [Information and

85


https://doi.org/10.1080/10494820.2019.1652835
https://doi.org/10.1080/10494820.2019.1652835

TopaiirsipoB yHuBepcuretinin Xabapiusicel, ISSN 2710-2661 Teoazozuranvix cepusicor Ne 2. 2026

communication technologies in designing an educational process when teaching
a foreign language: advantages and disadvantages] [Text] // Mir nauki, kul’tury,
obrazovaniya. — 2023. — Ne 3 (100). — P. 152—-154.

2 Bezdenezhnyh, N. N., Lazarevich, S. V., Dorozhkina, D. S. Rol’
informacionnyh i kommunikacionnyh tekhnologij (ikt) v yazykovom obrazovanii
[The role of information and communication technologies (ict) in language
education] [Text] // Problemy sovremennogo pedagogicheskogo obrazovaniya.
—2024. — Ne 85 (3). — P. 26-29.

3 Yamaletdinova, A. M., Medvedeva, A. S. Sovremennye informacionnye
i kommunikacionnye tekhnologii v uchebnom processe [Modern information
and communication technologies in the educational process] [Text] // Vestnik
Bashkirskogo universiteta: Pedagogika i psihologiya. — 2016. — Vol. 21. —
Ne 4. —P. 1134-1141.

4 Fursevich, I. A. Osobennosti ispol’zovaniya IKT pri obuchenii
inostrannym yazykam. [Features of the use of ICT in teaching foreign languages].
Sbornik nauchnyh trudov regional’nyh prepodavatelej inostrannyh yazykov.
Prosveschenie. — 2005. — P. 45-48.

5 Drobysheva, I. V. Obuchenie studentov metodike ispol’zovaniya COR
i IKT [Teaching students the methods of using digital educational resources
and ICT]. Materialy Mezhdunarodnoj nauchno-prakticheskoj konferencii
«Informatizaciya obrazovaniya» [Text]. Kaluga, 2007. — 380 p.

6 Slovar’ pedagogicheskogo obihoda / pod red. L.M. Luzinoj [Dictionary of
Pedagogical Use / ed. L.M. Luzina] [Text]. — Pskov, 2003. — 71 p.

7 Kennedy, D., McNaught, C. Design elements for interactive multimedia
/I Australian Journal of Educational Technology. — 1997. — Ne 13 (1). — P. 1-22.

8 Isaeva, T. E. Ispol’zovanie informacionno- kommunikacionnyh tekhnologij
v processe obucheniya inostrannym yazykam v vuze: metodologicheskij aspect
[The use of information and communication technologies in the process of teaching
foreign languages at a university: methodological aspect] [Text] // Obshchestvo:
sociologiya, psihologiya, pedagogika. —2020. Ne 3. — P. 65-73.

9 Zhuravleva, N. A. Yazykovaya sreda kak obuchayushchij faktor i rezerv
povysheniya effektivnosti kratkosrochnogo obucheniya russkomu yazyku: avtoref.
dis. [Language environment as a learning factor and a reserve for increasing the
effectiveness of short-term Russian language training: an abstract of a dissertation]
[Text]. — Moscow, 1981. —20 p.

10 Bondarenko, I. P. Rol’ yazykovoj sredy pri ovladenii russkim yazykom
(leksicheskij aspekt): avtoref. dis. [The role of the language environment in
mastering the Russian language (lexical aspect): a dissertation] [Text]. — Odessa,
1987.-170 p.

86



Bectuuk Topaiireipo yausepcurera, ISSN 2710-2661 Cepus ITeoazoeuueckas Ne 2. 2026

11 Orekhova, I. A. Yazykovaya sreda. Popytka tipologii. Nauchnoe izdanie.
[Language environment. An attempt of typology. scientific publication]. Moscow,
2009. — 194 p.

12 Burina, E. V. Informacionnaya didakticheskaya sreda obucheniya
inoyazychnomu rechevomu obshcheniyu [Information didactic environment for
teaching foreign language speech communication] [Text]. // Mir nauki, kul’tury,
obrazovaniya. — 2021. — Ne 2 (87). — P. 54-56.

13 Zavalipenskaya, 1. A., Solovieva, T. V. Realizaciya IKT-kompetencii
uchitelya inostrannogo yazyka kak sredstvo i sposob sozdaniya yazykovoj sredy
na uroke [Realization of the ICT competence of a foreign language teacher as a
mean and a method of creating a language environment at the lesson] [Text]. //
Sovremennoe pedagogicheskoe obrazovanie. — 2020. — Ne 5. — P. 103—106.

14 Radzhabova, R.V. Psiholingvisticheskij podhod v povyshenii
effektivnosti obucheniya inostrannym yazykam [Psycholinguistic approach to
improving the effectiveness of foreign language teaching] [Text] // Nauchnyj
zhurnal. — 2019. — Ne 11 (45). — P. 71-72.

15 Lakhal, M., Hakimi, M. ICT and Language Learning Interconnections:
A Review of the Literature [Text] // International Journal of English Literature
and Social Sciences. — 2024. — Ne 9(5). — P. 237-247. — https://doi.org/10.22161/

ijels.95.31
16 Kazarova, T. A. The positive and negative effects of information and

communication technology on the process of learning English in universities of
Russia [Text] // Mir pedagogiki i psikhologii. — 2019. — Ne 4 (33). — P. 55-58.

17 Prokopchuk, A. R., Gavrilova, E. A. Ispol’zovanie informacionno-
kommunikacionnyh tekhnologij dlya sozdaniya yazykovoj sredy v processe
obucheniya inostrannomu yazyku v vuze [The use of information and
communication technologies for the creation of language environment when
teaching a foreign language at university] [Text] // Colloquium-journal. — 2020.
—Ne 8 (60). — P. 120-122.

18 Burimskaya, D. V. Pedagogicheskie podhody k obucheniyu
professional’no orientirovannomu inostrannomu yazyku na baze IKT [Pedagogical
approaches to teaching professionally oriented foreign language based on ICT]
[Text] // Bulletin of Tomsk State University. — 2020. — Ne 459. — P. 205-212.

19 Quadir, B., Yang, J. C., Chen, N. S. The effects of interaction types
on learning outcomes in a blog-based interactive learning environment [Text] //
Interactive Learning Environments. — 2019. — Ne 30(2). — P. 293-306. — https://
doi.org/10.1080/10494820.2019.1652835

87


https://doi.org/10.1080/10494820.2019.1652835
https://doi.org/10.1080/10494820.2019.1652835

TopaiirsipoB yHuBepcuretinin Xabapiusicel, ISSN 2710-2661 Teoazozuranvix cepusicor Ne 2. 2026
Received 19.07.25.
Received in revised form 30.03.26.
Accepted for publication 15.05.26.

*4. O. Kapumosa!, E. XKymamaesd?,

A. E. Beucosd®, A. C. Kondabaesa’

1.23TopaliFBIpOB YHHBEPCHTETI,

Kazaxcran Pecrryomukacer, [1aBnomap K.

*Onkeit MaprysiaH aTeiHIaFsl [laBaomap MeaaroTHKaNbIK YHHUBEPCUTETI,
Kazakcran Pecryomukacst, [TaBnogap x.;

19.07.25 . 6acnara TYCTI.

30.03.26 k. Ty3eTyJepiMeH TYCTI.

15.05.26 . OacsIn meIFapyra KaObUIIaHIBL.

KOFAPBI OKY OPHBIHJA TIJIAIK
OPTA KYPYJAFbBI AKT-HBIH POJII

Byn maxana scozapel oKy opeinoapuinoa wiem miniiH OKblMY
Ke3inde mindix opma Kypyoazvl aKnapammbik-KOMMYHUKAYUATLIK,
mexHonozuanapoviy (AKT) penin 3epmmetioi. 3epmmeydin Heeizei
Maxcamol — mindi meneepyoi 0amvlmyodabl HCOHe UMMEPCUBMI MINOIK
opmansl modenvoeyoeci AKT-noiy nedazocuxanvlx, muimoiniein maioay
bonvin mabwinadel. Ocvl mMakcamra dxHcemy yulin 3epmmeyze Oaxeu
Mapayran ameinoazvl Ilagnooap nedazocukanvlk yHugepcumeminiy
3 kypcvinviy 35 cmyoenmi mayoansin anviHObl. 3epmme)y O6apblcblHOA
«Active Communication» ammsl dcannail autblk on1auH Kypewin (KAOK)
KONO0amnwvlLiobl. 3epmmeyze Kamvicyubliapovly mindi meyeepy oeneeiii AKT
Hezi3iHOe2i wem miniH okbimyaa Oellin Oe, 00aH KeliiH 0e bazaniaHeaHbiH
Kepcememin pre-test JcoHe post-test CblHAK OU3AUHbL KOAOAHBLIObL. By
ousaiin sepmmeyuiiiepee exi CblHaKmaH anblHean Ynauiapobl caiblcmoipy
APKbLIbL HOMUCENEPOTH bIKIMUMATL HCAKCAPYbIH OTiey2e MyMKIHOIK Oepeoi.
3epmmeyin Homudicenepi OObIHULA IKCRepUMEeHMMeH KelliH mecmineyoin
opmawa ynaiirapuinwiy 59 %-oan 76,4 %o-2a srcoeapvinazanbin kepcemeoi.
3epmmey KopvimvinovLiapsi AKT mabuau mindix opmarvly pyHKYUAIAPLIH
commi Kaumanai anamuiHbli, OKY HOMUICENEPIH JcaKcapmyaa bliKnai
ememiHin pacmatiovl

Kinmmi cesoep: aknapammuik-KOMMYHUKAYUATBIK MEXHON02UANAD,
mindik opma, mindi meyeepy, KOMMYHUKAMUBMIK KY3blpemmilik,
neoazoeuKaIblK macinoep.

88



Bectuuk Topaiireipo yausepcurera, ISSN 2710-2661 Cepus ITeoazoeuueckas Ne 2. 2026

*4. O. Kapumosa!, E. XKymamaesd?,

A. E. Beucosd®, A. C. Kondabaesa’

1.23TopalirEIpOB YHUBEPCHTET,

Pecny6imka Kazaxcran, 1. [TaBmomap.

‘TlaBmoapCKHi ITeIarorHIeCKUil YHUBEPCUTET HMEHH O. MapryiaH,
Pecniy6immka Kazaxcran, r. [TaBmonap;

Iloctynuino B penakuuio 19.07.25.

Ioctynuino ¢ ucnpasnenusimu 30.03.26.

IIpunsTo B neuars 15.05.26.

POJIb KT B CO3JIAHUM SI3LIKOBOW CPE/IbI
B BBICIIEM YYEBHOM 3ABEJEHUU

B cmamve usyyaemcs ponv unghopmayuoHHO-KOMMYHUKAYUOHHBIX
mexnonozuti (UKT) 6 cozoanuu s361k080U cpedvl 80 8pems 00yueHus
UHOCMPAHHOMY A3bIKY HA YpOo8He gvicuie2o 0bpasosanus. Ocnoguas
yenvb — npoanaiusuposams nedazozuyeckyio sgpgpexmusnocmo UKT
68 NOGLIUEHUU A3bIKOBOU KOMNEMEHMHOCMU U MOOeaUpo8aHUU
UMMEPCUBHOLL A3bIKOGOU cpedvl. [na docmudcerus moil yeiu K
yuacmuio 8 uccne008anuy Ovlau npugieyensl 35 cmyoenmog 3-2o Kypca
Tlasnooapckozo nedazoeuyeckozo ynueepcumema umenu A. Mapeynana.
Hccnedosanue 8K0UaN0 UCNONL30BAHUE MACCOBO20 OMKPLINO20 OHAAUH-
kypca (MOOK) «Active Communicationy. B uccreoosanuu ucnonvzosancs
ousaiin pre-/post- mecmupo8anus, YKazvl8aiowull Ha mo, 4mo A3blK06ds.
KOMHemeHYus y4acmHuUKo8 OYyeHUu8aulacs Kak 00, mak u nocie moeo,
KaK OHU NO0BEp2IuUch 00YyUeHUI0 UHOCMPAHHOMY A3bIKY Ha ocHoge MKT.
Omom ouszaiin no3eoasiem Uccied08amensim uUsmMepums NOMeHYUaIbHoe
Yayuuenue pe3yibmamos, CpasHueds 6aisl, NOIYy4eHHble 8 O8YX MECMAax.
Pesyromamer ykasvieaiom Ha ygeauuenue cpeOHux 6aiilog mecmos
¢ 59 % 0o 76,4 % nocne unmepsenyuu. Hccredosanue noomeepicoaen, umo
UKT, unmezpuposanivle nocpedcmeom 000CHOBAHHBIX Ne0A202UYeCKUX
no0xXo0008, MO2Ym YCReUHO 80CHPOUIBOOUMb YHKYUU eCMeCcm8eHHOU
A3BIKOBOU cpedbl U CROCOOCMB08AMb YAVYUIEHUIO AKAOeMUYECKUX
pe3yibmamos.

Kniouesvie cnosa: unghopmayuoHHo-KOMMYHUKAYUOHHBIE MEXHOI02U,
A3b1K06AsL cpedd, A3bIKOBASL KOMNEMEeHYUs,, KOMMYHUKAMUBHASL
KOMNemeHmHoCms, nedazo2uyeckue no0xXoobl.
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