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INVESTIGATING THE DIGITAL COMPETENCE
AND READINESS OF ENGLISH PRE-SERVICE
TEACHERS TO INTEGRATE INNOVATIVE TOOLS

The study employed a mixed-methods research design using a self-
developed questionnaire based on the DigCompEdu framework. The
questionnaire was adapted to meet the specific needs of pre-service English
language teachers. The findings identified key challenges and areas where
further support is needed for developing digital competence. Also, the
results highlight the importance of targeted training programs and hands-
on experience with innovative educational tools to develop the digital skills
and confidence of future English language teachers.

This study explores the readiness of pre-service English language
teachers to integrate innovative digital educational tools in developing
their digital competence for teaching. Accordingly, the collected data were
examined using the SPSS Statistics 23.0 with descriptive and inferential
statistics. Descriptive statistics (percentages and frequencies) were used
to examine differences between grades and universities, while the Mann—
Whitney U-test was applied to compare independent groups, as the data were
not normally distributed. The 16-item scale demonstrated good reliability
(o = 0.855). Findings revealed that while some students expressed low
confidence in integrating technology into language teaching, the majority
strongly agreed on the importance of digital competence for modern English
teachers. No significant differences were observed between third- and fourth-
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year students or across institutions. To support these results, qualitative
interviews with six students (three from each university) provided additional
insights into the challenges and needs associated with integrating innovative
digital tools. These results highlight the need to strengthen digital competence
programs that provide meaningful knowledge and practical support for pre-
service English language teachers, many of whom lack sufficient training
and confidence in using digital tools effectively.

Keywords: digital tools, digital competence, future English teachers,
teacher education, digital readiness, technology integration.

Introduction

These days, our lives are increasingly digitalized and modernized, making
it almost impossible to imagine daily activities or our surroundings without
technology. Digitalization has transformed many aspects of life, replacing
traditional jobs, automating manual tasks, and reshaping the way teaching is
conducted in the education system.

At present, the overwhelming majority of teachers are expected to be digitally
competent in order to remain effective and relevant in their profession. Nevertheless,
only digitally skilled tutors are able to fully support learners and deliver lessons in a
stimulating way. It is increasingly difficult to maintain students’ attention through
language instruction alone; therefore, their engagement requires the creative use
of presentation slides, applications, and digital tools. There are numerous types
of such resources, including gamification platforms, Artificial intelligence and
communication or language-learning tools. However, although ICT courses are
already included in teacher education curricula, most pre-service teachers still lack
sufficient knowledge of how to use digital tools effectively. Consequently, ICT
training alone cannot be considered adequate for preparing future teachers.

To guide this investigation, several well-established frameworks have been
developed to enhance the digital competence of pre-service teachers, including the
European Commission’s DigCompEdu, the Technological Pedagogical Content
Knowledge (TPACK) model, and UNESCO’s ICT Competency Framework. These
models provide a theoretical basis for evaluating existing levels of digital competence
and for designing strategies to improve teacher education through the integration of
innovative tools. Thus, the experimental part of the research study was derived from
the Digital competence framework for educators (DigCompEdu), and qualitative
interviews were conducted to obtain deeper insights about the issue. [1].

The concept of digital competence has often been described using a variety of
related terms in education. These include ICT skills, technology skills, information
literacy, digital literacy and broader ideas such as 21st-century skills. While these
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terms differ slightly in scope, all of them indicate that enough knowledge and
the demanded skills are needed for all individuals to use digital tools effectively
in a purposeful way. Likewise, every human being is required to develop digital
literacy as it is one of the vital capabilities that must be improved in a digitalized
environment. [2]. It is essential to point that using digital tools in education is not
sufficient, it is essential to gain knowledge about integrating technology in training
with pedagogical knowledge [3].

Therefore, DigCompEdu was developed to address the growing need for
educators to integrate digital skills into their professional practice [4]. Outlining
digital competence through structured frameworks serves multiple purposes at
different levels of educational systems, including supporting teachers’ professional
development and enabling institutions to design targeted training. The theoretical
structure of DigCompEdu not only guides research across educational levels but
also provides opportunities for higher education institutions to assess needs and
measure digital competence at an international level [5].

Furthermore, the Technological Pedagogical Content Knowledge framework
(called TPACK) is one of the famous structures that were introduced to analyze
knowledge of teachers with the use of digital integration [6].

In addition to this, TPACK offers a conceptual model for understanding
how teachers integrate technology with pedagogy and subject knowledge. For
this reason, earlier studies were based on the TPACK and found a few actual
themes presenting both advances and difficulties that pre-service teachers face in
developing digital competencies. [7].

Additionally, the UNESCO ICT Competency Framework for Teachers
(ICT-CFT) was designed to support the development of national standards for
teacher ICT competence [8]. It provides methodological guidance for adapting the
framework to local contexts, ensuring that UNESCO member states can establish
national standards tailored to their educational priorities. Together, these three
frameworks provide a comprehensive basis for evaluating and fostering the digital
competence of future teachers.

The successful implementation of gamification in higher education requires
an appropriate system or platform. [9]. The study aimed to provide a clear
review of gamification platforms available for higher education, highlighting
the challenges and opportunities experienced by both teachers and students in
their use. Furthermore, they presented five gamification platforms, which were
assessed to assist educators in selecting the most suitable option for their teaching
needs. Similarly, the emphasis on artificial intelligence (Al) represents a field
of study characterized by significant achievements in technological innovation,
particularly in developing systems with cognitive abilities such as learning,
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adaptability, and decision-making [10]. Their review highlighted that AT has been
extensively adopted in education across different institutional levels, supporting
diverse learning and teaching processes. The use of WebQuests as tools for
second language acquisition and foreign language learning was examined by
[11]. The study aimed to guide teachers in designing effective teaching activities
and to support researchers in conducting educational investigations on the use
of WebQuests in language learning contexts. Based on the earlier study digital
communication tools were found to enhance interaction, engagement, and access
to authentic language materials [12]. The authors emphasized that such tools
including social media platforms, language learning applications and video
conferencing technologies play a significant role in supporting language learning
and teaching practices. Scholars have previously conducted research on the use
of online communication tools in teaching foreign languages [15]. Their findings
revealed that the integration of such tools had significant positive effects on the
formation and development of learners’ written communication skills, thereby
contributing to sustainable education practices.

Earlier research has conducted a study to investigate the extent to which pre-
service English teachers were able to apply the methods, theories, and training
acquired during their teacher education programs into actual classroom teaching.
[13]. The results identified four major themes reflecting the challenges faced by
participants: managing students in class, maintaining self-belief, interactions with
supervisors, and navigating the school environment. These findings highlight
the key difficulties and obstacles pre-service teachers encounter during their
teaching practice. Previous researchers have explored the extent to which third-
year EFL pre-service teachers were influenced by their observations in young
learner classrooms [14]. The findings revealed both strengths and weaknesses in
relation to teaching English to young learners, particularly regarding the impact
of the course they attended and their experiences in young learner classroom
settings. Scholars have analyzed the cognitions of future English language teachers
regarding how they cope with common in-class difficulties in foreign language
teaching [16]. The findings revealed three main strategies in their pre- and post-
practicum cognitions, as well as changes in these cognitions due to the practicum
experience. Additionally, courses in the teacher education program and pre-service
teachers’ personal learning experiences appeared as significant influences shaping
their cognitions.

The reviewed literature has identified and explored various perspectives,
concepts and challenges related to teacher education, digital tools and pre-service
teacher development. However, a clear research gap remains. There is still a
need for in-depth investigation into how innovative educational tools can be
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systematically applied to develop the digital competence of pre-service English
language teachers. While prior studies highlight the importance of digital literacy,
classroom challenges, and the general role of technology in education, the present
research has directly examined the targeted integration of innovative tools to foster
digital competence specifically among future English language teachers.

The purpose of this research is to investigate the role of innovative educational
tools in improving the digital competence of future English language teachers.
Thus, the study further aims to examine the extent to which future English teachers
are prepared to integrate such tools into their teaching practice and to identify the
kinds of support they require for further training.

In line with the purpose of this study the answers to the following research
questions were investigated:

1 What is the current level of digital competence among pre-service English
language teachers?

2 Do the digital competence levels of students differ according to their
education level and the universities they study in?

3 What challenges do pre-service teachers face when using educational tools?

Materials and methods

This study employed a mixed method research design, using a Likert-
scale questionnaire to investigate pre-service English language teachers’ digital
competence and readiness to integrate innovative tools in their teaching, and an
interview to gain deeper information.

The survey consisted of 16 items designed to evaluate pre-service teachers’
digital competence and readiness to integrate innovative tools into teaching.
Moreover, the survey was guided by the DigCompEdu framework and the
statements in the questionnaire form were designed according to DigCompEdu’s
six digital competence areas, with a focus on digital resources, teaching and
learning, professional engagement, and empowering learners. The items were
not directly taken from the original instrument. Instead, they were adapted to the
context of pre-service English language teachers and focused on innovative tools.
The items addressed abilities such as using digital tools for lesson preparation,
designing interactive teaching materials, managing digital classroom platforms,
and handling technical issues. Additionally, items concentrated on the use of
applications such as gamification apps, Al tools, engaging digital tools like Padlet,
Jamboard, and multimedia technology. In addition, the questionnaire explored
students’ willingness to experiment with new digital tools, their motivation,
confidence levels, perceived difficulties, and training needs. All items were
presented in a five-point Likert-scale format with response options: 1 (Strongly
disagree), 2 (Disagree), 3 (Neutral), 4 (Agree), and 5 (Strongly agree).
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The questionnaire was distributed online via Google Forms. Informed
consent was obtained directly within the form: respondents were notified that
their participation was voluntary, their responses would remain anonymous and
the data would be used solely for research purposes. By completing the survey,
they agreed to contribute to the study.

To obtain deeper insights into the research findings, a small qualitative
component was also included by asking five open-ended questions to six students
(three from each university).

Convenience sampling method was employed to conduct the survey in this
study. Convenience sampling is a non-probability method in which participants
are chosen from the target population based on accessibility [17]. Therefore, both
quantitative and qualitative methods were applied.

On top of that, the responses of the respondents were collected and examined
using SPSS Statistics 23.0. In the study, the scale demonstrated good internal
consistency (o =.855), indicating that the data collected was reliable for analysis.
Question 13 (I do not feel confident integrating technology into language teaching)
was reverse-coded, as it was written in negative form. Hence, in the study
descriptive and inferential statistics were applied.

Results and discussion

Table 1 — Distribution of students by grade

Grades Frequency Percent
3 grade 54 47,4
4 grade 60 52,6
Total 114 100,0

As presented in Table 1, a total number of respondents who participated in the
study was 114, 54 third-year students (47.4 %) and 60 fourth-year students (52.6 %).

Table 2 — Distribution of participants by university

Frequency Percent
South Kazakhstan Pedagogical Univer- 23 772
sity named after O. Zhanibekov ’
Peoples’ Friendship University named 2 278
after Academician A. Kuatbekov ’
Total 114 100,0

According to Table 2, 88 students (77.2 %) were from South Kazakhstan
Pedagogical University named after O. Zhanibekov, while 26 students (22.8 %)
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were from Peoples’ Friendship University named after Academician A. Kuatbekov,
reflecting the accessibility of participants.

To address the first research question, What is the current level of digital
competence among pre-service English language teachers?, descriptive statistics
were computed to provide an overall picture of the participants’ competence levels.

Table 3 — Descriptive statistics results

Std. De-

Questions N Min | Max | Mean . .
viation

1 Which university are you
studying at?

2 What is your current year of
study?

3 I am able to use digital tools
to prepare teaching materials.
4 T am able to use online learn-
ing platforms (such as Google 114 1,00 5,00 |3,6316 | 0,73187
Classroom or Moodle)

5 I am proficient in handling
technical issues that may arise 114 | 2,00 5,00 |3,7193 | 0,71034
during teaching.

6 I am ready to integrate digital
tools into my lessons.

7 I use gamification applications
(e.g., online quiz or game-based | 114 | 1,00 5,00 |3,5702| 0,77539
learning apps) in teaching.

8 I am ready to use Al-based
tools (e.g., ChatGPT, Gram-
marly) to support lesson plan-
ning.

9 I am able to use collaborative
digital tools (such as Padlet,
Jamboard or similar platforms)
to engage students.

114 | 1,00 | 5,00 |3,6842| 0,81268

114 | 1,00 | 5,00 |3,6316 | 0,88511

114 | 1,00 | 5,00 |3,3596 | 0,79964

114 | 1,00 | 5,00 |3,7544 | 0,82614

114 | 2,00 | 5,00 |3,7895| 0,72226

114 | 2,00 | 5,00 |3,7632 | 0,73235

10 I can use multimedia re-
sources (such as videos and
interactive activities) effectively
in my lessons.

114 | 1,00 | 5,00 |3,8333| 0,79730
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11 I am willing to experiment
with new digital tools for lan- 114 | 1,00 5,00 |3,1754 | 0,85441
guage teaching.

12 I believe that digital tools
improve lesson effectiveness 114 1,00 5,00 |3,5439 | 0,76587
and student engagement.
13 I do not feel confident
integrating technology into 114 | 1,00 | 4,00 |2,3070 | 0,73022
language teaching.

14 I need further training in us-
ing digital tools for teaching.
15 I feel motivated to use inno-
vative tools regularly in future 114 | 2,00 5,00 |3,6842 | 0,73250
classrooms.

16 I agree that digital compe-
tence is essential for modern 114 1,00 5,00 |3,8158 | 0,78217
English teachers.
Total 114 | 2,06 | 4,75 |3,5669 | 0,43783

114 | 1,00 | 5,00 |3,8070 | 0,78568

As depicted in Table 3, for the first research question: What is the current
level of digital competence among pre-service English language teachers?, a Test
of Normality was computed to determine whether parametric or non-parametric
tests were appropriate for the data analysis. In addition, the results demonstrated
that for Question 13 (I do not feel confident integrating technology into language
teaching), the mean score was 2.3070 with a standard deviation of 0.73022, whereas
for Question 16 (I agree that digital competence is essential for modern English
teachers), the mean score was 3.8158 with a standard deviation of 0.78217.

Table 4 — Tests of Normality (Kolmogorov—Smirnov and Shapiro—Wilk)

Kolmogorov-Smirnova Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
0,126 114 <0,001 0,962 114 ,002

*P=0.05

As highlighted in Table 4, the results of the Kolmogorov—Smirnov test
indicated a significance value of 0.001, suggesting that the data were not normally
distributed. Therefore, a non-parametric test, the Mann—Whitney U test was
employed to compare independent groups.
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In relation to the second research question: Do the digital competence levels
of students differ according to their education level and the universities they study
in?, the Mann—Whitney U test was conducted to examine these differences.

Table 5 — The comparison of the participants based on their grades

grade N Mean Rank U P
3 grade 54 51,07 «
4 grade 60 63,28 1273,000 048
*P=0.05

As supported in Table 5, the results of the Mann—Whitney U test indicated
a statistically significant difference between the levels of the students depending
on their grades (U = 1273.0, p =0.048). The mean rank of third-year students was
51.07 (n = 54), while the mean rank of fourth-year students was 63.28 (n = 60).
This suggests that fourth-year students demonstrated higher digital competence
compared to third-year students.

The next analysis examined whether there were differences in participants’
levels of digital competence based on the universities in which they studied.

Table 6 — Differences in participants’ levels of digital competence by university
University N |Mean Rank U P

South Kazakhstan Pedagogical Uni- 28 50.56

versity named after O.Zhanibekov ’

Peoples’ Friendship University named

after Academician A. Kuatbekov
*P=0.05

26 50,52 962,500 {0,219

According to Table 6, the results of the Mann—Whitney U test indicated no
statistically significant difference in digital competence levels between the two
universities (U = 962.50, p = 0.219). The mean rank for students from South
Kazakhstan Pedagogical University named after O. Zhanibekov (N = 88) was
59.56, while the mean rank for students from Peoples’ Friendship University
named after Academician A. Kuatbekov (N =26) was 50.52. Although the mean
ranks suggest a slight difference, this was not statistically significant, which may
also reflect the unequal number of students due to accessibility and availability.

For the third research question: What challenges do pre-service teachers
face when using educational tools? - The findings were determined through the
analysis of interview data collected using a qualitative method.
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The challenges pre-service teachers experienced were related mainly to
technical issues. For instance, at school there may not be enough interactive
whiteboards and many digital platforms have restrictions, as free versions only
include basic tools and for further features students have to pay money. Another
issue was algorithms and searching skills, as well as low internet connection in
villages compared to the city. Some language learning apps also require payment
and interviewees noted that internet connection problems appear most often. At the
same time, students mentioned challenges with using digital tools properly, such
as signing up to platforms or making payments. Additionally, the interviewees
mentioned that they use digital tools such as Kahoot, Jamboard, Padlet, Quizizz
and game platforms:

(P.1): Quizzes helps us to evaluate students at the end of semester or like at the
end of year because we may give a text and give like a text to every question and it
helps us to make kind of criteria and everything like that. Also Kahoot and Quizlet.

(P.2): Well, I can say that I have explored this kind of digital tools really
deeply because I’m using it since first year and when I first kind of got acquainted
with this digital platforms it was kind of a bit challenging.

(P.3): Firstly, I guess its technical issues.

(P.4): Internet connection, it’s hard to connect to some platforms with low internet.

(P.5): Low internet, because I come from the village, but when I am in the city
there’s no problem. Also some apps require payment, and free versions are basic.

The survey data collected through a Likert-scale instrument and the qualitative
interview results support the conclusions of existing literature, showing that pre-
service English language teachers actively use digital applications in their teaching
and learning. Participants emphasized the importance of digital tools for making
lessons more effective and highlighted digital competence as an essential skill.
Both third- and fourth-year students from the two universities recognized the high
importance of digital competence.

The Mann—Whitney U test was applied after the Kolmogorov—Smirnov test
confirmed non-normality, showed no major differences between the universities,
although only 26 students participated from Peoples’ Friendship University named
after Academician A. Kuatbekov. The internal reliability of the instrument was
satisfactory, with Cronbach’s alpha = 0.855.

In addition, the qualitative findings revealed three main categories of
challenges: (1) rural-urban difficulties in internet access, (2) financial barriers due
to paid applications and (3) limitations of free versions of tools. Students reported
frequent use of platforms such as Kahoot, Quizlet, Quizizz, gamification tools and
also mentioned ChatGPT as part of their studies and teaching practice. In the study,
a Test of Normality was used to check if the survey data were normally distributed.
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Since the data were not normally distributed, the non-parametric Mann—
Whitney U test was used. For Question 13 (I do not feel confident integrating
technology into language teaching), the mean score was 2.3070, which is below
the midpoint of the Likert scale (1-5), indicating that, on average, students do not
feel very confident integrating technology into language teaching. For Question 16
(I agree that digital competence is essential for modern English teachers), the mean
score was 3.8158, above the midpoint, indicating that students recognize digital
competence as essential for modern English language teachers. These findings
suggest a research gap between awareness and practical confidence, highlighting
the need for further training and support in using innovative technology effectively.

In checking grade-level differences between third and fourth-year students,
4th-year learners scored higher in digital competence. The main reason may be
due to more teaching and learning experience and exposure to digital platforms.
Additionally, maturity may cause a higher level of digital literacy.

Prior research has demonstrated, research interviews with teacher educators
emphasized the importance of professional development programs and curriculum
in developing digital competencies for both teacher educators and pre-service
teachers [5]. Similarly, Artificial intelligence in education demonstrated and
explained diverse ways in which it makes contributions to the education system,
including the profits and impacts on teaching and learning [10]. In addition, the
findings of the study showed direct effects and benefits of Al tools in education
and outweighed the drawbacks. Also, other data were collected from 110 junior-
level learners in one of the state institutions in Turkey using a mixed-methods
approach [14]. Therefore, quantitative data were analyzed using descriptive and
inferential statistics, while qualitative data were analyzed through coding.

The results demonstrated the strengths and weaknesses of pre-service teachers
in relation to teaching English during their teaching practice, and indicated the
usefulness for their professional growth and development. In the research study,
there were no significant differences between the grades and universities, only
minor ones. From the findings, it is clear that even minor differences indicate a
need for digital support and training in using educational tools. Some students
also reported feeling not confident in using tools effectively. Additionally, the
small sample size from Peoples’ Friendship University named after Academician
A. Kuatbekov (26 students) may have reduced statistical power, which was due
to student access and availability. For future research, larger and more balanced
samples across universities are recommended.

Conclusion

The integration of innovative educational tools in language teaching plays
a crucial role, especially as technology continues to develop. Furthermore,
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frameworks such as the European Commission’s DigCompEdu, the Technological
Pedagogical Content Knowledge (TPACK) model, and UNESCO’s ICT
Competency Framework provide a theoretical basis for assessing and developing
digital competence.

The findings of this study confirm that digital competence is essential in the
education system and future English teachers should master the skills to integrate
technology efficiently in teaching and learning. In addition, digital literacy is a
required skill for all pre-service teachers in order to grow professionally, enhance
their teaching abilities, meet the demands of modern society, and motivate their
students in their future teaching careers. Thereby, basic ICT knowledge is
insufficient, as both previous research and the present study indicate that pre-
service teachers face challenges in using digital tools effectively and therefore
need hands-on practice and support.

Consequently, the aim of this study was to identify the underlying causes
of these challenges and to explore the role of innovative educational tools in
developing digital competence. The research highlighted the specific challenges
pre-service teachers’ experience, emphasizing the need for targeted support and
training. Finally, future research should focus on designing curricula or educational
programs to evaluate the effectiveness of gamification platforms and other
innovative educational tools, using pre and post-tests to measure their impact on
enhancing educators’ digital competence.
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BOJAITAK AFBIJIIIBIH TIJII M¥FAJIIIMAEPIHIH HU®PJIBIK
KY3bIPETTUUIII'T MEH NTHHOBAINUSJUIBIK KYPAJIJIAPIbI
EHI'I3YTE JJAUBIHABIFBIH 3EPTTEY

3epmmeyoe DigCompEdu Hezi3inOe o3ipneneeH cayanHamanvl natioaiana
omulpuin, apanac odicmi 3epmmey OusaliHvl Koaoanvliovl. Cayannama
A2bIIUbIH ML My2aniMOepiHiy HAKmMbl Kaxcemminikmepine OetiimoenzeH.
Homuoicenep yughpoix Ky3eipemminikmi 0amvimy yuiin KOCoIMULA Koa0ayovl
Kaoicem ememin Hezizei Mocenenep MeH cananapobl anbikmaosl. COHOAll-ax,
AnbIH2aH HOmuicenep OONAuaK asbliblH Ml My2aniMOepiniy Yyu@dpivly
0a20611apbl MeH CeHIMOINIZIH 0amblmy YuliH UHHOBAYUALLIK OiLlim bepy
KYpanoapvlMer MaKcammaul OKblimy 6a20apaamanapsl Mer npakmuKaislk
MOHCIPUDEHIH MAKBI3ObLIbIZbIH KOPCEMM.
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byn 3epmmey azvinwein mini my2animOepiniy UHHOBAYUATBIK
yugpavlx Oinim bepy KypanoapviH nanoaiany apkwlivl YU@pivlK
Ky3vlpemminikmepin damvimyaa OauiblHObl2biH 3epmmetioi. Tuicinwe,
orcunakmanean oepekmep SPSS Statistics 23.0 kemezimen cunammamansix,
JHCOHE KOPBLIMbIHObI CIAMUCTUKAHbL NAUOANAHA OMBIPLIN MAT0AHOb.
Kypcmap men ynusepcumemmep apaceinoazsl aublpMaulbliblKMaposl
mekcepy YWwin cunammama CImamucmuxacsl (naivis oen dcuinikmep)
navoananbLIObl, Al mayesciz monmapovl canvicmoipy yuin Mann—Whitney
U test natidanansiniovl, cebebi Oepexmep Kaivinmol mypoe mapaimaaaH.
16 mapmaxman mypameiH WKALA HCAKCHI CeHIMOINIKMI Kopcemmi
(0. = 0,855). Homuoicenep ketibip 6inim anyuwliap minoi oKkpiny yoepicinoe
mexHon02usANbl DIpIKMipyee momeH ceHim OindipeeHimen, Konuiiniei
Kaszipei asbliubln mini mysanimoepi ywin yugpolk Ky3vlpemminikmiy
MAHBI30bLIbIZLIMEH MObIK KeICKeHiH Kopcemmi. YiiHuii Jcone mopminuii
Kypc 6inim anyusbliapsl apacblHoa Hemece apmypii 0Ky OpblHOAPbIHOA
aumapavikmai aublpmamslivikmap oauxaimaost. Ocvl Homudicerepoi
pacmay ywin aimul OiliM anywvlOan (8p yHugepcumemmiy yuiey)
QIblH2AH Cananvl cyxbamma UHHOBAYUANLIK YUPDPAbIK KYypanroapovl
Oipikmipyee OailianbiCmbl Mocenelep MeH KadCemmiiikmep mypaisl
Kocvimuia mycinikmep 0epoi. Byn nomuoicenep Oonawiax azvliubly mini
Myaanimoepine MasmMyHObl OLIIM MeH NPAKMUKANbIK KOIOAY Kepcememin
yugpvlK Ky3vlpemminik 6a20apramanapbii Hul2aiimy Kaxcemminicin
KepcemeOdi, 0aapobiy Kenutinicinoe yupprvik Kyparoapovl muimoi
nanoanranyaa xemkiiikmi 0atlblHObIK NeH CeHIMOILNIKKe ue emec
eKeHOIKmepiH aiKbIHOAObL.

Kinmmi cezdep: yugprvix Kyparoap, yudpavix Kysvlpemmiiix,
bonawiax, asvliuwblH Mini my2animoepi, myaanimoepoiy Oinimi, yu@dpivix
0atibIHObIK, MEXHON0UALAPObl UHMEeSPAYUILAY.

*)K. E. Ecenonuesa’, JI. Kasvixanxwizol®
"TOsxHO-Ka3zaxcraHckuii me1aroruueckuii yHUBEpCUTET
nMeHHu O30¢ckai XKoHiO0eKoB,

PecnyOimmka Kazaxcran, r. [IIsIMKeHT;
*MesxIyHapOIHBIH Ka3aXCKO-TYPELKHI YHHBEPCUTET
nMeHn Xomku Axmena fcasu,

Pecny6imka Kazaxcran, . Typkecran
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Ioctynuino ¢ ucnpasnenusimu 04.05.26.
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79



TopaiirsipoB yHuBepcuretinin Xabapiusicel, ISSN 2710-2661 Teoazozuranvix cepusicor Ne 3. 2026

W3YYEHME [IU®POBO KOMIIETEHTHOCTH U TOTOBHOCTH
BYJIYIIUX YUUTEJIEN AHIJIMACKOI'O SI3bIKA K
NHTET'PAIIMA NTHHOBAIIMOHHBIX THCTPYMEHTOB

B uccnedosanuu ucnonvzosancs cmeuwlanHulil Memoo Uccied08aHus
€ UCNONb308AHUEM CAMOCMOAMENbHO PA3PAOOMAHHOU AHKembl HA
ocrnoge cmpykmypol DigCompEdu. Ankema 6vina adanmupogana 0si
Y008/1emBOPeHUs KOHKPEMHbIX nompebHocmetl Oy0yuux npenooasamereti
anenutickozo A3vlK. Pezyivmamosl uccie0o8anus bisA8UNU KAIOYeBble
npobaemvl u obracmu, 8 KOMOPHIX HEOOXOOUMA OATbHEUULASL NOOOEPIHCKA
ons pazeumusi yu@posou Komnemenmuocmu. Taxoce, nonyyeHHvle
pe3yibmamyl NOOYEPKUBAION BANCHOCb YENEBbIX NPOSPAMM 00VUeHUs
U NPAKMU4EeCKO20 UCNONb30BAHUS UHHOBAYUOHHBIX 00PA308AMENTbHBIX
UHCIPYMEHMO8 OJIA PA36UMUS YUPPOBLIX HABLIKOS U YEEPEHHOCHU 6 cebe
Y 6yoywux yuumenet aHeauticKo2o s13bIKd.

B oannom uccredoeanuu paccmampusaemcs 2omosHocmy
O0yoywux npenodagamenell aH2AULCKO20 A3bIKA, UCNONb30BAMD
UHHOBAYUOHHbIE YUPDPOBble 0OpA308amenbHble UHCMPYMEHMbl OJis
pazsumus cgoell Yyuppoeou KOMnemenmuocmu 6 npenooasaruu.
Coomeemcmeenno, cobpannvie 0anHble ObLIU NPOAHATUIUPOBAHBI
¢ ucnonvsoganuem SPSS Statistics 23.0 ¢ npumenenuem onucamenbHoll
U uHpepeHyuarbHOU cmamucmuky. Jus usydenus pasiuyuti mexncoy
Kypcamu u yHugepcumemami UCHOAb306ANUCL ONUCAMENbHbLE
cmamucmuieckue OaHHble (NPOYeHMHble COOMHOWEHUS U YACHOMbL),
a O cpasHeHUs He3aBUCUMbIX epynn npumeHsics Mann—Whitney
U test, nockonbky OanHvle 00bluHO He pacnpedensnucs. lkara us
16 nynkmog npodemorcmpupogana xopoutyro Hadesxchocmo (o = 0,855).
Peszynomamul noxasanu, umo, Xxoms HeKOmMopbsle CMyOeHmbl blPA3UNU
HU3KYIO Y8EPEHHOCMb 68 UHMe2payuu MmexHoL02ull 8 npenooasanue
A3bIKA, OONLUWUHCTNGEO NOJHOCMBIO CO2AACUNUCL C BAICHOCMBIO
Yugposoii kKomnemenmHocmu 015 COBPEMEHHbIX npenooasameiet
auenuiickozo A3vika. CyuwecmeenHvlx pasiuduil Mexcoy cmyoeHmamu
Mpemve2o U Yemeepmozo Kypco8 Uil MetcOy Y4eOHbIMU 3A6€0eHUIMU He
Habooanocs. Ymobvl noOmeepOums 3mu pe3yibmamsl, KAUeCmeeHHblE
UHMEPBBIO C WECMbIO CHYOEHMAaMU (RO MPU U3 KANCO020 YHUBEPCUMema)
NO360JUNU NOIYYUMb OONOIHUMENbHOE NpedcmasieHue 0 npobiemax
U NOMpeOHOCMSX, CBA3AHHBIX C UHMeSPayuel UHHOBAYUOHHBIX YUPDPOBbIX
UHCMPYMEHMO8. DMy pe3yabmamvl no0YepKUsaom HeobXooumMocms
VCUNLEHUSI NPOZPAMM NOBBLUEHUS YUPPOBOL KOMNEMEHMHOCU, KOMOPble
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npeodoCcmasaaiom 3HaA4uUMble 3HAHUA U NPAKMULECKYIO N0O00ePIHCKY
OYOyuuUM nPenooasamesim aHeIUCKO20 A3bIKd, MHO2UM U3 KOMOPbIX He
xeamaem O0OCMAMOYHOU NOO20MOBKU U YBEPEHHOCMU 8 I PeKkmugHoMm
UCNONb308AHUU YUDPOBLIX UHCIPYMEHMOB.

Kniouesvie crnosa: yugpoevie uncmpymenmsl, yugposas
KoMnemenmnocms, 0yoywue npenooagamenu an2aulicko2o A3blKd,
neoazozuyeckoe 0bpasoganue, Yyu@dposas co0mMoeHOCMb, UHMeSpaYus
MexXHONI02U.
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