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MODERN METHODS OF IMPROVING
THE PROFESSIONAL COMPETENCE
OF FUTURE TEACHERS IN COLLEGE SETTINGS

This article examines the current issue and prospects for the
development of professional competence among future teachers studying
at colleges. An analysis of scientific and methodological literature, as
well as regulatory and legal acts, has revealed the existence of problems
and the need to develop and implement innovative approaches to the
educational process aimed at improving the level of professional training
of future teachers. The main approaches to the development of professional
competence have been identified: competence-based, activity-based,
creative, and professional. The importance of developing pedagogical
practices and introducing new teaching methods, such as project
activities, pedagogical workshops, and the use of digital technologies,
was noted. The results obtained from observing and surveying students
showed the need to improve the level of professional training and adapt
college educational programs to the modern requirements of pedagogical
activity. Based on these results, recommendations were made aimed
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at developing in-depth knowledge and skills for working with primary
school children, which should enable future teachers to carry out their
professional activities effectively and harmoniously. Their effectiveness
was confirmed by the results of a pedagogical experiment conducted in
the experimental group. The main effect of the program's implementation
is expected to be an increase in the level of professional readiness of
future teachers to work with primary school children.

Keywords: professional competence, college students, future
teachers, teacher training, types of competencies, innovative teaching
methods, competence development.

Introduction

The modern era constantly places increased demands on the professional
competence of future teachers, which is due to rapid changes in society, the needs of
the professional teaching market, the emergence of new educational technologies,
and the growth of information related to professional activities. The new conditions
in which modern society is developing present young teachers with tasks that arise
not only in the field of educational knowledge transfer, but also in the formation
of pedagogical and other important competencies that are necessary to teach and
educate a new generation of children from preschool age and primary school for
further and more successful development at subsequent educational levels, as
well as for their successful socialization and communication in the modern world.
That is why the issue of improving the professional competence of future teachers
studying in colleges is of particular importance.

The choice of this topic is due to the following reasons: firstly, there is an
increased interest in modern society in high-quality teacher training at the level of
preschool education, primary school, remedial and social work, which necessitates
a thorough study of ways to improve the professional qualifications of young
teachers; Second, there is insufficient research on modern methods of improving
the professional competence of future teachers studying at colleges. Thirdly, real
teaching practice shows that the traditional system of training middle-level teachers
does not always provide the required level of competence, which means that more
effective new approaches need to be sought and implemented. Thus, the relevance
of the study is due to the insufficient level of professional competence of young
teachers and the insufficient number of effective theoretical developments and
practical recommendations on this issue, which increases interest in the search
for effective methods of improving the professional training of future teachers
studying at teacher training colleges.

83



TopaiirbipoB yHuBepcuTeTiHIH Xabapiubicsl, ISSN 2710-2661 ITeoazoeukanvix cepusicor Ne 4. 2025

The object of the study is students of a teacher training college. The subject of
the study is the process of improving the professional training of future teachers.
The research base is the Astaninsky Humanitarian College, which trains students
in the specialty “primary school teacher.”

The main goal of the study is to identify and test modern methods for
improving the professional competence of future teachers in a college setting. To
achieve this goal, the following tasks were set:

1 To analyze modern approaches to the development of professional
competence of teachers studying at the level of technical and vocational (secondary
vocational) teacher education;

2 To determine the level of professional competence of future teachers in a
college setting and the need for its improvement;

3 To develop recommendations for the introduction of new methods into
the educational process of a teacher training college to improve the professional
competence of future teachers;

4. To experimentally test the effectiveness of the proposed methods;

5 To justify the optimal ways to improve the professional training of future
teachers studying at the college.

Research methods used: theoretical analysis of scientific literature;
observation; testing; questioning; pedagogical experiment; methods of
mathematical statistics and analytical analysis.

The significance of the research lies in the possible improvement of the quality
of training of future teachers, providing them with the necessary competencies
for the successful implementation of their professional activities in the future.

Materials and methods

Theoretical analysis of literature was used in the first stage to study scientific
sources devoted to the professional training of teachers, modern approaches to
teaching, and the development of competencies. The materials for the first stage of
the study were literary sources, on the basis of which an in-depth analysis was made
of modern approaches explaining the development of professional competence of
teachers studying at the level of secondary pedagogical education. These include
a bibliographic database that includes scientific methodological publications,
textbooks, dissertations, and articles on teacher training, pedagogy, and didactics.
It also includes regulatory and legislative acts in the field of secondary teacher
education. Based on these sources, current problems and directions for the
development of professional competence of teachers studying at the level of
special pedagogical education were identified.
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The following methods were used to determine the level of professional
competence of future teachers in a college setting and the need for their
improvement:

— observation, in the form of direct observation of students in the process
of their educational activities, and recording the characteristics of the formation
of their professional competencies and behavior, as well as their reactions to the
introduction of new teaching methods for their improvement. The study involved
students of the Astana Humanitarian College studying for a degree in primary
school teaching (fourth year, 80 students in total). During the observation, the
characteristics of the formation of professional competencies, the behavior and
reactions of students to the introduction of new teaching methods were recorded.
The research materials consisted of observation reports on students;

— questionnaires completed by these same students to assess their level of
professional training at the college, identify the need to develop the professional
competencies required of primary school teachers, and establish preferences in
teaching methods for developing professional competencies. To assess the level
of professional training of students and identify the need for the development
of professional competencies, the author compiled a questionnaire consisting of
eight questions: to determine the level of professional training, which professional
competencies you would like to develop further; the preferred teaching method for
the development of professional competencies; frequency of use of information
technology in the learning process; suggestions for changing the existing system
of professional training for primary school teachers; wishes to continue their
development after graduating from college; identification of the skills and abilities
necessary for a good primary school teacher; identification of difficulties in the
process of learning to develop professional competencies.

At the next stage, a pedagogical experiment was conducted to establish the
effectiveness of introducing new methods and techniques into the educational
process for training future teachers and to verify their effectiveness. An assessment
of the subject-specific, psychological, pedagogical, methodological, and personal
competencies of primary school teachers was conducted. The following methods
and diagnostic tools were used to assess the level of professional competence of
college students: a questionnaire to determine students’ opinions and attitudes
regarding their professional competencies; testing to check students’ theoretical
knowledge and methodological skills; observation to study behavior during the
teaching process and interaction with students during practice; analysis of lesson
plans they have compiled to assess the quality of preparation and presentation
of material to students; self-analysis of lessons based on students’ reflective
consideration of their pedagogical activities; analysis of pedagogical diaries to
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study their personal experience and reflections on their pedagogical practice;
analysis of projects and coursework to assess the depth of their understanding
of topics and their level of mastery of pedagogical methods; students solving
practical problems that simulate real pedagogical situations. Thus, to assess
the level of psychological and pedagogical competence, students were asked to
take a test containing questions in the field of developmental psychology: on the
psychophysiological characteristics of the development of younger schoolchildren;
on the dominant types of activities of younger schoolchildren; the mechanisms of
forming the prerequisites for independent orientation in learning; the characteristics
of the development of their intelligence, memory, attention, and perception. During
the assessment, the principles of validity and reliability were adhered to in order
to obtain accurate and consistent results.

The activity coefficient was used to process the results: K=nNK=Nn, where:
n is the number of correctly completed tasks; N is the total number of tasks.
Professional competence levels were distributed as follows: low level 0.5<K<0.6;
medium level 0.7<K<0.8; high level 0.9<K<1.0.

To participate in the experiment, students of the Astana Humanitarian College,
studying for a degree in primary school teaching, 4th year, were divided into two
groups of 40 people in the experimental and control groups (80 people in total).

Mathematical statistics methods were used to perform quantitative
calculations. Analytical methods were used for qualitative processing of the data
obtained during the study, evaluation of the effectiveness of the proposed methods,
and drawing conclusions.

Results and discussion

A literature review revealed that in the modern educational space, issues
related to the development of professional competence among teachers studying
at the secondary teacher education level are becoming particularly important
[1]. This review reveals the basic concepts that explain the characteristics of the
development of professional competence among teachers studying at colleges. The
professional competence of a teacher is a set of knowledge, skills, abilities, and
personal qualities necessary for the effective performance of professional duties
[2]. In the pedagogical context, professional competence includes subject-specific,
methodological, psychological, organizational, and personal competencies [3].

Secondary pedagogical education, provided in secondary vocational education
institutions such as colleges, as noted in the State Educational Standards of the
Republic of Kazakhstan, is intended to train specialists in the field of pedagogy
and education at the primary, preschool, and special levels [4]. The legislative
and regulatory acts of the Republic of Kazakhstan define the professional
competencies of primary school teachers and other specialists studying at teacher
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training colleges. These include, for example, according to the law on the status
of teachers, the set of knowledge, skills, and abilities necessary for a specialist
to perform their job duties. A distinction is usually made between general and
special professional competencies [5].

Established modern approaches to the development of professional
competence of teachers.

Competency-based approach. The literature of the last decade notes the need
to identify and develop specific professional competencies [6]. In this case, we are
talking about the formation of competencies in areas such as teaching methodology,
psychology of learning, organizational skills, and digital literacy. The activity-
based approach emphasizes that the formation of a teacher’s professional
competence is more effective through practice. It is recommended to make wider
use of pedagogical workshops, internships, master classes, and project activities
[7]. An approach based on the professional development of teachers is described
by authors such as Y. Karlen, S. Hertel, and C. Hirt, who emphasize the need to
create conditions for the continuous professional development of teachers [§].
This approach is based on the importance of continuous professional development,
participation in seminars, conferences, and training sessions, internships, and self-
education. A. Elsayary notes the creative approach and emphasizes the importance
of developing creativity and innovative thinking among teachers [9]. It is believed
that creative thinking contributes to improving the quality of education and better
adaptation of teachers to changing conditions.

Thus, an analysis of scientific literature and regulatory legal acts allows us
to identify a number of pressing issues and promising areas for the development
of professional competence among teachers studying at colleges. H. Redjeki
shows that the insufficient level of professional training among future teachers
leads to difficulties in their further professional activities [10]. B. Gatlin-Nash’s
research points to the mismatch between the content of educational programs
and the requirements of the labor market. In practice, young teachers often find
themselves unprepared for the real working conditions [11; 12]. The limited nature
of teaching practices is noted in many studies, which show that the insufficient
number of teaching practice hours limits students’ opportunities to acquire the
necessary practical experience [13; 14].

The importance and necessity of introducing modern teaching methods
and technologies for the development of professional competencies in future
primary school teachers is pointed out by authors such as G. Issakova and and
G. Kaltayeva point out the need to develop and introduce new teaching methods
and technologies, such as electronic and distance learning formats, case studies,
game-based learning, and project-based activities [15].
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The results of observing the characteristics of the formation of professional
competencies, the behavior and reactions of students to the introduction of new
teaching methods are shown in Table 1.

Table 1 — Results of observing students, n=80, in percent

The main aspects of observations The result of the
observation, %

Low initial level of professional pedagogical competencies 53
Unwillingness to learn new technologies and techniques 40
Violation of deadlines and low rates of material development 34
Inability to work in a team and collaborate with others 25
Insufficient initiative in finding additional information 28

Fear of public speaking and excitement when answering 24
verbally

Interest in learning new teaching methods 60

Direct observation revealed that the initial level of professional preparedness
among students is low, as slightly more than half (53%) of students demonstrated
insufficient professional competencies, indicating a problem in the training of
future primary school teachers in this area and the need to find effective methods
for their development. Forty percent of students showed a reluctance to learn
new technologies and methodologies, as they often resisted the introduction
of new teaching methods by teachers during classes. Some showed skepticism
towards new methods, which significantly slowed down the process of acquiring
the necessary professional skills. A third of students (or about 34%) missed
deadlines and were slow to master the material, as they had difficulty completing
assignments within the deadlines set by the teacher. These indicators show that
it is necessary to increase students’ personal responsibility during their studies.
Some students (approximately 25 %) lacked teamwork and communication skills
with other people, including their classmates. These indicators suggest that they
need to develop the social and communication skills necessary for their future
teaching activities. Insufficient initiative in searching for additional information
was observed in 28 % of students, as they did not actively search for and process
additional information. Such indicators then have a negative impact on the depth
of their knowledge and their ability to learn independently, which is important for
future teachers. Almost a quarter of students (24 %) experienced fear of public
speaking and uncertainty when giving oral answers, as they were afraid of speaking
in public and showed signs of anxiety when performing oral tasks. These indicators
also indicate that they need to develop communication skills and undergo special
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training in stress resistance. Despite the negative aspects noted, 60 % of students
expressed interest in learning new teaching methods, which indicates that there
are favorable conditions for the development of professional competencies in
students through new methods.

Results of a student survey to assess the level of professional training and
identify needs for the development of professional competencies:

1 Only 27 % have a high self-assessment of their level of professional training,
while about half of the students (45 %) assess their level of training as average,
and about a quarter (23 %) believe that their training is at a low level. These data
indicate the need to improve educational programs and methods of teacher training.

2. The majority of students (60 %) are most interested in developing teaching
methods, child psychology, and pedagogical technologies (48 %), while 42 %
of future teachers are interested in information technologies and organizational
skills, and 36 % are interested in communication skills. All this suggests that these
competencies should be taken into account when developing measures to improve
the professional qualifications of future primary school teachers.

3 Practical classes and training sessions (50 % of students) are recognized as
the most preferred teaching methods for developing professional competencies,
which indicates the importance of introducing more practical exercises into the
learning process. Online courses and distance learning are also in demand among
students, albeit to a lesser extent (32 %).

4 Forty percent of students use information technology regularly, while 50%
use it occasionally. This indicates the need to raise awareness and improve skills
in working with technology.

5 Two-thirds of students (60 %) intend to continue developing their
professional teaching skills by continuing their education at universities, with
only 10 % not planning to do so, confirming a high level of interest in professional
growth and the need for further development.

6 Students identified the following as the main problems in learning
professional skills: lack of practical training (55 %), difficulty in mastering
new technologies (40 %), and heavy workload (32 %). These problems require
consideration and close attention when developing preventive measures.

7 The most important skills and abilities identified by students as requirements
for the professional profile of a primary school teacher were: organizing the
educational process and planning lessons (75 %); the ability to inspire and
motivate children (62 %); and a good knowledge of child psychology (57 %).
The data obtained indicate both the importance and the necessity of developing
these competencies during college education.
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8. Many students see the need for changes in the educational system with
regard to the development of professional competencies. Half of the students
(50 %) would like to see more practical classes in this area, 40 % want to pay
more attention to the development of flexible skills, and 32% want to improve
their skills in the field of child psychology. These expanded indicators underscore
the need to modify college curricula for the development of professional skills.

The results of the level of development of the components of professional
competence of college students (EG — 40 people and CG — 40 people) at the
beginning of the experiment are shown in Table 2.

Table 2 — Results of the level of development of the components of professional
competence of college students at the beginning

Comp onents of pro- Levels of EG formation Levels of formation of CG
fessional competence
Psychological and|25 % (H); 20 % (H);
pedagogical compe- |35 % (M); 40 % (M);
tence 40 % (L) 40 % (L)
Subject competence |30 % (H); 20 %(H);
40 % (M); 40 %(M);
30 % (L) 40 %(L)
Methodological com- | 20 % (H); 25 %(H);
petence 45 % (M); 35 %(M);
35% (L) 40 %(L)
Personal competence | 35 % (H); 15 %(H);
35 % (M); 40 %(M);
30 % (L) 45 %(L)
The average value |28 % (H); 30 %(H);
39 % (M); 30 %(M);
33% (L) 40 %(L)

The designations in the table are: H — high level; M — medium level; L — low
level. The results at the beginning of the experiment showed the need to form the
professional competence of future primary school teachers. It was these results
that became the basis for developing recommendations on the introduction of new
methods into the educational process of the pedagogical college to improve the
professional competence of future teachers. A program for introducing modern
methods of improving the professional competence of future teachers in a college
setting has been developed and tested. It includes the following activities.

90



Becrnuk TopaiirsipoB ynusepcurera, ISSN 2710-2661 Cepus Iledacocuueckas Ne 4. 2025

1 Active use of gaming technologies. Active gaming methods such as business
games, role-playing games, quests, and quizzes are included in the educational
process. They are aimed at developing students’ teamwork skills, initiative, and
leadership qualities.

2 Organization of project activities. The practice of carrying out student
projects related to pedagogical topics has been introduced. These include
the creation of methodological aids, conducting master classes for younger
schoolchildren, and organizing thematic events based on primary school programs.

3 Introduction of mentoring and coaching technology. Students in the
experimental group were assigned mentors, and students became coaches, with
mentors giving them assignments to pass on their experience and knowledge to
first- and second-year students. This was done so that they could strengthen their
competencies in their future profession.

4 Increasing the role of interactive teaching methods: conducting discussions,
debates, brainstorming sessions, and case studies to develop students’ critical
thinking, analysis, and argumentation skills.

5 Emphasis on the practical component of training: increased the number
of hours for teaching practice, field trips to schools, tutoring, and attending open
lessons by experienced teachers. Created a bank of practical situations, within
which they are discussed jointly.

6 Development of psychological and pedagogical competence through
training in mediation and conflict resolution to enable students to master conflict
resolution and dispute resolution skills.

7 Development of self-control and reflection skills. Students are given the
opportunity to regularly analyze their activities, keep teaching practice diaries,
and write essays and reports on their own experiences.

8 Extensive use of information and innovative technologies: electronic
libraries, cloud services, webinars, and online courses; Elements of the «flipped
classroom» have been introduced, where students study the material at home in
advance and discuss it with the teacher during class.

9 Teaching students’ self-presentation and public speaking skills: classes
on rhetoric, public speaking, and defending projects and research papers have
been conducted.

The results of the formation of professional competence components among
college students are shown in Table 3.
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Table 3 —Results of a comparative analysis of the level of formation of professional
competence components among college students

Components of pro- Levels of formation
fessional compe-
tence

Psychological and| 25 % (H) 42 % (H) 20 % (H) 27 % (H)
pedagogical com-| 35% (M) |45% (M) | 40% (M) 35 % (M)
petence 40 % (L) 17 % (L) 40 % (L) 38 % (L)
30 % (B) 45 % (B) 25% (B) 30 % (B)
Subject competence| 40 % (M) 42 % (M) 35 % (M) 37 % (M)
30 % (L) 13 % (L) 40 % (L) 33% (L)
20 % (H) 35 % (H) 15 % (H) 20 % (H)
45% M) | 48% (M) | 40% (M) 45 % (M)
35% (L) 17 % (L) 45 % (L) 35% (L)
35 % (H) 48 % (H) 30 % (H) 33 % (H)
35% M) | 37% M) | 30% (M) 37 % (M)
30 % (L) 15 % (L) 40 % (L) 30 % (L)
28 % (H) 43 % (H) 23 % (H) 28 % (H)
The average value 39% (M) | 43 % (M) 36 % M) 39 % (M)
33% (L) 14 % (L) 41 % (L) 33% (L)

EG beginning | EGend | CG beginning | CG end

Methodological
competence

Personal compe-
tence

As aresult of the pedagogical experiment, there was a significant increase in
the level of professional competence of students in all areas in the experimental
group. The indicators for methodological and personal competence increased
particularly noticeably. At the end of the experiment, the majority of students
(43 %) demonstrated a high level of competence, while only % demonstrated
a low level. Changes in the level of professional competence in the control
group were less pronounced. The average level remained low, although
individual indicators increased slightly, especially in the areas of personal and
methodological competence.

Analysis of the results of our work and discussion of the relevant results
in comparison with previous works, their analyses, and conclusions showed
that the present study confirms the conclusions of previous authors about the
importance of developing the professional competence of future primary school
teachers. For example, B. Romijn [16] presented in her article a criterion-based
assessment tool for determining the level of professional competence of future
primary school teachers. Our work continues the line of research undertaken by
B. Romijn, as we have added modern methods, which brings our results closer
to the current conditions of training primary school teachers. The study by
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Y. Yelfianita [17] focuses on the professional competencies of primary school
teachers, paying attention to the assessment and self-assessment of teachers. We
also consider self-assessment and expert assessment as important components of
a more comprehensive analysis, which allowed us to obtain more objective and
comprehensive results. H. Prasetyono’s article [18] is devoted to the assessment
of only subject and methodological competencies of future primary school
teachers. Our study develops this topic further, as it also includes psychological,
organizational, and personal aspects. The article by M. Keller-Schneider [19]
proposes a methodology for the formation of professional competence, taking
into account the importance of practical experience and the development of
students’ subjective position. Our study agrees with the importance of practical
training, but is supplemented by a wider range of assessment tools, which makes
our results more relevant and useful for the training of modern teachers. Thus, this
study surpasses previous works in terms of the completeness of the coverage of
competencies and the use of modern teaching methods, and emphasizes the need
for further improvement in the training of primary school teachers.

Conclusion

An analysis of scientific and methodological literature, as well as regulatory
and legal acts, has made it possible to identify current problems and promising
areas for the development of the professional competence of teachers studying at
colleges. The main approaches to the development of the professional competence
of future primary school teachers are defined as competence-based, activity-based,
creative, and professional approaches. The need to develop pedagogical practices
through new, more sophisticated methods has been noted.

The results of the observation show the need to develop and implement
innovative approaches to the educational process aimed at improving the level
of professional training of future teachers and developing skills for independent
work and team interaction.

The results of the questionnaire on assessing the level of professional
training of students and identifying the needs for the development of professional
competencies indicate the need to improve the level of professional training of
students and adapt college educational programs to the requirements of modern
pedagogical activity.

The proposed recommendations are aimed at ensuring that future primary
school teachers have in-depth knowledge and developed skills in interacting with
primary school children, which will enable them to carry out their professional
activities effectively and harmoniously. The effectiveness of the program was
demonstrated by an increase in the level of professional readiness of future teachers
to work with primary school children, the formation of a deep theoretical base
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and practical skills for working with children, the successful implementation
of pedagogical activities and the promotion of the harmonious development of
primary school children, increased motivation and confidence of students in their
abilities, and readiness for independent pedagogical activity.

The results of the pedagogical experiment confirm the effectiveness of the
proposed methods aimed at improving the professional competence of future
primary school teachers. The experimental group showed significant improvement
in psychological, pedagogical, subject-specific, methodological, and personal
competence indicators and their average values.
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Kycin banacareit atbiHiarbl KeIpFbI3 YIATTHIK YHUBEPCUTETI,
Keiprezcran PecniyOmmkacst, Bimkexk K.;
3AGaii ateiniarsl Kazak yJITTBIK YHUBEPCHUTET,
Kazakcran PecmyOnmkachl, AMaTHI K.
*Spectrum mekTe0i,

Kazakcran Pecmry0mmkacel, AcTaHa K.
04.12.24 . 6acmara TYCTi.

08.10.25 k. Ty3eTyIepiMeH TYCTI.

25.11.25 x. GachII mbFapyra KaObUIIaH b

KOJUIEJIK KAF TAMBIHJIAFBI BOJIAIITAK MYFAJIMJIEP/ITH,
KOCIBU KY3BIPETTLIIII'TH APTTBIPY IbIH
3AMAHAYH 9JICTEPI

byn maxanada xonnedscoepoe Oinim anvin dcamran 6Ooraulax
Myeanimoepoiy Kaciou Ky3vipemminicin 0amvimy Macerenepi MeH
oonawasel  Kapacmulpwvliaovl.  Folibimu-a0icmemenix — a0ebuemmep
MeH — HOpMAmuemik-KyKbIKMblK — akmilepee — cypeiziieen  manoay
Homudicecinoe Oyn canada Oipkamap npobdremanap oap  exemi
AHBIKMAnbIn, Kaciou OatiblHObIK OeHeellin apmmulpyea 0ablmmanean
oinim bepy yoepicine UHHOBAUUANLIK MICiNOepOi eH2i3y Kaxcemminici
aukbiHoanowl. Kaciou xysvipemminikmi oamvimyoagvl Heziszi maciioep
peminoe: KY3vipemminikke He2i30en2eH, ic-opeKemmik, ubleapmMaubliblk
Jlcane Kaciou baseimmap aukbiHoanowvl. Iledazocuxanvixy maicipudeni
HCEMINOIPYy MeH AHCaHa OKblmy 20icmepin — HCOOANbIK HCYMbICMapobl,
neoazocuxanbly  webepxanaiapovl,  Yu@dpavlk  mMexHoa02uUsIapobl
KONOanyObl eHei3y0iy MaHbul30blibizel aman omindi. Cmyoenmmepee
JHCypeisineer OAKvIIAY MeH CaAyarHama Hamudycenepi Kaciou O0aublHObIK
OeHeellin apmmulpy KadxCemminizin HcaHe KoL1eoHe 6a20apramaiapbit
Kasipei nedazo2uxanvlk KvizmMem maianmapsina oOetlimoey KepekmiziH
kepcemmi.  Ocbl  Hamudwcenep  He2izinOe  b6aAcmayvlul  CbIHbIN
OKYWbIIAPbIMEH JHCYMbIC icmey VWi mepeH OiniM MeH 0a20blaapobl
oameimyza  0ABIMMANEAH  YCbIHBICMAD — HcAcdlobl, Oyn bonawax
Myeanimoepoiy Kaciou Kvizmemin muimOi api yiuiecimoi amkapyvlHa
MYMKIHOIK Oepedi. ¥cviHbliean macinidepoiy muimoiniei maocipubenix
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monma JUCypeizineen nedazocuKaiblK IKCHEPUMEHM HIMuUIcerepimen
pacmanosi. bazoapnamanvl icke acvipyoviy Heeizei Kymiiemin Hamuoiceci
— bonawiak mMy2animoepoiy 6acmayviul CoIHbIN OKYULBLIAPIMEH HCYMbIC
icmeyee KaciOu OaubIHObIEbIHbIY HCOLAPLLIAYbI.

Kinmmi ce3zdep: kaciou Kysvipemminik, Koanieoxdc cmyoeHmmepi,
oonawax myzanimoep, MYeanim OaublHOAY, KY3blpemmiiik mypaepi,
UHHOBAYUATILIK OKbINY 20iCcmepi, KY36lpemmiiikmi 0amMulny.
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’Kazaxckuii HallMOHANBHbBIN YHUBEPCUTET UMEHU ADasi,
Pecny6nnka Kazaxcran, r. AnMaTsr;

‘Ilkona Spectrum,

Pecny6nmka Kazaxcran, AcTaHa K.

Ioctynuno B penaxiuio 04.12.24.

Toctynuno ¢ ucnpasnenusimu 08.10.25.

IIpunsro B nevars 25.11.25.

COBPEMEHHBIE METO/1bI TIOBbBIIINEHUS
MMPO®ECCHUOHAJBHON KOMIIETEHTHOCTH
BYAYIIUX ITEJATOI'OB B YCJIOBUAX KOJUIEKA

B oOannoii cmamve paccmampusaromcsi akmyaibHble 80NPOCH
U nepcnekmusbl  pazeumus NpopeccuoHATbHOU  KOMREMEHmMHOCmu
CMy0eHmo8 nedazocuieckux Koneodxcell. AHanus Hayuno-memoouyeckoul
JUMEPamypbol, @ MAK’ce HOPMAMUBHO-NPABOBHIX AKNOG BbISIGUL HATTUYUE
npoodrem u HeobXo0UMocmsb paspadbomxu U HeOPeHUsl UHHOBAYUOHHBIX
N00X0008 K 00PA3068AMENLHOMY RPOYECCY, HANPAGLEHHBIX HA NOBbIUUEHUE
VPOBHA — NpOpeccUOHANbHOU — NO020MOBKU  OYOVWuUX — yyumeneu.
Buvloenenvt  ocnognvie n00xX00bl K pazsUmuio  npogeccuoHarbHol
KOMNEMeHmMHOCMU: KOMNEMeHmHOCMHbILL, 0esimenbHOCMHbIL,
meopueckuil u npogeccuonanvuviti. Ommeuena 6aNiCHOCMb PA3GUMUS
neodazo2uyeckoli NPakmuku U 6HeOPeHUs HOBLIX Memoo08 0OYUeHUs,
MAKUX KAk NpOEeKmHAsl OesimelbHOCb, Nedd2ocuyecKue MacmepeKue
U ucnonvzosauue yugposvix mexuonoeul. Pezyromamol Habar00eHul
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U AHKeMupo8amus cmyOeHmos NOKA3aau HeoOXOOUMOCMb NOBbIULEHU
VPOBHS NPOpecCcUOHANbHO NOO20MOBKU U A0ANMAayul 00PA308aAMENbHbIX
NPoOSPAMM KONLeOMHCel K COBPEMEHHbIM MPebOBAHUAM Nedd2o2utecKoll
OdesimenvHocmu. Ha ocHoge nonyueHHbIX 0auHbIX ObLIU CHOPMYTUPOBAHDI
PEKOMEHOAyUU, HaNPAGIeHHblE HAPA3EGUMUEY 2Ty ONEHHIX SHAHUL UYMEHUT
6 pabome ¢ MAAOWUMYU WKOTLHUKAMU, YIMO OOJHCHO CHOCODCMBOBAMb
appexmuerHomy u eapMOHUUHOMY BbINOIHEHUIO OYOYWUMU Neda202amu
c80UX NpoeccUoHanbHblX 00s3aHHOCmel. DPpekmusHocms OaHHLIX
pekomenoayuti Ovlia NOOMEEPIHCOeHA Pe3VIbMAmaMy nedazo2uieckKoeo
IKCHepUMEeHma, NPO8edEHHO20 8 IKCHePUMEHMATbHOU epynne. OCHOBHbIM
PE3VIbMAamom peanu3ayuu NPOSPAMMbL OHCUOAENCSl NOBIUUEHUE YPOBHS.
npogheccuoHanbHoU 20mosHocmu OyOyuux yuumeinetl K pabome ¢ demvmu
MIAOUE20 UIKOTBHO20 803PACHIAL.

Knwuesvie  cnosa:  npogeccuonanvmas — KOMNEmMeHmMHOCb,
cmyoeHmul  Koiedxcd, Oyoywue yuumens, NOO2OMOBKA Nedd202o8,
6UObI  KOMNEMEeHYUll, UHHOBAYUOHHbIE MemoObl O00YYeHUs, pazeumue
KOMNemeHmHOCHU.

100



Tepyre 25.11.2025 x. xibepinai. bacyra 30.12.2025 k. KO KOWBUIIBI.
DneKTpoHs! 6acma
9,42 Kb RAM
[HaprTer 6acma Tabarsr 31,59.

Tapansmver 300 nana. baracer kemiciM GOHBIHTIIA.
Kowmnrerotepae 6erreren 3. XK. Illokybaesa
Koppexropnap: A. P. Omapoga, JI. A. Koxac
Tamnceipeic Ne 4485

Crnano B Habop 21.11.2025 . ITogmucano B meyats 30.12.2025 .
DNEeKTPOHHOE U3aHNE
9,42 Kb RAM
Yemaa. 32,63, Tupax 300 »k3. Llena goroBopHas.
Komnerotepras Bepctka 3. XK. Ilokxybaea
Koppexropsr: A. P. Omapoga, /1. A. Koxac
3aka3 Ne 4485

«Toraighyrov University» 0acmacbiHaH 0aCBITBI IIBIFAPBITFAH
TopalFBIpOB YHUBEPCUTETI
140008, ITaBmoxap K., JlomoB k., 64, 137 xa0.

«Toraighyrov University» 6acnacbt
TopalFBIpOB YHUBEPCUTETI
140008, ITaBmoxap K., JlomoB k., 64, 137 xa0.
8 (7182) 67-36-69
e-mail: kereku@tou.edu.kz
www.pedagogic-vestnik.tou.edu.kz




