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RESEARCH COMPETENCE OF TEACHERS IN RURAL
SECONDARY SCHOOLS: PRACTISES, CHALLENGES
AND KEY INFLUENCING FACTORS

This study examines the research competence of rural teachers in
Kazakhstani secondary schools, focusing on the challenges they face and
the factors influencing their research practices. A survey was conducted
with 95 teachers from two rural schools in the Almaty region. Descriptive
statistics were used to analyze the perceptions of factors influencing
research competence, revealing that access to resources, support from
administration, and time availability were key factors. Correlation analysis
showed significant relationships between confidence in using research
methods, teaching experience, familiarity with modern pedagogical
approaches, and frequency of research activities. Most teachers reported
moderate confidence in research methods, with a positive correlation
between research frequency and publication output. Qualitative analysis of
open-ended responses identified key challenges, including time constraints,
lack of resources, language barriers, and insufficient practical experience.
Thematic analysis of suggestions for improving research activity revealed
that monetary incentives, professional development opportunities, better
resources, and reduced administrative workload could enhance teachers’
research engagement. These findings provide valuable insights into the
factors that support or hinder research competence in rural educational
settings, offering recommendations for improving teachers’ research
practices and professional development.

Keywords: research competence, rural teachers, pedagogical
development, research challenges, continuous professional development.
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Introduction

The development of research competence among teachers is a growing
concern in the educational field, particularly in countries with diverse educational
settings, such as Kazakhstan, where significant differences exist between urban
and rural schools regarding resources, infrastructure, and access to professional
development opportunities. Research competence refers to the ability of educators
to conduct, analyze, and apply research to improve their teaching practices and
contribute to the broader educational community. Research has shown that teacher
research competence is influenced by various factors, including access to resources,
professional development opportunities, and institutional support [1; 2; 3].

In rural settings, teachers often encounter challenges that hinder their
engagement in research. Limited access to resources such as libraries, online
journals, academic databases, and internet connection is a significant barrier
[4; 5]. Studies have also highlighted the impact of time constraints, as teachers
are often overburdened with administrative duties and teaching responsibilities,
leaving little time for research activities [6; 7]. Furthermore, rural teachers may
have fewer opportunities for professional development due to geographic isolation
and a lack of local workshops, seminars, and research networks [8].

Language barriers also play a crucial role in research competence, particularly
in non-native English-speaking countries like Kazakhstan. Research materials are
often available in English or other foreign languages, creating a linguistic divide
that limits access to academic resources [9; 10]. Research shows that a lack of
access to research materials in languages other than English can have various
negative impacts [11]. Therefore, we reasoned that in rural areas of Kazakhstan,
where Kazakh is the predominant language, teachers may struggle to access
relevant research in languages other than Kazakh, further complicating their ability
to engage in research activities.

Despite these challenges, several studies have emphasized the importance
of institutional support and professional development programs in fostering
research competence [12; 13]. School administration support, access to training
opportunities, and collaboration with colleagues have been identified as key factors
that enable teachers to develop research skills [14].

In Kazakhstan, previous studies have focused on teacher professional
development and the quality of education in rural schools [5; 12; 15]. However,
limited research explicitly addresses the factors influencing research competence
among rural teachers in Kazakhstan. This gap in the literature highlights the need
for studies exploring the challenges and opportunities for enhancing research
competence in rural educational settings within the context of Kazakhstan’s
education system.
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This paper aims to fill this gap by examining the factors that influence the
research competence of rural teachers in Kazakhstan, focusing on the role of
resources, administrative support, language barriers, and professional development
opportunities. Through this investigation, the study seeks to provide practical
recommendations for improving research practices in rural schools and enhancing
the overall quality of education in Kazakhstan.

Materials and methods

In order to fill the gap in the existing literature, this study aims to evaluate
the current level of research competence among rural teachers in Kazakhstani
schools, assess their engagement in research activities and publication practices,
examine their confidence and use of various research methods, identify influencing
factors and resources that enhance or hinder their research competence, and provide
recommendations to improve their research skills and practices.

Thus, we reasoned the following research questions for our study: What
are the key challenges and factors influencing the research competence of rural
teachers in Kazakhstan?

The study was conducted using a survey research method, explicitly using a
Google Form with 16 survey items, two of which were designed to elicit qualitative
data. Close-ended questions (provided in Kazakh and English to the respondents)
were analyzed via SPSS, version 29.0.0.0. The data analysis process involved
descriptive statistical techniques, specifically Pearson correlation analysis and
frequencies, to summarize the characteristics of the survey respondents. Also,
frequencies and percentages were calculated to represent the distribution of
participants across different demographic variables. The qualitative data were
examined using thematic analysis within an inductive approach [ 16]. The reliability
of the survey was assessed using Cronbach’s alpha, which yielded a value of 0.809,
indicating high internal consistency.

Results and discussion

The first part of the survey was dedicated to eliciting demographic
information, in particular age, English language proficiency level, teaching
experience, and subjects taught, as well as current qualification categories (Table
1). The sample comprised 95 teachers from two rural schools located in Almaty
region. Data analysis revealed that among the qualification categories, the largest
share was teacher-moderators at 36.8 %, followed by teachers (28.4 %), teacher-
experts (18.9%), and teacher-researchers (15.8 %). For subjects taught, the most
frequently taught was English, encompassing 28.4 % of respondents, followed
by primary school teaching (18.9 %), math (13.7 %), and Russian language and
literature (12.6 %). Other subjects, such as Kazakh language, biology, ICT, and
history, were represented by smaller percentages, typically below 8.4 %. When
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examining teaching experience, it ranged broadly, with a significant portion
(11.6 %) having 7 years of experience. Most teachers (approximately 59 %)
reported having between 3 and 15 years of experience, while a smaller fraction
had over 20 years. Regarding age, the respondents varied from 21 to 62 years
old, with the most frequent ages grouped in the 30—44 range (constituting around
35 %). Teachers aged 44 were the most represented, making up 8.4 % of respondents.
Regarding English proficiency, 45.3 % of respondents identified as beginners,
26.3 % as pre-intermediate or intermediate, and only 7.4 % as upper-intermediate or
advanced. Interestingly, 21.1 % of teachers reported having no English proficiency
at all. This demographic overview illustrates a diverse group of educators with
varying qualifications, subject expertise, years of experience, age distributions,
and language capabilities.

Table 1 — Demographics information

Demographics item Variables Frequency | Percentage
21-29 14 14.7 %
Age 30-39 36 37.9%
40-49 25 26.3 %
>50 20 21 %
Teacher 27 28.4 %
Qualification categories Teacher-moderator 35 36.8 %
Teacher-expert 18 18.9 %
Teacher-researcher 15 15.8 %
English as a foreign language 27 28.4 %
Mathematics 13 13.7 %
Russian language & literature 12 12.6 %
Kazakh language 8 8.4 %
History 2 2.1%
Subjects taught Biology 3 32%
Chemistry 3 32%
Physics 1 1.1 %
ICT 3 32%
Music 1 1.1%
Physical culture 2 21%
Art 2 2.1 %
Primary school teacher 18 18.9 %
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No proficiency 20 21.1 %

Beginner 43 453 %
. . Pre-Intermediate &

English language proficiency Intermediate 25 26.3 %
Upper-intermediate &

A(I;Vinced 7 4%

0-5 years 24 252 %

6-10 years 22 232 %

11-15 years 15 15.8 %

Teaching experience 16-20 years 10 10.5 %

21-25 years 8 8.4 %

26-30 years 7 7.4 %

>30 years 9 9.5%

The next step was providing a detailed view of the relationships between
different factors related to research practices and confidence via Pearson’s
correlation analysis. The data in Table 2 shows that a significant positive
correlation exists between the level of confidence in using research methods
and the level of difficulty respondents experience when using research methods
(r=.425,p <0.001), indicating that individuals who find research methods more
challenging tend to have lower confidence levels. Confidence in using research
methods also correlates significantly with assessing respondents’ knowledge of
modern approaches in pedagogy and psychology (r = .544, p < 0.001) and the
frequency with which teachers conduct research in their educational practice
(r=.464,p <0.001), suggesting that increased familiarity with modern pedagogical
approaches and regular research activities boost confidence.

Similarly, the frequency with which respondents conduct research in their
educational practice is positively correlated with the frequency with which teachers
publish the results of their research (r = .640, p < 0.001), emphasizing the link
between regular research activities and publication frequency. Respondents’
qualification category shows a strong positive correlation with their teaching
experience (r=.586, p <0.001), reflecting how qualifications generally align with
accumulated experience. There is also a moderate positive correlation between
the frequency of conducting research and familiarity with modern pedagogical
approaches (r = .460, p < 0.001), highlighting that educators more engaged with
new teaching methodologies tend to conduct research more frequently. Overall,
the data suggests that confidence in research, engagement in research activities,
and support systems are interlinked and positively influence educators’ research
practices and outputs:
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Further, we elicited respondents’ perceptions on various factors influencing
research competence. As can be seen from Table 3 below, among them, «Access
to resources (libraries, online resources, etc.)» has the highest mean (M = 3.64,
SD = .944), indicating that access to resources is perceived as a key influence on
research competence. «Support from the administration» (M =3.63, SD =.935) and
«Availability of free time» (M = 3.62, SD = 1.033) also rank highly. Factors like
«Proficiency in English» (M =3.40, SD = 1.171) and «Possibility of earning a high
income» (M =3.44, SD = 1.127) have relatively lower means but with higher standard
deviations, suggesting more variability in how respondents perceive their impact.
Overall, the results highlight the significant influence of resource accessibility,
administrative support, and time availability on perceived research competence:

Table 3 — Factors influencing research competence

Factors Mean | Std. Deviation
Level of education 3.49 1.009
Experience in the field of research 3.51 1.020
Support from colleagues 3.60 .904
Support from the administration 3.63 935
Access to resources (libraries, online resources, etc.) 3.64 944
Motivation for research 3.59 .940
Possibility of earning a high income 3.44 1.127
Availability of free time 3.62 1.033
Proficiency in English 3.40 1.171
Opportunities for continuous professional development 3.56 1.059

Building on resource availability as a key factor influencing research
competence, further data analysis provides more detailed insights into the research
practices and resource utilization among participants (Table 4 below). In terms of
research methods, a plurality of respondents use mixed methods (38.9 %), followed
by qualitative (29.5 %) and quantitative methods (28.4 %). Regarding resources
to enhance research competence, the most commonly utilized are workshops
(53.7 %) and colleagues’ advice and support (46.3%), with online courses
(41.1 %) and books (31.6 %) also frequently mentioned, whereas peer-reviewed
research journals are less commonly used (10.5 %). When it comes to reading
materials for conducting research, most respondents read in Kazakh (86.3 %),
while a smaller proportion utilize Russian (33.7 %) and English (18.9 %). This
highlights a strong reliance of rural teachers on local resources and languages for
professional development and research practices:
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Table 4 — Research practices and resources utilization

Survey items Nof %
responses

. Qualitative 28 29.5%
Xgliih;ziia;srcﬁih;’ds doyou " Lantitative 27 28.4%
Mixed methods 37 38.9%

Books 30 31.6%

What resources do you use | Online courses 39 41.1%
to enhance your research| Workshops 51 53.7%
competence? Colleagues’ advice and support 44 46.3%
Peer-reviewed research journals 10 10.5%

In which language(s) do|Kazakh 82 86.3%
you read information when | Russian 32 33.7%
conducting research? English 18 18.9%

Finally, the responses to the open-ended questions were analyzed. The
responses to the non-mandatory question about difficulties teachers encounter
during research (37 answers) highlighted the following themes: time constraints,
lack of resources, language barriers, lack of practical experience, difficulty in data
collection and analysis, and misunderstanding/confusion in research:

a) Time constraints: Many responses mention time issues, such as «YakpIT
TanmubUIBIFED (time shortage) and «MekTen, CHIHBII KETSKIIUJTIK )KYMBICTApbIMEH
yakbIT TanmaiMbIH 3epTreyrey» (lack of time due to school and classroom teacher
duties). These concerns reflect the struggle of balancing research with other
professional responsibilities.

b) Lack of resources: Several responses point to insufficient resources, such
as «Pecypcrapabin a3» (lack of resources) and «Kypannapsiy xericrieyi» (lack
of tools). Additionally, the absence of proper infrastructure, like «DmeKTpoHIBI
TaKTa, UHTEpHET eniciHiH xoKThIFe (lack of electronic boards and internet
access), further complicates the research process.

¢) Language barriers: A notable number of responses mention the limited
availability of research materials in Kazakh, such as «Ka3ak Tininme marepuan
asaeire (lack of materials in Kazakh). This language barrier restricts access to
relevant literature and data, posing additional challenges for researchers.

d) Lack of practical experience: Some responses touch on the difficulty
of applying theoretical knowledge due to a lack of hands-on experience:
«Taxipubenin a3apire» (lack of experience) and «IIpakTukansik 6eiri» (practical
part). These responses suggest that theoretical research may not always be easily
translatable into practice.
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e) Difficulty in data collection and analysis: A few responses focus on the
challenges related to gathering original data and performing statistical analyses,
such as «Gathering original data and SPSS analyses.» This indicates difficulty in
both the practical and analytical aspects of the research process.

f) Misunderstanding or confusion: A couple of answers mentioned issues
like «TycinOeyminik» (misunderstanding) and «3epTTeyaiH dTanTapblH TOIBIK
tyciabey» (lack of understanding of research stages), pointing to a need for better
guidance or clarification of the research process.

In summary, the key difficulties reported by participants are related to time
management, limited access to resources (especially in the Kazakh language), lack
of practical experience, and challenges in data collection and analysis. Addressing
these issues could significantly improve the research experience for educators and
researchers in this context.

The responses to the final question regarding additional incentives to enhance
research activity highlighted a variety of suggestions, which are presented in
Table 5 below:

Table 5 — Teachers’ suggestions on incentives to enhance research activity

Theme Number of Examples of responses
responses
Monetary 23 «Tabbic» (income), «Kochimmra jxamxaks»
Incentives / (additional salary), «3epTTey jKyMbICTapbl apKbLIbI
Rewards TaObICTH apTTHIpaThiH Oonca» (if research work

could increase income), «Ai# caiipin 1000000
TeHre 6epin typca» (if 1,000,000 tenge is given
monthly), «Ilpemus Oepiny» (awards given)

Professional 15 «3epTey Kyprizy, FEUIBIMH XKYMBIC )kacayasl YipeTeTin
Development and Kypcrtap Oomcay (courses that teach how to conduct
Support research and scientific work), «Koyunurrep»

(coaching sessions), «OKIMIIITIK TapalbHAH KOIAAY
6omcay (support from administration), «CemuHap»
(seminars), «Kougepennusnap» (conferences)

Recognition and 9 «EHOexTin OaramaHybsl» (recognition of
Appreciation work), «MagakTtay» (praise), «Kommay»

(support), «Mapamarttap» (rewards)
Better Resources 7 «MexTenTe MHTEPaKTHUBTI TaKTa, HHTEPHET JKaKCHI

JKYMBIC JKacall, MyMKiHJikTep TyFbI3buica” (if interactive
boards and the internet worked well at school and
created opportunities), «Kakerti Kypangap» (necessary
tools), «Illekci3 mepek ke3mepi» (unlimited sources)
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Reduction in 5 «MexkTtenTeri apTHIK KaFa3 J>XYMBICTaphl
Administrative anslHBIN TacTalca» (if unnecessary
Tasks paperwork at school was removed)
Peer Support and 4 «Opinrectep Koimays» (support from colleagues),
Collaboration «Toxipubemen Oemicy” (sharing experiences)
Practical 4 «IIpaktuka» (practice), «OKyibl xeTicTiri» (student
Experience and success), «Tuimai agic-Tocinaep» (effective methods)
Application
Online Learning 3 «Ounaita kypcrtap» (online courses)
and Courses
Interest and 3 «KpI3BIFYIIBUTBIKTEL apTTHIpY» (increase interest),
Engagement «Kw3pikTeimnatgopmay (interesting platforms)

The final question reveals that enhancing rural teachers’ research competence
and motivation requires a multifaceted approach. Monetary incentives were
frequently cited, with responses indicating that financial recognition, salary
bonuses, and awards could act as powerful motivators. Beyond financial aspects,
respondents emphasized the need for professional development and administrative
support, reflecting their desire for courses, coaching, and structural backing to
navigate the challenges of research. Recognition of their efforts and improved
access to better resources, such as interactive tools and the internet, emerged as
important factors. Reducing administrative burdens, promoting peer collaboration,
and offering practical research applications were also underscored. Collectively,
these insights suggest that creating a supportive, resource-rich, and financially
rewarding environment for teachers could substantially enhance their engagement
in research and professional development activities, ultimately contributing to the
educational landscape of rural schools.

This study provides critical insights into the research competence of rural
teachers in Kazakhstan, highlighting the interplay between systemic barriers and
enabling factors. Specifically, time constraints emerged as the most frequently
reported challenge, aligning with global studies emphasizing the excessive
workload of teachers in rural areas, which leaves little time for research [6; 7].
Administrative duties often take precedence over research activities, a finding
consistent with studies highlighting the overburdened nature of teaching roles in
under-resourced settings [8].

Language barriers also present a critical issue, particularly in Kazakhstan,
where English language proficiency remains limited among rural educators.
This finding aligns with prior research by Yaman [9], as well as Kralisch [10],
indicating that limited access to academic materials in local languages restricts
research engagement. While most teachers reported reading research in Kazakh,
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the lack of Kazakh-language academic resources reinforces systemic inequities,
as discussed in studies on the linguistic divide in access to educational materials
[11]. Addressing this issue could involve the development of local-language
academic journals.

Insufficient access to resources, including libraries, online journals, and
technical infrastructure, mirrors findings in similar rural contexts globally [4; 5].
Without adequate resources, teachers struggle to develop research competence or
integrate innovative pedagogical approaches into their practices. This reinforces
calls for policy interventions to bridge the urban-rural gap in educational
infrastructure [12].

Despite the challenges mentioned, the study highlights the potential for
institutional and professional development programs to mitigate barriers. Support
from school administrations and peer collaboration emerged as significant enablers,
reflecting the importance of a supportive environment for fostering research
culture [14]. Professional development opportunities, such as workshops and
training on research methods, were identified as critical to building confidence and
competence. These findings echo prior research emphasizing the role of continuous
professional development in enhancing teacher efficacy and engagement in
research [13].

Monetary incentives were also cited as a motivating factor, aligning with
studies that show financial recognition can improve teacher retention and
engagement in professional development activities [12]. Additionally, the
correlation between research frequency and publication output suggests that
creating opportunities for teachers to publish their work can further motivate
research engagement, a finding supported by Kanwal et al. [6].

The novelty of this research is highlighted by the correlation analysis that
reveals important dynamics between research confidence, knowledge, and practice.
A significant positive correlation between confidence in research methods and
knowledge of modern pedagogical approaches suggests that familiarity with
contemporary educational theories and methods fosters greater self-assurance.
Furthermore, the relationship between research frequency and publication output
indicates that active engagement in research directly translates to higher academic
dissemination. However, the moderate correlation between teaching experience and
research frequency points to potential gaps in support systems that could enable
seasoned educators to transition from classroom-focused activities to broader
scholarly contributions.

Conclusion

This study sheds light on the complex interplay between demographic factors,
confidence, practice, and systemic influences on research competence among rural
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teachers in Kazakhstan. Findings emphasize that while demographic diversity
and willingness to engage in research are present, significant barriers, including
resource accessibility, workload, and language limitations, persist. Addressing
these challenges through targeted professional development, language support,
access to comprehensive resources, and reducing administrative burdens can
enhance teachers’ ability to contribute meaningfully to educational research.

Promoting a research culture in rural schools will require multifaceted
strategies involving not just individual capacity building but systemic support
through policies, incentives, and infrastructure. Administrative support,
recognition, and collaborative initiatives can create a positive feedback loop
where increased research engagement leads to better educational practices and
outcomes. By addressing time, resource, and language constraints, rural teachers
can better realise their potential as contributors to educational innovation and
knowledge production.
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*@. C. Myxamosa', K. M. Cmaxosa?, X. Xaoscumua®
2CTY YuuBepcureri,

Kazakcran Pecmy0Onmkacel, KackeneH .;

3YTapa Manaiizusi yHUBEPCHUTETI,

Manaiizust, CHHTOK K.

25.11.24 x. bacmara TYCTI.

20.01.25 x. Ty3eTynepiMeH TYCTi.

02.02.25 >x. O6aceIm mbFapyra KaObUTTaH b

AYBUIJABIK OPTA MEKTEII M¥YFAJIIMJIEPIHIH 3EPTTEY
KY3BIPETTUIIT: TOXIPUBEJIEP, KUBIHIAKTAP
7KOHE HET'I3I'TI OCEP ETYIII ®AKTOPJIAP

Byn sepmmeyoe Kazaxcmanoazel ayvin myeanimoepiniy sepmmey
Kysipemminicin oamslmy maoceneci mandanaovl, sepmmey O6ApblcblHOA
Ke30ecemin KUbIHObIKMAP JHCoHe My2animoepOiy 3epmmey maxcipubecine
acep ememin pakmopnapaa nazap ayoapwiiadvl. Cayarnama Aimamol
001bICbIHOA2bl eKi aybll MekmebiHiy 95 myaanimvi apaceinoa sxcypeizindi.
Hemoepagusanvix axnapammol dcone myz2anrimoepoiy 3epmmey
Ky3blpemminik Oeyeetiine acep ememin paxmopnap 60oubiHua myciHikmepin
manoay ywiH cunammamansl CmamucmukaiblK, 90icmep Koa0aHbLIObL.
Homuocenep pecypcmapaa KonscemimOinix, 9KiMWINiK K010ay
JrcoHe yaxvim Hezizei ¢pakmopnap exkerin kopcemmi. Koppenayusnvlk
manoaynap 3epmmey o0icmepin nanudaiany2d CeHiMOINIK, OKblMy
mooicipubeci, Kazipei 3amaHabl OKbIMY MOCLIOepiMeH MAHBICY HCOHE
3epmmey HCYMbLCbIHbIH ACULNIZ] apacblHOaebl MaHbI30bl OAUNAHLICIAPObl
anvikmaovl. Myaanimoepoiy kenwiniei 3epmmey o0icmepine opmauid
CEHIMOILNIK MAHbIMMbL HCOHE 3epmmey HCULNIeT MeH HCapUALaHbIMOap
CaHbvl apaceviHoa o Koppeaayus 00advl. AwblK cypakmaposl candaivl
manoay HeziziHoe yaKblm Mmanuibliviabl, pecypcmapobiy weKmeyiiniei,
MinoiK Kedepeinep HcoHe NPAKMUKANbIK MONCIPUOEHIH HCOKMblabl CUAKMbL
Hezizei KublHObIKMAapobl aHbIKmMaobl. Fulnvimu-3epmmey Kbi3memin
Jrcakcapmy 60UbIHUUA YCLIHBICMAPObIY MAKLIPLINMbIK MANOAY bl AKUANAL
BIHMALAHOBIPY, KOCIOU 0amy MyMKIHOIKMeDI, HCAKCApmbliaaH pecypcmap
JHCOHE OKIMWMINIK JHCyKmeMeHi asaumy my2animoepoiy 3epmmeyee
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KAMbICYbIH dicaKcapmyaa Komekmeceminin kepcemmi. byn myoicoipoimoap
ayvLIo0bIK OLiM Depy opbiHOapbIHOA 3epmme) Ky3blpemminiein 0amuimyovl
KONOAUmMblH Hemece medicetimin paxmopaap mypansl KyHObl aKnapam
bepedi dicone myeanimoep moxicipubeci MeH KoCiOu 0aMybiH HcaKcapmy
boubIHUWA ycviHbicmap bepeoi.

Kinmmi cesoep: 3epmmey Kysvipemminiei, ayvin myzanimoepi,
neoazocuKaIblk 0amy, sepmmey mocenenepi, Y30iKcis kociou oamy.

*®. C. Myxamosa', K. M. Cmaxosa?, X. Xaoscumua®
2CIY VuuBepcurerT,

Pecrry6mmka Kazaxcran, . Kackenen

SYuuBepcuret YTapa Manaiizusi,

Mamaiizus, r. CHHTOK

Toctynmno B penakiuro 25.11.24.

Ioctynuno ¢ ucnpasnenusimu 20.01.25.

IIpunsro B nevars 02.02.25.

HCCJEJTOBATEJIBLCKASI KOMITIETEHITAS YUUTEJEN
CEJIbCKHX CPEJHUX IIKOJI: IPAKTUKH, TIPOBJIEMbBI U
KJIIOYEBBIE ®AKTOPLI BJIUAHUA

Haunoe uccanedosanue anaruzupyem 6onpoc Gpopmuposanus
uccne008amenbekol Komnemenyuy ceibckux yuumenetl Kasaxcmana, ¢
gokycom na mpyonocmu, ¢ KOMOPLIMU OHU CIMATKUBAIOMCA, U (PaAKMOpbl,
srUAIOWUE HA UX UCCIe008amMeNbeKyio npakmuky. Onpoc 6bin nposeden
cpedu 95 yuumeneti 08yx cenvckux wikon Aamamunckou obnacmu. /s
ananusa oemoepaghuyeckoll uHgopmayuu u 80CHPUAMUL PAKMOPOS,
BIUAIOWUX HA YPOBEHD UCCIE008AMENLCKOU KOMNEMEHYUU, UCHONb308ANUCD
onucamensHsle cmamucmuyeckue Memoosl. Pesynomamer noxasanu, umo
docmyn K pecypcam, NoOOOepHCKa cO CHOPOHbI AOMUHUCIPAYUY U HATUYUE
8peMenU AGIAIOMCs KoyegbiMu paxmopamu. Koppensyuonnuiti ananus
BbIABUIL 3HAYUMENbHbIE CBA3U MEJHCOY YBEPEHHOCMbIO 8 UCNONb30BAHUU
UCC1e008amMeNbCKUX Memo008, ONbIMOM NPEenoodasaHusl, 3HAKOMCMBEOM
C COBPEMEHHBIMU NEOA202UYECKUMU NOOX00aMU U YACMOMOU HAYYHOU
pabomsi. Bonvuwuncmeo yyumenei npo0emMoHcmpuposanu cpeoHion
YGepeHHoCmb 8 UCCAe008AMeNbCKUX Memodax, npu dmom oviaa
BbIABNIEHA NOJOHCUMENLHAS KOPPENAYUS MEANCOY HACTNOMOU NPOBEeOeHUs]
uccnedosanull u Koauvecmeom nyoruxayui. Kauecmeennwiii ananus
OMKPBIMbIX BONPOCOB GbIABUI OCHOBHBIE MPYOHOCMU, MAKUE KAK HEX8AMKA
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8peMENU, 0ZPAHUYEHHOCNb PECYPCO8, SA3bIKOGble Dapbepbl U HEOOCMAMOK
npakmuyeckoeo onvima. Temamuueckuil aHaiu3 npeodnodcerull no
VAYUUWEHUIO UCCAe008amMeNbCKOU AKMUBHOCU NOKA3A, YMO OEHEICHbIE
CIMUMYJIbL, 803MOACHOCHU 0TI RPOPECCUOHANBLHOL0 PA3GUMUS, VLY HUIEHUE
pecypcos u cokpaujenue a0MUHUCMPAMUBHOU HASPY3KU MO2YM
Ccnoco6Ccme08ams NOGLIUEHUIO BOBNEHEHHOCMU YUumenel 6 HaAy4HyIo
pabomy. Dmu pe3yibmamsl RPEOOCMABIAIOM YEHHYIO UHPOPMAYUIO
0 gaxkmopax, nooOepICUBAIOWUX ULU NPENANCIEYIOWUX PA3BUMUIO
uccned08amenbCKoll KOMnemenyuu 8 CelbCkux 00pazos8amenbHulx
VUPENCOCHUSIX, A MAKIHCE OAIOM PEKOMEHOAYUY NO YAYHUEHUIO NPAKIMUK
U NPogeccuonanrbHo20 pa3sumus yuumenel.

Knrouesvle cnosa: uccredosamenvckas KoMnemenyus, ceibekue
yuumens, nedazozuveckoe pazgumue, npooaeMvl UCCAEO08AHUS,
HenpepbvigHoe npogeccuonanvroe pasgumue.
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